public
agenda

January 17, 2023
11:00 a.m.

Multipurpose Room,
Education Centre

1221 8 Street SW,
Calgary, AB

Regular Meeting of the Board of Trustees

R-1: Mission |

Each student, in keeping with their individual abilities and gifts, will complete high school
with a foundation of learning necessary to thrive in life, work and continued learning.

Conflict of Interest reminder: Trustees must disclose any potential pecuniary
interest in any matter before the Board of Trustees, as set forth in the agenda as
well as any pecuniary interest in any contract before the Board requiring the

Board’s approval and/or ratification.

Time Topic Who Policy Ref  Attachment
11:00am 1| Call to Order, National Anthem and Welcome Chair
2| Consideration/Approval of Agenda Board GC-2
3| Awards and Recognitions GC-3
3.1 LEED Gold Plaque Presentation C.Usih GC-7,8,9
4| Results Focus
4.1 Results 2: Academic Success — Annual Monitoring C. Usih, R-2 Page 4-1
J. Pitman,
A. Holowka
5| Operational Expectations
6| Public Comment GC-3.2
Requirements as outlined in Board Meeting Procedures
7| Matters Reserved for Board Information GC-3
8| Matters Reserved for Board Decision Board GC-2
9| ConsentAgenda Board GC-2.6
9.1 ltems Provided for Board Decision
9.1.1 OE-8: Communicating and Engaging With R-1; OE-5,8 Page 5-1
the Public — Annual Monitoring (Dec 13/22)
(Calgary Board
of Education 112



Public Agenda — January 17, 2023

THAT the Board of Trustees approves that the Chief
Superintendent is in compliance with the provisions of
OE-8: Communicating and Engaging with the Public.

9.1.2 Meeting Minutes

o Regular Meeting held November 15, 2022
o Regular Meeting held November 29, 2022

THAT the Board of Trustees approves the minutes of
the Regular Meetings held on November 15, 2022 and
November 29, 2022 as submitted.

9.2 Items Provided for Information
9.2.1  Chief Superintendent’s Update
9.2.2 EducationMatters Financial Statements

Private Session
Termination of Meeting

Debrief Board

Notice |

This public Board meeting will be recorded & posted online.
Media may also attend these meetings.

You may appear in media coverage.

Information is collected under the authority of the Education Act and the
Freedom of Information and Protection of Privacy Act section 33(c)
for the purpose of informing the public.

For questions or concerns, please contact:
Office of the Corporate Secretary at corpsec@cbe.ab.ca.
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results
monitoring
report

Monitoring report for the
school year 2021-22

Report date:
Jan. 17, 2023

M Calgary Board
of Education

Results 2: Academic Success

CHIEF SUPERINTENDENT CERTIFICATION

With respect to Results 2: Academic Success, the Chief Superintendent certifies
that the information in this report is accurate and complete, and that the
organization is:
0 making reasonable progress toward achieving the desired results.
making reasonable progress with exception(s) (as noted).
Exception(s): results for Students who Self-Identify as Indigenous
O not making reasonable progress.

Chles Vol

Signed: Date: January 17, 2022

Christopher Usih, Chief Superintendent

BOARD OF TRUSTEES ACTION

With respect to Results 2: Academic Success, the Board of Trustees finds the
organization:

[ to be making reasonable progress.
[ to be making reasonable progress with exception (as noted in motion).

1 not to be making reasonable progress.

Summary statement/motion of the Board of Trustees:

Signed: Date:

Chair, Board of Trustees
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Executive Summary |
Analysis |
The data have indicated that across the four cohorts:

= the current year high school completion rates (3-year, 4-year, 5-year) as
compared to the previous three-year average improved or improved
significantly in nine of 12 cases. For the remaining three, the improvement
was maintained;

= the four years of report card mean results saw upward trends in divisions 1,
2 and 3 for all nine subjects, with the exception of French Language Arts
results for division 3 English Language Learners.

= indivision 4, the four years of report card mean results saw upward trends
as follows: English Language Arts for the All Students and English
Language Learners cohorts, French Language Arts for the All Students,
Students who Self-Identify as Indigenous and Students with Identified
Special Education Needs cohorts, Languages for the Students with
Identified Special Education Needs cohort, and Science and Social Studies
for the All Students cohort.

= due to the pandemic and return to in-person learning there was an
understandable decrease in report card results in 2021-22 as compared to
2020-21, which was most evident in divisions 3 and 4 across English
Language Arts, Mathematics, Science and Social Studies.

= CBE’s provincial assessment results at the acceptable standard were
higher than the provincial results in 2021-22, in 80.6 per cent of the cases;
and

= as compared to the previous results (2018-19), CBE’s results decreased at
the acceptable standard in 84.7 per cent of the cases.

Note | In 2020-21, Alberta Education discontinued reporting provincial and school
authority results using the Accountability Pillar Results Report. These results are
now reported in the Alberta Education Assurance Measures (AEAM) Results
Report.

Targets |

Targets are identified where the Chief Superintendent sees an opportunity for
growth or where the Board of Trustees identifies an area of concern or exception.

While Alberta’s Ministry of Education has reinstated provincial assessments, the
ongoing COVID-19 pandemic and subsequent interruptions to continuity of learning
experienced to date, means that the work to improve student learning may not be
significantly reflected in the particular Results 2 indicators for the 2021-22 school
year. We do expect to see incremental growth with respect to many of the
measures on School Development Plans and are closely monitoring these
measures at each school.

It is for these reasons no targets were set for 2021-22 in this report.
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Glossary of Terms |

Alberta Education Assurance Measures (AEAM) Results Report (formerly
Accountability Pillar Results Report): This is the system for school authorities to
consistently measure success and progress using a broad spectrum of
measures. Reporting results allows Albertans to see how their school authority
is performing and ensures that the entire education system is open and
accountable.

All Students: the complete set of students included in the data set for a specific
indicator.

Board: Board of Trustees

Division: group of grades

= Division 1 is comprised of grades 1, 2, 3
= Division 2 is comprised of grades 4, 5, 6
= Division 3 is comprised of grades 7, 8, 9
= Division 4 is comprised of grades 10, 11, 12

English Language Learner: This group includes only those students who have
been assessed as needing English language learning support and assigned the
corresponding Alberta Education code.

Mean: the sum of the values in a set of numbers divided by the number of
values in the set.

Measure Evaluations

= Achievement Measure Evaluation — this is an Alberta Education Assurance
Measures (AEAM) Results Report evaluation, which consists of comparison
of Current Year data to a set of standards that remain consistent over time.
The Standards are calculated by taking the 3-year average of baseline data
for each measure across all school authorities and calculating the 5th, 25th,
75th and 95th percentiles. Once calculated, these standards remain in
place from year to year to allow for consistent planning and evaluation. The
categories for achievement are Very High, High, Intermediate, Low and
Very Low.

= Improvement Measure Evaluation — this is an Alberta Education Assurance
Measures (AEAM) Results Report evaluation which consists of comparing
the Current Year result with the Previous 3-year Average. A Chi-Squared
statistical test is used to determine the significance of the improvement. The
categories for improvement and the Chi-Squared range for each category
are as follows:

= Improved Significantly, Chi-Squared result > 3.84 (current result >
previous 3-year average)

= Improved, 1.00 < Chi-Squared result < 3.84 (current result > previous 3-
year average)

= Maintained, Chi-Squared result < 1.00

= Declined, 1.00 < Chi-Squared result < 3.84 (current result < previous 3-
year average)

= Declined Significantly, Chi-Squared result > 3.84 (current result <
previous 3-year average)
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= Overall Measure Evaluation — this is an Alberta Education Assurance
Measures (AEAM) Results Report evaluation that combines the
Achievement Evaluation and the Improvement Evaluation. The categories
for overall evaluation are Excellent, Good, Acceptable, Issue and Concern.

= Prov: Province

= Results: These are our statements of outcomes for each student in our district.
The Results policies become the Chief Superintendent’s and the organization’s
performance targets and form the basis for judging organization and Chief
Superintendent performance.

= Self-Identify as Indigenous: Legal guardians have the choice of identifying their
child as Indigenous on the Student Registration Form (new students) or yearly
Demographic Information Form (current students). Not every Indigenous
student is identified as such by their legal guardian. In the following report, only
students who have been identified are included in the data for “Students who
Self-ldentify as Indigenous”.

= Students with Identified Special Education Needs: This group includes only
those students who have been assessed and identified with a special education
need then assigned the corresponding Alberta Education special education
code, with the exception of those identified as gifted and talented. There is one
exception to the latter and that is, when a student is double coded where one of
the codes is gifted and talented. In this case, the student is included.
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Policy |

Each student will be literate and numerate, able to integrate and apply the
knowledge, skills, attitudes and competencies acquired across all academic
disciplines.

Interpretation |

The Chief Superintendent interprets the Board of Trustees’ values in this statement
to mean that all students in the Calgary Board of Education (CBE) will experience
success with the subject matter of their learning program and will be able to use
language, images, symbols and text in a variety of contexts.

The Chief Superintendent interprets each student to mean every individual learner
registered in Calgary Board of Education schools, inclusive of the full spectrum of
student strengths, needs, values, interests, backgrounds and circumstances.

As a specific term, the Chief Superintendent interprets literate to mean the ability to
acquire, create, connect and communicate meaning through language, images and
written text.

As a broad term, the Chief Superintendent interprets literate to mean the ability to
use the vocabulary of a particular field of knowledge, to read and understand the
texts of that field and to communicate within its ways of thinking.

The Chief Superintendent interprets numerate to mean the ability to acquire,
create, connect and communicate meaning through mathematical terms, symbols
and ways of thinking.

The Chief Superintendent interprets integrate and apply to mean that students can
use their understandings within and across their studies to solve problems and
achieve their goals.

The Chief Superintendent interprets knowledge, skills and attitudes to mean the
learning outcomes within Alberta Education’s authorized programs of study.

The Chief Superintendent interprets competencies to mean the attitudes, skills and
knowledge that cross specific subject areas and are key to students’ personal
fulfilment, active citizenship and employability.

The Chief Superintendent interprets academic disciplines to mean the fields of
knowledge authorized as subjects of study by Alberta Education and included in
section 2.1 below.

The Chief Superintendent interprets Fine and Performing Arts to include Art,
Dance, Drama and Music.

The Chief Superintendent interprets Languages to mean those programs of study
taught in the Calgary Board of Education as both second language/language and

culture courses and as immersion/bilingual alternative programs: French, Chinese
(Mandarin), German and Spanish.
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Students will:

2.1 Achieve at individually and appropriately challenging levels of complexity,
demonstrating the higher order thinking skills of knowledge,
comprehension, application, analysis, synthesis, evaluation and creativity,
based on the following disciplines:

Career & Technology Foundations/Studies
English Language Arts

Fine and Performing Arts

French Language Arts

Languages

Mathematics

Physical Education

Science

Social Studies

Interpretation |

The Chief Superintendent interprets achieve at individually and appropriately
challenging levels of complexity to mean that student learning is directed toward
high standards and to the greatest level of achievement possible for each student.

The Chief Superintendent interprets knowledge, comprehension, application,
analysis, synthesis, evaluation and creativity to mean the multiple forms of thought
required for students to achieve their learning objectives.

The Chief Superintendent interprets higher order thinking skills to emphasize the
most complex forms of thought within each subject area.

Indicators |

1. Percentage of students completing high school within three, four or five years of
starting grade 10; as measured in the Alberta Education Assurance Measures.

1.1 All Students

1.2 English Language Learners

1.3 Students who Self-ldentify as Indigenous

1.4 Students with Identified Special Education Needs

2. Student results within English Language Arts and Mathematics; as measured
by student report cards disaggregated by division and level of achievement.

2.1 All Students

2.2 English Language Learners

2.3 Students who Self-ldentify as Indigenous

2.4 Students with Identified Special Education Needs

M Calgary Board 46 Page 6 | 107
of Education



Calgary Board
of Education

3. The Measure Evaluations of and the percentage of students who achieve the

Acceptable Standard and the Standard of Excellence on the English Language
Arts and Mathematics Provincial Achievement Tests (All Students Enrolled) and
Diploma Examinations; as measured in the Alberta Education Assurance
Measures.

3.1 All Students

3.2 English Language Learners

3.3 Students who Self-Identify as Indigenous

3.4 Students with Identified Special Education Needs

Student results within each of Career & Technology Foundations/Studies, Fine
and Performing Arts, French Language Arts, Languages, Physical Education,
Science and Social Studies; as measured by student report cards
disaggregated by division and level of achievement.

4.1 All Students

4.2 English Language Learners

4.3 Students who Self-Identify as Indigenous

4.4 Students with Identified Special Education Needs

The Measure Evaluations of the French Language Arts, Sciences and Social
Studies Provincial Achievement Tests (All Students Enrolled) and Diploma
Examinations; as measured in the Alberta Education Assurance Measures.

5.1 All Students

5.2 English Language Learners

5.3 Students who Self-ldentify as Indigenous

5.4 Students with Identified Special Education Needs
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Monitoring Information |

Evidence of Progress |

Board-approved indicators and targets as well as 2021-22 results, analysis
and capacity building |

1. Percentage of students completing high school within three, four or five years of
starting grade 10; as measured in the Alberta Education Assurance Measures.

This indicator is based on an Alberta Education determined Grade 10 Cohort
who complete high school within three, four or five years. High school
completion rates include students who receive a credential (e.g., a High School
Diploma, Certificate of Achievement) and students who do not receive a
credential but who transition to a post-secondary institution, an apprenticeship
program or who have achieved “academic standing™.

Notes |

1| The 2021-22 results Alberta Education Assurance Measures for high
school completion are based on 2020-21.

2| The 4-year rate includes the numbers from the 3-year rate and the 5-
year rate includes the numbers from both the 3-year and 4-year rates.

Legend |
Achievement Improvement Overall
Very High ‘ Improved Significantly ‘ Excellent
High Improved Good
Intermediate Maintained Acceptable
Low Declined Issue

Very Low ‘ Declined Significantly ‘ Concern

1 Refer to Attachment | for the criteria of the categories for High School Completion.
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1.1 All Students

Group 2018-19 2019-20 2020-21 | 2021-22

CBE 78.0 78.9 82.4 83.0
3-year

Prov 79.7 80.3 83.4 83.2

CBE 81.6 83.3 84.0 86.5
4-year

Prov 83.3 84.0 85.0 87.1

CBE 84.8 84.3 86.0 86.6
5-year

Prov 85.2 85.3 86.2 87.1

Measure

Achievement

CBE Improvement
Overall

Achievement

Prov Improvement

Overall

= Analysis of Cohort

Over the course of the past three years, CBE’s All Students cohort showed
continuous increases for all high school completion rate categories (3-year,
4-year and 5-year) and at a higher rate than the provincial results. When
compared to the previous three-year average high school completion rates,
CBE'’s 3-year rate improved significantly. The greatest growth (2.5
percentage points) as compared to the previous year occurred in CBE’s 4-
year completion rate. CBE’s 4-year and 5-year completion rates saw
statistically significant improvement relative to its previous three-year
average.

When 2021-22 provincial and CBE results are compared, all of the
province’s rates were higher than the corresponding CBE rates. The 3-year
high school completion rate gap between CBE and the province has closed
to 0.2 percentage points in 2021-22 from 1.7 percentage points in 2018-19.
Given that CBE’s high school completion rates continue to trend as lower
than the province’s overall, it is encouraging to see narrowing of these gaps

over time as evidence of incremental steps towards continuous

improvement within this indicator.

49
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1.2 English Language Learners

Group 2018-19 2019-20 2020-21 | 2021-22

CBE 66.5 66.3 68.6 67.3
3-year

Prov 75.1 74.1 78.7 78.5

CBE 72.0 79.4 75.5 80.4
4-year

Prov 82.8 83.0 83.0 86.4

CBE 79.7 75.3 85.0 79.9
5-year

Prov 86.0 85.0 86.9 86.1

Measure
Evaluation

2018-19 2019-20 2020-21 ‘ 2021-22

Achievement

Improvement -

CBE
Overall
Achievement
Prov Improvement

Overall

= Analysis of Cohort

The number of students included in this cohort ranges from 546 to 691.
Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

More fluctuations over time were evident for both the provincial and CBE
high school completion rates for the English Language Learners cohort.
Although 3-year and 5-year rates increased from 2019-20 to 2020-21, both
the province and CBE showed decreased results from 2020-21 to 2021-22,
with CBE’s seeing a greater decrease than the province. The 4-year rate
increased significantly in 2021-22 from 2020-21 across Alberta and in CBE.
While CBE results showed a 5.1 percentage point decrease for the 5-year
high school completion, thought this was not found to be statistically
significant when compared to the previous three-year average.

The gap between provincial and CBE high school completion rates was
smallest for the 4-year rate. The 3-year completion rate gap between CBE
and the province was 2.6 percentage points wider in 2021-22 compared to
2018-19. CBE’s results for 2021-22 as compared to the provincial results
range from 6.0 percentage points to 11.2 percentage points lower and
across all years, CBE’s results are lower than the provincial results.
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1.3 Students who Self-ldentify as Indigenous

Group 2018-19 2019-20 2020-21 | 2021-22

CBE 40.4 38.9 48.0 48.8
3-year

Prov 57.1 55.9 62.0 59.5

CBE 45.6 46.9 45.4 56.8
4-year

Prov 60.8 64.2 63.6 68.6

CBE 51.6 50.5 53.1 50.7
5-year

Prov 64.5 65.0 68.1 68.0

Measure
Evaluation

‘ 2018-19 2019-20 2020-21 ‘ 2021-22

Achievement

CBE Improvement
Overall

Achievement

Prov Improvement

Overall

Analysis of Cohort

The number of students included in this cohort ranges from 342 to 386.
Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

For the Students who Self-Identify as Indigenous cohort, CBE achieved
continuous increases in the 3-year completion rate for two years while the
province experienced a 2.5 percentage point decline in 2021-22. Following
the decreases in 4-year rate in 2020-21, both the province and CBE
showed notable increases in 2021-22 and they were both statistically
significant when compared to previous three-year averages. In contrast to
the 4-year rate, both the province and CBE showed decreased results in
2021-22 in the 5-year rate, although the decrease from CBE was not found
to be significant compared to previous three-year average.

Provincial high school completion rates were higher than corresponding
CBE rates for all four years. The gaps between province’s and CBE rates
narrowed over time in 3-year and 4-year rates. CBE’s improvement of 0.8
percentage points in the 3-year completion rate is noteworthy, as the
province showed a decline in of 2.5 percentage points. When high school
completion rates are considered over time, CBE’s results remain
consistently lower than the province’s results across completion rate
categories with the gaps in 2021-22 ranging from 10.7 percentage points to
17.3 percentage points.
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1.4 Students with Identified Special Education Needs

Group 2018-19 2019-20 2020-21 | 2021-22

CBE 60.1 61.0 66.9 69.4
3-year

Prov 62.1 61.9 69.1 68.9

CBE 65.8 69.9 71.0 74.1
4-year

Prov 68.1 69.9 70.7 76.3

CBE 67.9 70.3 74.3 75.5
5-year

Prov 70.6 715 73.5 75.1

Measure

. 2018-19 2019-20 2020-21 2021-22
Evaluation

Achievement

CBE Improvement
Overall

Achievement

Prov Improvement

Overall

Analysis of Cohort

The number of students included in this cohort ranges from 1683 to 2076.

For the Students with Identified Special Education Needs cohort, year-over-
year improvements were observed in CBE and, with the exception of the 3-
year rates in 2019-20 and 2021-22, in the provincial results. As compared to
the previous three-year averages, CBE achieved statistically improved
results for all three rate categories.

When 2021-22 provincial and CBE high school completion rates were
compared, CBE students showed stronger completion rates than the
province in both the 3-year and 5-year rates with approximately 0.5
percentage point differences. Whereas, the provincial rate was 2.2
percentage points higher than CBE’s for the 4-year high school completion
rate. Moreover, the difference between the province and CBE in the 5-year
high school completion rate decreased over time, bringing these into closest
alignment in 2021-22 school year.
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1.5 Summary

Rate CBE Prov CBE Prov CBE Prov CBE Prov

All All ELL ELL Indig Indig @ SpEd SpEd
3-Year 83.0 | 83.2 67.3 | 785 48.8 | 59.5 69.4 | 68.9
4-Year 86.5 | 87.1 80.4 | 86.4 56.8 | 68.6 74.1 | 76.3
5-Year 86.6 | 87.1 79.9 | 86.1 50.7 | 68.0 755 | 75.1

Measure CBE Prov CBE CBE Prov
Evaluation All All ELL SpEd SpEd

Overall ‘

Achievement
3-Year

Improvement

Note | for additional information, refer to Appendix Il | Summary Tables
Indicators 1 to 5, Appendix Il | Additional Data Sets by Indicator, Appendix IV |
Distribution of Codes and Attachment | | Alberta’s Criteria for High School
Completion Categories.

= Targets for 2021-22
No targets were set for 2021-22 school year.

= Interpretation

The percentage of students completing high school within three, four or five
years of starting grade 10, as measured in the Alberta Education Assurance
Measures, continues to increase in CBE. It is encouraging to see that as an
organization, we continue to move in the right direction relative to our
established mission. The interpretation below highlights bright spots in
these high school completion rate data while offering considerations for
next steps to build capacity.

When considering all four cohorts and all four years, while CBE results are
generally lower than provincial high school completion rates, the gap
between CBE and the Province has decreased in seven of the 12
measures. CBE’s 2021-22 3-year results showed improvements for three of
the four cohorts. We are moving in the right direction.

= Celebrate

= As compared to the previous year, CBE’s results improved or improved
significantly in nine of the 12 measures.

= Continued close alignment between CBE and provincial high school
completion rates for the All Students cohort.

= CBE’s Students who Self-ldentify as Indigenous cohort completed high
school in 3 years more often in 2021-22 than in 2020-21, whereas their
provincial counterparts showed a decline in the 3-year high school
completion rate.

= |n 2021-22, CBE’s Students with Identified Special Education Needs
cohort completed high school in 3 and 5 years, at rates higher than the
province’s cohort.
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Areas for Growth

The 2021-22 English Language Learners’ results decreased in two of
the three rates as compared to the previous year.

The gap between CBE’s and provincial results for each of the English
Language Learners and Students who Self-ldentify as Indigenous
cohorts.

Building Capacity

The following is the list of next steps based on the analysis and
interpretation.

Professional Learning

School leaders will engage in building their capacity to use the diverse
Data Analytic tools in PowerSchool in order to make equitable and
evidence-informed decisions in support of student achievement and
well-being.

Principals and assistant principals will expand their understanding of
analysing provincial assessment results to determine adjustments to
task design.

Principals and assistant principals will enhance their ability to leverage
and triangulate the data in the data dashboard to understand student
achievement celebrations and areas for growth.

School-based and service unit leaders will engage in further
professional learning opportunities aimed at enhancing their
understanding of anti-racist strategies, diversity and inclusion.

School and service unit staff will be invited to participate in multiple
professional learning sessions throughout the school year to build their
capacity in implementing the Indigenous Education Holistic Lifelong
Learning Framework (including Indigenous land-based learning, working
with Elders and Knowledge Keepers, and acknowledging the land) in
their work on behalf of students.

All school and service unit staff will participate in Maatoomsii'Pookaiks
(Children First), the system-wide Indigenous Education Professional
Day of Learning, focused on building and applying foundational
knowledge of First Nations, Métis, and Inuit ways of being, belonging,
doing and knowing. The theme for the 2022-23 school year is Truth and
Reconciliation.

School leaders will engage in collaborative and culturally responsive
conversations (Attendance Improvement Plan) regarding attendance
with students and parent(s), in alignment with the Indigenous Education
Holistic Lifelong Learning Framework.

School leaders will be invited to participate in professional learning
sessions focused on sharing wise practices and planning for school-
based action to increase Indigenous student attendance.

School staff will learn wise practices to establish and nurture meaningful
relationships with Indigenous families.

School administrators and teachers will enhance their understanding of
English Language Learners’ (ELLs) culture and cultural identity,
language proficiency, learner profile and interest and readiness levels
within a welcoming, caring, respectful, safe and inclusive learning
environment.
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= Teachers will engage in a continued focus on implementation of School
Learning Team (SLT) and Area Learning Team (ALT) processes to
ensure appropriate strategies, supports and services are provided for
students.

= Staff will engage in learning on topics including partnership database,
media/key message development, Dialogue Framework, how to
effectively use existing digital tools, as well as engaging and
communicating successfully with various stakeholders to foster stronger
relationships with families and the community.

Structures & Processes

= Expand post-secondary partnerships in order to provide more dual
credit programming for students.

= Expand programming with our existing partners to include a minimum of
four more dual credit program cohorts and two more exploratory
program cohorts, as well as building out industry connections for
potential internships.

= Provide multiple modes of on-line and in-person professional learning to
support teaching focusing on the following areas: vocabulary
development, supporting language proficiency level 1 (LP1) and LP2
students, culturally responsive and trauma-informed classrooms and
supporting beginner English language learners.

= |nitiate Collaborative Response Team meetings aimed at leveraging the
expertise of staff to support student Programming.

= Implement Collaborative Response protocols focused on providing each
student with the required supports to be successful in learning.

= Create a Continuum of Supports in order to support teacher practice
with high-impact strategies.

= Expand on implementation and support of CBE’s Land
Acknowledgement to action commitment to Education for Truth and
Reconciliation across schools and service units.

= Action school-based Truth and Reconciliation (TRC) Commitments to
acknowledge and support the implementation of the Truth and
Reconciliation Commission of Canada: Calls to Action.

= Work with Indigenous Elder Advisory Council focused on learning and
working together to implement the Indigenous Education Holistic
Lifelong Learning Framework.

= Design and implement a system plan to hold space for Indigenous
student voice in our planning and implementation of actions to support
their success.

= Provide a third and final year of targeted support to 17 schools (one
school is in year two) through the deployment of an Indigenous
education strategist focused on building the capacity of each school to
ensure that students who self-identify as Indigenous are supported to
experience improved achievement and well-being. A detailed transition
plan will be designed with each school to ensure that the structures and
processes continue to be lived out without the support of the strategist.

= Design and implement a system level structure to track and monitor
Indigenous student attendance focused on increasing Indigenous
student attendance. This work will begin with a focus on Grade 10
students to support their success in high school in alignment with their
Grade 9 Holistic Transition Plan.

4-15 Page 15| 107


https://ehprnh2mwo3.exactdn.com/wp-content/uploads/2021/01/Calls_to_Action_English2.pdf
https://ehprnh2mwo3.exactdn.com/wp-content/uploads/2021/01/Calls_to_Action_English2.pdf

Calgary Board
of Education

Complete a Grade 9 Holistic Transition Plan for students who self-
identify as Indigenous to support their individual transition to high
school.

Host annual Indigenous Student Graduation event to celebrate
Indigenous students completing Grade 12.

Establish an Indigenous Education Committee with representation from
the Indigenous and CBE communities, aimed at working together to
support improved achievement and well-being for Indigenous students.
Implement and engage in Collaborative Team Meeting (CTM) structure
for education directors to work with all schools to achieve key outcome:
students who self-identify as Indigenous are supported to experience
improved achievement and well-being.

Continue to intentionally draft Indigenous education teacher postings
and recruit from post-secondary schools with programs that focus on
Indigenous teaching methodologies and practices to attract applicants
with training, life experience and understanding of Indigenous ways of
knowing, with a goal to increase these skillsets at CBE.

Continue to support all schools through the Attendance Team with the
implementation of the Whole School Approach to Attendance and day-
to-day supports and strategies.

Create and populate diploma examination and provincial achievement
test templates centrally to support the school’s analysis of the results of
these provincial assessments in service of improving student learning.

Resources

Collaborate with and support High School Administrators and High
School ELL Designates through targeted resources aligned with CBE’s
Assessment and Reporting and the Revised Alberta K-12 ESL
Proficiency Benchmarks to improve high school completion.

Create a Diversity and Inclusion Newsletter four times a year that
highlights diverse texts and resources in order to support teachers when
planning.

Design a toolkit to support schools in planning tasks that are culturally
appreciative so that students see their cultures represented within the
texts and resources selected.

Develop new partnerships with Indigenous community agencies focused
on providing cultural resources and supports to students, families and
staff.

Design and share new resources and tools to support gaps in areas of
high demand, including the Indigenous Education Holistic Lifelong
Learning Framework, Indigenous land-based learning, working with
Elders and Knowledge Keepers, and acknowledging the land.

Design and share Indigenous Education newsletters (internal and
external) to highlight good news stories and resources with staff,
families and community.

Update of the Attendance Improvement Plan document to align with
CBE’s Indigenous Education Holistic Collaborative Lifelong Learning
Framework.

Collaborate with and support LEAD (Literacy, English and Academic
Development) staff through targeted resources focusing on high school
completion with explicit instructional programming concentrating on
English language proficiency.

Collaborate with EducationMatters on initiatives that will remove barriers
and ensure students have equitable access to learning opportunities.
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= Develop an Indigenous Elders, Knowledge Keepers and Community
Supports Roster to support schools and service units with accessing,
learning and working with the Indigenous community.

= Update and share Indigenous Education Holistic Collaborative
Response to support schools and service units prior to and following
submission of a request for support to the Indigenous Education Team.

= Design a resource and tools focused on supporting schools to gather
and action Indigenous student voice.

= Update, design and share resources and tools to support schools to
increase Indigenous student attendance.

= Update and renew the Education Services Agreement (ESA) between
CBE and the Tsuut'ina Nation in support of Tsuut’ina Nation students
attending CBE schools.

COVID-19 Context | Indicators 2 & 4 — Report Card Results

Trust and validity in any body of evidence increases with the frequency in which
this evidence consistently tells the same story. Student achievement data collected
by teachers are most reliable and valid when a robust body of assessment
evidence is available to triangulate and confirm the evaluation of student learning
as recorded on report cards.

For many years, CBE teachers have been purposeful in gathering a body of
student assessment evidence through observations, conversations and products.
This year, schools had less instructional time with the extended winter break.
Frequent teacher and student absences due to COVID-19 limited the collection of a
rounded body of evidence for some students, in conflict with our standard.

Since teachers were frequently called upon to cover for absent teachers or to
supervise, meaning they had less time to concentrate on lesson planning and
assessment. They may have used assessment evidence gathered by a substitute
teacher on their behalf or had students absent for large chunks of learning, and
therefore, were not able to assess learning against all outcomes in the programs of
study. Interestingly, when asked about the quality of education with respect to
opportunities for students to access a broad category of studies, overall results are
1.1 per cent higher than the previous year, with parent and student results having a
1.6 per cent improvement and teachers a 0.1 per cent improvement.

While we use caution when considering trends over time considering the impact
that the pandemic had on the ability of teachers to collect a robust body of
evidence, report card data are still used to identify needs and gaps. Just like in all
schools, as they dig and inquire into the data, there are always areas that emerge
requiring improvement. This is also true of our work with the system data.

For more information, refer to Appendix | | Responding to COVID-19 | Monitoring
and Addressing Learning Gaps
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2. Student results in English Language Arts and Mathematics; as measured by
student report cards disaggregated by division and level of achievement.

Legend |

Division 1 — Grades 1 to 3 (Indicators 1-4)
Division 2 — Grades 4 to 6 (Indicators 1-4)
Division 3 — Grades 7 to 9 (Indicators 1-4)
Division 4 — Grades 10 to 12 (Percentage)

2.1 All Students

A. Student report card results as a mean within English Language Arts

Division = 2018-19 | 2019-20 2020-21 2021-22

1 2.70 2.84 2.94 2.96
2 2.80 2.90 2.96 2.95
3 2.86 291 2.95 2.92
4 69.7 71.2 71.5 70.9

B. Student report card results as a mean within Mathematics

Division = 2018-19 | 2019-20 2020-21 2021-22

1 2.78 2.97 3.07 3.10
2 2.82 2.96 2.99 3.00
3 2.83 2.88 2.88 2.87
4 72.1 74.9 73.7 72.4

Analysis of Cohort

Overall, report card mean increases over time are more pronounced in
divisions 1 and 2 for both Mathematics and English Language Arts courses
for the All Students cohort in CBE. Student report grades are consistently
higher in Mathematics for division 1, 2 and 4 students whereas English
Language Arts report card grades are consistently higher than Mathematics
grades over time for students in division 3.

In general, report card means have consistently increased over the past
four years across divisions 1 and 2 for Mathematics and in division 1 for
English Language Arts. Division 3 report card means for Mathematics
increased for one year, remained consistent for one year and then declined
in 2021-22. Mathematics report card means for division 4 have been
declining since 2019-20. Across divisions 2, 3 and 4 report card means for
English Language Arts had increased consistently over three year’s time
until the 2021-22 school year when the means for these three divisions
declined for the first time since 2018-19.

Division 4 report card means over time show the least amount of variance

with English Language Arts mean remaining within a range of 1.8 over four
years and Mathematics report card means in a range within 2.8 over 4
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years. The widest range in means over time are found in division 1 for both
Mathematics and English Language Arts report card means. With the
exception of the 2018-19 school year, Mathematics report card means
consistently decrease as division level increases suggesting that average
CBE student achievement in Mathematics decreases as students move
through the grade levels. Although this same division trend held true for
English Language Arts report card means in 2021-22, this has not been a
consistent trend over time for ELA report card grades.

2.2 English Language Learners

A. Student report card results as a mean within English Language Arts

Division = 2018-19 | 2019-20 2020-21 2021-22

1 2.61 2.75 2.84 2.82
2 2.68 2.79 2.82 2.82
3 2.66 2.73 2.77 2.76
4 65.2 67.5 67.5 66.9

B. Student report card results as a mean within Mathematics

Division = 2018-19 | 2019-20 2020-21 2021-22

1 2.67 2.87 2.95 2.93
2 2.79 2.91 2.91 2.92
3 2.74 2.78 2.78 2.76
4 70.9 73.8 70.3 69.7

Analysis of Cohort

The English Language Learners cohort achieved report card grades that
were marginally declined compared to 2020-21 report card means with the
exception of division 2 Mathematics report card means which increased and
division 2 English Language Arts report card means which remained the
same since 2020-21. Over time, report card means for Mathematics and
English Language Arts have consistently increased or remained the same
up until the 2021-22 school year with the only exception in division 4
Mathematics.

When English Language Learner achievement in Mathematics and English
Language Arts are compared, report card means continue to be higher
across all divisions and across the past four years in Mathematics with the
exception of division 3 students in 2021-22 who achieved the same report
card means in Mathematics and English Language Arts for the first time
since 2018-2019. Division 3 students achieving higher Mathematics report
card means over time is a trend specific to the English Language Learner
cohort.
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Division 4 report card means over time in CBE show the least amount of
variance with the English Language Arts mean remaining within a range of
2.3 over four years and Mathematics report card means within a 4.1 range
over 4 years. The Mathematics range is widest. Over time, fluctuations have
occurred across a wider report card grade range.

2.3 Students who Self-Identify as Indigenous

A. Student report card results as a mean within English Language Arts

Division = 2018-19 | 2019-20 2020-21 2021-22

1 2.09 2.23 2.29 2.37
2 2.27 2.42 2.46 2.45
3 2.33 2.42 2.44 2.37
4 62.7 62.9 60.6 58.8

B. Student report card results as a mean within Mathematics

Division = 2018-19 | 2019-20 2020-21 2021-22

1 2.16 2.35 2.36 251
2 2.16 2.39 2.37 2.37
3 2.14 2.28 2.23 2.19
4 64.0 65.1 60.9 60.6

Analysis of Cohort

For the Students who Self-ldentify as Indigenous cohort, division 3
achieved the highest English Language Arts results in 2018-19 and 2019-
20 and division 2 results were the highest for the last two years. For
Mathematics, division 1 students got the highest mean among divisions in
2018-19 and in 2021-22 while division 2 students achieved the highest
average report card grades from 2020 to 2021.

In English Language Arts, division 1 and division 2 students generally
showed continued year-over-year increases while division 3 and division 4
students showed decreased results in 2021-22 school year. Moreover,
division 4 students had a mean of 58.8, which was significantly lower than
the previous three-year average.

Similar to the English Language Arts results, division 1 students showed
continuous growth over time in Mathematics. At the same time, division 3
and division 4 students showed decreases over the last two years.
Moreover, division 4 also showed a significantly lower Mathematics result in
2021-22 when compared to the previous three-year average.
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2.4 Students with Identified Special Education Needs

A. Student report card results as a mean within English Language Arts

Division = 2018-19 | 2019-20 2020-21 2021-22

1 2.24 2.40 2.47 2.45
2 241 2.57 2.61 2.61
3 2.48 2.55 2.59 2.57
4 65.2 66.3 65.4 65.1

B. Student report card results as a mean within Mathematics

Division = 2018-19 | 2019-20 2020-21 2021-22

1 2.29 2.51 2.60 2.58
2 2.39 2.61 2.64 2.64
3 2.37 2.47 2.47 2.46
4 66.1 68.9 66.5 65.4

= Analysis of Cohort

In 2021-22, English Language Arts report card means started to decline for
the Students with Identified Special Education Needs cohort across
divisions 1 and 3 after three continuous years of gradual increases, while
division 2 means remained constant. Report card means for division 4
declined in 2021-22 compared to the previous year and over time these
means have remained generally within a narrow range and have fluctuated
less than division 4 Mathematics report card means.

Mathematics report card means declined across divisions in 2021-22
compared to the previous year, with the exception of division 2, which
remained the same. Students in divisions 1, 2 and 4 achieved stronger
results in Mathematics compared to English Language Arts, whereas
division 3 students achieved stronger report card results in English
Language Arts.
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2.5 Summary

A. Student report card results as a mean within English Language Arts

Division All Students Indigenous Special Ed
1 2.96 2.82 2.37 2.45
2 2.95 2.82 2.45 2.61
3 2.92 2.76 2.37 2.57
4 70.9 66.9 58.8 65.1

B. Student report card results as a mean within Mathematics

All Students Indigenous Special Ed
1 3.10 2.93 251 2.58
2 3.00 2.92 2.37 2.64
3 2.87 2.76 2.19 2.46
4 72.4 69.7 60.6 65.4

Note | for additional information, refer to Appendix Il | Summary Tables
Indicators 1 to 5 and Appendix Il | Additional Data Sets by Indicator.

= Targets for 2021-22
No targets were set for 2021-22 school year.

= Interpretation

Across two subjects, division 1 and division 4 showed consistently higher
Mathematics results while division 3 had higher English Language Arts
performance among all cohorts of students. Except for the Students who
Self-Identify as Indigenous cohort, division 2 students reported higher
Mathematics means than English Language Arts in 2021-22 for different
cohorts of students.

To provide a different view of the data in support of next steps, Appendix Il
results were examined. The percentage of the All Students cohort receiving
an indicator 3 or 4 or achieving a mark that was at or above 65 was used
for analysis purposes.

Among all the English Language Arts stems, “Writes to develop, organize
and express information and ideas” continued to show the lowest averaged
percentage of 3s and 4s across all grades in 2021-22 while “Constructs
meaning and makes connections through listening” stem maintained the
highest 3s or 4s percentage over time.

With regards to the English Language Arts division four courses, 10-level
courses had the lowest percentage of students reaching 65 per cent or
above while 30-level courses showed the highest result with approximately
60 per cent of students achieving at least 65 per cent. In addition, dash 1
courses saw at least 80 per cent of students achieving a 65 per cent or
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higher final mark, whereas dash 2 and dash 4 courses ranged from 39.9
percent to 58.6 per cent.

Among different stems in Mathematics, students showed the strongest
results in 2021-22 in the stem “Uses data to make predictions and answer
questions”. The weakest results were in “Develops number sense and
applies strategies for computation and estimation”. Unlike English
Language Arts where the percentage of students with an indicator of 3 or 4
remained constant within a stem over the grades, in Mathematics, the
percentage generally decreased as the grade increased, regardless of the
stem.

For high school Mathematics courses, 30-level courses presented the
highest results with 69.8 per cent achieving a 65 % or higher final mark,
while 10-level courses mostly showed the lowest results over time. Similar
to English Language Arts, students enrolled in dash 1 Mathematics courses
achieved the highest number of report card marks above 65 per cent
compared to dash 2, dash 3 and dash 4 courses. For dash 1 the range was
71.8 per cent to 92 per cent (Mathematics 31) and for dash 2, dash 3 and
dash 4 courses the range was 46.8 per cent to 60.3 per cent.

Celebrate

= The mean report card results for divisions 1-3 in English Language Arts
was at least 2.9.

= The mean report card results for divisions 1 and 2 in Mathematics was
at least 3.0.

= The average number of division 1 students with an indicator of 3 or 4 on
the Mathematics stems was at least 70.3 per cent.

= Qver 80 per cent of division 4 students in dash 1 English Language Arts
courses achieve a mark of 65 per cent or higher.

Areas for Growth

= Students’ results on the “Reads to explore, construct and extend
understanding” and “Writes to develop, organize and express
information and ideas” are noticeably lower than the results for the other
English Language Arts stems

= The number of students achieving a final mark of 65 per cent or higher
in dash 2, dash 3 and dash 4 English Language Arts and Mathematics
courses is well below those of dash 1.

Building Capacity
The following is the list of next steps based on the analysis.

Professional Learning

Professional Learning in service of improving all students’ learning will be
developed intended to support:

= All teachers new to kindergarten will be trained in the purpose and use
of the Right to Read program and the Reading Readiness Screening
Tool.

= Kindergarten teachers will enhance their understanding of the
foundational literacy skills children need to master to become confident
and competent readers through participation in system-led literacy
focused professional development.
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Grades one to six literacy teachers will engage in multiple professional
learning sessions (both from the system and within their schools) aimed
at improving teacher understanding of literacy instruction in relation to
the new English Language Arts and Literature (ELAL) curriculum, and
appropriate application of learning technologies to support student
literacy outcomes.

Select grade 4 to 12 teachers will pilot the Improving Reading for Older
Students (IROS) course including Learning and Literacy (L&L) teachers,
teachers from CBe-learn and teachers from Dr. Oakley School, in order
to adapt a course to be used with a larger audience to build knowledge
of research-based practice in reading.

Grade 4-12 teachers will be invited to participate in the IROS course to
build knowledge of research-based practice in reading.

Structures & Processes

Refine and then enact an implementation plan for the new English
Language Arts and Literature (ELAL) curriculum.

Refine and then enact an implementation plan for the new K-6
Mathematics curriculum.

Ensure all kindergarten teachers administer the Reading Readiness
Screening Tool in February and collect the data, using CBE’s student
information system, to identify the literacy/pre-literacy needs of all CBE
kindergarten children.

Refine and then implement the intervention plan in response to results
of provincial literacy screening tools (i.e., Castles and Coltheart 3,
English Letter Name-Sound) for grades one to three.

Resources

Continue implementation of the K-12 Literacy Framework and K-12
Mathematics Framework to support teachers’ understanding and
application of teaching and assessment practices and to foster positive
literacy and mathematical learning environments, effective instruction
and achievement across all CBE schools.

Update and implement the new English Language Arts and Literature
curriculum Scope and Sequence documents to support teacher teams in
collaborative planning for instruction.

Support teachers in using the Curriculum Comparison documents for
the new K-6 English Language Arts and Literature curriculum to
leverage their understanding of similarities and points of intersection
between the new curriculum and the former program of studies.
Implement the new K-6 Mathematics Scope and Sequence documents
to support teacher teams in collaborative planning for instruction.
Support teachers in using the Curriculum Comparison documents for
the new K-6 Mathematics curriculum to leverage their understanding of
similarities and points of intersection between the new curriculum and
the former program of studies.

Update classroom resources for responsive intervention, informed by
diagnostic data results.
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3. The Measure Evaluations of and the percentage of students who achieve the

Acceptable Standard and the Standard of Excellence on the English Language
Arts and Mathematics Provincial Achievement Tests (All Students Enrolled) and
Diploma Examinations; as measured in the Alberta Education Assurance
Measures.

Legend |

Acc — Acceptable Standard
Ex — Standard of Excellence

Note | Province-wide security breaches occurred over the last few days of the
2021-22 PAT administration window. This would have affected CBE’s English
Language Arts 9 Part B results. To maintain the validity and comparability of
provincial results, students most likely impacted by these security breaches
have been excluded from the provincial cohort by Alberta Education. However,
all students have been included in school and school authority reporting.
Caution should be used when interpreting these results.

The remainder of this page is intentionally blank.
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3.1 All Students

A. Percentage of students who achieved the standards on Provincial
Achievement Tests (PATS)

Provincial 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Achievement
Test Acc ‘ Ex ‘ Acc Ex Acc EXx ‘ Acc EXx

ELA CBE | 87.8 | 19.7 n/a n/a n/a n/a 80.7 | 21.1

Prov | 83.2 | 17.8 n/a n/a n/a n/a 76.1 | 18.9

Math CBE | 78.8 | 18.6 n/a n/a n/a n/a 67.4 | 14.3

Prov | 725 | 15.0 n/a n/a n/a n/a 64.1 | 12.6

ELA CBE | 76.7 | 15.6 n/a n/a n/a n/a 725 | 15.7

Prov | 75.1 | 14.7 n/a n/a n/a n/a 69.6 | 12.9

ELA CBE | 534 6.8 n/a n/a n/a n/a 57.3 4.3
9 K&E

Prov | 57.4 5.4 n/a n/a n/a n/a 50.5 5.0

Math CBE | 64.0 | 23.6 n/a n/a n/a n/a 59.0 | 21.4

Prov | 60.0 | 19.0 n/a n/a n/a n/a 53.0 | 16.7

Math CBE | 54.7 | 12.0 n/a n/a n/a n/a 55.1 | 13.8
9 K&E

Prov | 59.6 | 13.2 n/a n/a n/a n/a 55.3 | 11.1

B. Percentage of students who achieved the standards on Diploma
Examinations

Diploma 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Examination Acc ‘ Ex ‘Acc Ex Acc Ex ‘Acc Ex

ELA CBE | 86.9 | 154 n/a n/a n/a n/a 81.6 | 13.9
30-1

Prov | 86.8 | 12.3 n/a n/a n/a n/a 78.8 9.4

ELA CBE | 86.9 | 14.7 n/a n/a n/a n/a 81.9 | 15.8
30-2

Prov | 87.1 | 12.1 n/a n/a n/a n/a 80.8 | 12.3

Math CBE | 83.4 | 455 n/a n/a n/a n/a 66.5 | 24.4
30-1

Prov | 77.8 | 35.1 n/a n/a n/a n/a 63.6 | 23.0

Math CBE | 77.7 | 19.6 n/a n/a n/a n/a 68.1 | 15.1
30-2

Prov | 76.5 | 16.8 n/a n/a n/a n/a 615 | 11.8
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= Analysis of Cohort

The range students in this cohort who wrote English Language Arts and
Mathematics provincial assessments were as follows:

= K&E PATs: 117 to 167
= Non-K&E PATs: 9221 to 9570
= Diploma Examinations:; 1080 to 3180

Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

When CBE and provincial PAT results are compared for the All Students
cohort, CBE students generally outperformed the province on most English
Language Arts and Mathematics courses with the exception of PAT results
for K&E courses. In ELA 9 K&E, 5 per cent of the students in the province
achieved the standard of excellence, which was 0.7 percentage points
higher than CBE results. At the same time, CBE had a smaller percentage
of students achieving the acceptable standard in Math 9 K&E as compared
to the provincial results.

When comparing these two subjects, Grade 6 CBE students achieved
stronger results in English Language Arts as compared to Mathematics for
both standards. Moreover, Grade 9 students showed better results in the
acceptable standard in English Language Arts while having a higher
percentage of students achieving the standard of excellence in Mathematics
when compared to English Language Arts achievement.

As compared to the last results (2018-19), the results in 2021-22 are
significantly lower for most of the PATs. At the acceptable standard, for the
four PATSs that saw decreases, the results were 4.2 to 11.4 percentage
points lower than in 2018-19.

Similar to our district’s PAT results, CBE students consistently achieved
stronger diploma examination results in 2021-22 when compared to the
provincial results. The positive differences between CBE and provincial
results ranged from 1.1 to 6.6 percentage points. English Language Arts
diploma examination results showed stronger results in the acceptable
standard when compared to diploma results in Mathematics.

When the 2021-22 results at the acceptable standard were compared to the
previous results (2018-19) both CBE and provincial results were lower. At
the acceptable standard, the provincial results dropped more than CBE’s in
three of the four exams. CBE’s Mathematics courses had the most
significant decrease as compared to the previous results, where less than
68.5 per cent of the students achieved the acceptable standard for both
Mathematics 30-1 and 30-2.
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3.2 English Language Learners

A. Percentage of students who achieved the standards on Provincial
Achievement Tests

Provincial 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Achievement
Test Acc ‘ Ex ‘ Acc Ex Acc Ex ‘ Acc Ex

ELA CBE | 84.2 | 14.9 n/a n/a n/a n/a 78.1 | 16.8

6 Prov | 81.3 | 13.8 n/a n/a n/a n/a 76.8 | 16.0

Math CBE | 76.5 | 18.9 n/a n/a n/a n/a 66.1 | 14.4

Prov | 72.7 | 145 n/a n/a n/a n/a 65.3 | 13.1

ELA CBE | 63.9 6.7 n/a n/a n/a n/a 62.0 8.3

Prov | 63.4 6.8 n/a n/a n/a n/a 61.9 7.0

ELA CBE | 44.4 0.0 n/a n/a n/a n/a 74.1 0.0
9 K&E

Prov | 49.7 2.1 n/a n/a n/a n/a 45.7 2.4

Math CBE | 56.3 | 21.2 n/a n/a n/a n/a 50.6 | 15.8

Prov | 53.3 | 16.3 n/a n/a n/a n/a 47.0 | 12.9

Math CBE | 40.0 8.0 n/a n/a n/a n/a 60.0 8.6

9 K&E Prov | 54.0 | 15.0 n/a n/a n/a n/a 545 9.8

B. Percentage of students who achieved the standards on Diploma
Examinations

2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Diploma
Examination Acc ‘ Ex ‘Acc Ex Acc Ex ‘Acc Ex

ELA CBE | 67.9 3.4 n/a n/a n/a n/a 60.5 2.0

30-1 | proy | 681 | 33 | nia | nia | nia | nia | 555 | 2.6

ELA CBE | 74.0 5.2 n/a n/a n/a n/a 66.2 2.6
30-2

Prov | 73.1 4.8 n/a n/a n/a n/a 63.9 3.7

Math CBE | 77.2 | 36.9 n/a n/a n/a n/a 50.0 | 19.1

S0-1 ' prov | 717 | 276 | nia | nia | nia | nia | 522 | 19.2

Math CBE | 715 | 121 n/a n/a n/a n/a 58.6 8.3
30-2

Prov | 68.8 | 11.6 n/a n/a n/a n/a 46.9 6.3
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Analysis of Cohort

The range students in this cohort who wrote English Language Arts and
Mathematics provincial assessments were as follows:

=  K&E PATs: 27 to 35
= Non-K&E PATs: 1877 to 2971
= Diploma Examinations: 133 to 299

Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

CBE’s English Language Learners cohort had higher results as compared
to the province on the English Language Arts and Mathematics PATS,
except for K&E at the standard of excellence.

Much like the All Students cohort, Grade 6 English Language Learners
achieved stronger results in English Language Arts as compared to
Mathematics on both standards. For Grade 9 students, the percentage of
students at the acceptable standard in English Language Arts was higher,
while the percentage at the standard excellence in Mathematics was higher.

As compared to the last results (2018-19), the results in 2021-22 are lower
for most of the PATSs. At the acceptable standard, for the four PATs that
saw decreases, the results were 1.9 to 10.4 percentage points lower than in
2018-19.

In 2021-22 school year, when comparing to the provincial results at the
acceptable standard, CBE students generally had better diploma
examination results, with the exception of Mathematics 30-1. Of particular
note, in Mathematics 30-2 the per cent of CBE students achieving the
acceptable standard was 11.7 percentage points higher than the province.

When comparing CBE English Language Arts and Mathematics diploma
examination results, a higher percentage of students achieved the
acceptable standard in English Language Arts and the standard of
excellence in Mathematics. It is worth noting that more than 19 per cent of
students achieved standard of excellence on the Mathematics 30-1 diploma
in the 2021-22 school year.

When the 2021-22 results at the acceptable standard were compared to the
previous results (2018-19) both CBE and provincial results were lower. At
the acceptable standard, the provincial results dropped more than CBE’s in
three of the four exams. CBE’s Mathematics courses had the most
significant decrease as compared to the previous results, where less than
58.6 per cent of the students achieved the acceptable standard for both
Mathematics 30-1 and 30-2.
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3.3 Students who Self-ldentify as Indigenous

A. Percentage of students who achieved the standards on Provincial
Achievement Tests

Provincial 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Achievement
Test Acc ‘ Ex ‘ Acc Ex Acc Ex ‘ Acc Ex

ELA CBE | 69.7 6.6 n/a n/a n/a n/a 57.9 8.3

Prov | 71.6 6.3 n/a n/a n/a n/a 58.2 7.4

Math CBE | 49.7 3.3 n/a n/a n/a n/a 35.4 2.9

Prov | 50.5 4.2 n/a n/a n/a n/a 40.3 3.7

ELA CBE | 46.2 2.8 n/a n/a n/a n/a 39.1 3.7

Prov | 55.0 4.2 n/a n/a n/a n/a 49.4 3.6

ELA CBE | 41.7 8.3 n/a n/a n/a n/a 39.1 0.0
9 K&E

Prov | 56.3 5.0 n/a n/a n/a n/a 46.7 5.0

Math CBE | 23.3 34 n/a n/a n/a n/a 21.0 2.2

9 Prov | 315 54 n/a n/a n/a n/a 26.3 4.1

Math CBE | 42.9 6.1 n/a n/a n/a n/a 30.0 3.3
9 K&E

Prov | 55.0 | 11.4 n/a n/a n/a n/a 48.1 6.0

B. Percentage of students who achieved the standards on Diploma
Examinations

Diploma 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Examination Acc ‘ Ex ‘Acc Ex Acc Ex ‘Acc Ex

ELA CBE | 85.0 8.0 n/a n/a n/a n/a 79.6 2.0

30-1 |\ prov | 844 | 54 | nia | na | nia | nia | 735 | 44

ELA CBE | 89.4 | 18.3 n/a n/a n/a n/a 85.7 9.5
30-2

Prov | 88.4 9.7 n/a n/a n/a n/a 82.1 9.2

Math CBE | 68.1 | 19.1 n/a n/a n/a n/a 41.2 5.9
30-1

Prov | 61.7 | 18.2 n/a n/a n/a n/a 50.9 | 105

Math CBE | 925 | 17.5 n/a n/a n/a n/a 75.9 6.9
30-2

Prov | 72.0 | 12.0 n/a n/a n/a n/a 55.2 7.3
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Analysis of Cohort

The range students in this cohort who wrote English Language Arts and
Mathematics provincial assessments were as follows:

=  K&E PATs: 23 to 30
= Non-K&E PATs: 371 to 411
= Diploma Examinations: 17 to 63

Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

CBE’s Students who Self-Identify as Indigenous cohort mostly showed
lower PAT results than the province. However, more CBE students
achieved the standard of excellence in English Language Arts 6 and
English Language Arts 9 in the 2021-22 school year.

The largest gap between CBE and the province’s results were achievement
in K&E courses PATSs in the acceptable standard results.

Generally speaking, CBE students achieved stronger English Language
Arts PAT results than Mathematics at both standards.

As compared to the last results (2018-19), the results in 2021-22 are lower
for most of the PATs. At the acceptable standard, for the six PATs that saw
decreases, the results were 2.3 to 14.3 percentage points lower than in
2018-19.

In terms of diploma examinations, CBE students achieved higher results in
the acceptable standard compared to the province across three of the four
exams, with the exception of Mathematics 30-1. Of particular note was this
cohort’s achievement in Mathematics 30-2 diploma examination, with 20.7
percentage point difference between CBE and the province in those
achieving acceptable standard. At the same time, results were lower at the
standard of excellence as compared to the province across all diploma
examinations, except for English Language Arts 30-2.

Compared to English Language Arts 30-1, CBE student standard of
excellence percentage was higher in Mathematics 30-1. Additionally, the
results were higher in English Language Arts 30-2 at both standards as
compared to the results in Mathematics 30-2.

When the 2021-22 results at the acceptable standard were compared to the
previous results (2018-19) both CBE and provincial results were lower. At
the acceptable standard, the provincial results dropped more than CBE’s in
three of the four exams. CBE’s Mathematics courses had the most
significant decrease as compared to the previous results, where less than
41.2 per cent of the students achieved the acceptable standard for
Mathematics 30-1 and the percentage of students in Mathematics 30-2
meeting this standard dropped 16.6 percentage points.
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3.4 Students with Identified Special Education Needs

A. Percentage of students who achieved the standards on Provincial
Achievement Tests

Provincial 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Achievement
Test Acc ‘ Ex ‘ Acc Ex Acc Ex ‘ Acc Ex

ELA CBE | 73.0 8.4 n/a n/a n/a n/a 59.9 8.2

Prov | 60.7 5.1 n/a n/a n/a n/a 51.7 5.6

Math CBE | 57.8 8.1 n/a n/a n/a n/a 42.8 5.9

Prov | 44.7 5.0 n/a n/a n/a n/a 36.6 4.4

ELA CBE | 57.6 7.7 n/a n/a n/a n/a 49.8 5.4

Prov | 49.9 5.3 n/a n/a n/a n/a 40.6 2.7

ELA CBE | 51.9 6.7 n/a n/a n/a n/a 50.6 3.7
9 K&E

Prov | 55.5 5.0 n/a n/a n/a n/a 46.5 35

Math CBE | 40.9 9.1 n/a n/a n/a n/a 31.9 7.3

9 Prov | 32.8 6.2 n/a n/a n/a n/a 28.3 5.4

Math CBE | 52.4 | 11.9 n/a n/a n/a n/a 50.9 8.9
9 K&E

Prov | 53.6 9.7 n/a n/a n/a n/a 49.0 8.3

B. Percentage of students who achieved the standards on Diploma
Examinations

Diploma 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Examination Acc ‘ Ex ‘Acc Ex Acc Ex ‘Acc Ex

ELA CBE | 84.9 | 10.3 n/a n/a n/a n/a 76.1 | 11.2

30-1 | prov | 810| 74 | nia | na | nia | nia | 708 | 7.0

ELA CBE | 87.7 | 14.8 n/a n/a n/a n/a 85.1 | 17.3
30-2

Prov | 83.1 9.3 n/a n/a n/a n/a 75.1 8.9

Math CBE | 76.2 | 31.8 n/a n/a n/a n/a 579 | 19.9
30-1

Prov | 72.8 | 27.2 n/a n/a n/a n/a 53.6 | 14.7

Math CBE | 77.3 | 17.5 n/a n/a n/a n/a 64.6 | 13.2
30-2

Prov | 71.2 | 12.9 n/a n/a n/a n/a 56.6 9.5
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Analysis of Cohort

The range students in this cohort who wrote English Language Arts and
Mathematics provincial assessments were as follows:

= K&E PATs: 81to 112
= Non-K&E PATs: 1845 to 1935
= Diploma Examinations: 171 to 502

Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

CBE’s Students with Identified Special Education Needs cohort consistently
achieved stronger PAT results in English Language Arts and Mathematics
than the province across both standards.

In alignment with other cohorts, Grade 6 CBE students had higher English
Language Arts performance than Mathematics. The percentage of CBE
students achieved stronger performances across both standards in
Mathematics than English Language Arts, with the exception of the
acceptable standard for Mathematics 9.

CBE consistently achieved stronger diploma examination results than the
province across the four exams in 2021-22 school year. In particular,
English Language Arts 30-2 where CBE was 10 percentage points higher
than the province at the acceptable standard and 8.4 percentage points
higher at the standard of excellence.

As compared to the last results (2018-19), the results in 2021-22 were
significantly lower for most of the PATs. At the acceptable standard, for the
six PATs that saw decreases, the results were 1.3 to 15.0 percentage
points lower than in 2018-19.

When English Language Arts 30-1 and Mathematics 30-1 diploma results
are compared, the percentage of students who achieved the acceptable
standard in English Language Arts was higher than that in Mathematics
while the standard of excellence showed the opposite result. With respect to
dash 2 exams, students achieved stronger diploma examination
performances in English Language Arts as compared to Mathematics
results at both standards.

When the 2021-22 results at the acceptable standard were compared to the
previous results (2018-19) both CBE and provincial results were lower. At
the acceptable standard, the provincial results dropped more than CBE’s in
all four exams. CBE’s Mathematics courses had the most significant
decrease as compared to the previous results, where less than 57.9 per
cent of the students achieved the acceptable standard for Mathematics 30-1
and the percentage of students in Mathematics 30-2 meeting this standard
dropped 12.7 percentage points.
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3.5 Summary

A. Percentage of students who achieved the standards on Provincial
Achievement Tests

ELA 6 All Students ELL Indigenous Special Ed ‘

Acc 80.7 78.1 57.9 59.9

Ex 211 16.8 8.3 8.2

Acc 67.4 66.1 354 42.8

Ex 14.3 14.4 2.9 5.9

Acc 72.5 62.0 39.1 49.8

Ex 15.7 8.3 3.7 54

Acc 57.3 74.1 39.1 50.6

Ex 4.3 0.0 0.0 3.7

Acc 59.0 50.6 21.0 31.9

Ex 214 15.8 2.2 7.3

Acc 55.1 60.0 30.0 50.9

Ex 13.8 8.6 3.3 8.9
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B. Percentage of students who achieved the standards on Diploma
Examinations

SIS All Students ELL Indigenous Special Ed
Acc 81.6 60.5 79.6 76.1
Ex 13.9 2.0 2.0 11.2
Acc 81.9 66.2 85.7 85.1
Ex 15.8 2.6 9.5 17.3
Acc 66.5 50.0 41.2 57.9
Ex 24.4 19.1 5.9 19.9
Acc 68.1 58.6 75.9 64.6
Ex 15.1 8.3 6.9 13.2

Note | for additional information, refer to Appendix Il | Summary Tables
Indicators 1 to 5 and Appendix Il | Additional Data Sets by Indicator.

= Targets for 2021-22
No targets were set for 2021-22 school year.

= Interpretation

For the All Students, Students who Self-Identify as Indigenous and Students
with ldentified Special Education Needs cohorts, the acceptable standard
results for English Language Arts 30-1 and 30-2 diplomas were the
strongest among all the provincial assessments. At the same time, both the
Students who Self-Identify as Indigenous and Students with Identified
Special Education Needs cohorts had the lowest acceptable standard
results in the Mathematics 9 PAT.

Unlike other cohorts, the English Language Learners cohort achieved the
highest percentage in the acceptable standard in English Language Arts 6
with Mathematics 30-1 having the lowest percentage of students achieving
acceptable standard. Only half of grade 12 English Language Learners
achieved the acceptable standard in Mathematics 30-1 diploma in 2021-22
school year.

Like report card grades, PATs and diploma examinations are designed to
capture summative assessment across many learning outcomes in the
programs of study. This is achieved through a single assessment
experience at the end of a yearly learning cycle, instead of being informed
by a diverse and rounded body of assessment evidence over time.
Provincial assessments span as many of the learning outcomes in the
program of study as are possible within the parameters of the provincial
assessment format. As such, there are learning outcomes not assessed on
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PATSs or diploma examinations that still inform report card grades.
Examples include assessment data for outcomes related to skills such as
listening, speaking and the front matter (i.e., values, attitudes, skills,
processes) of the curriculum, which can only be assessed in a classroom
environment.

These differences are included to support understanding why direct
comparisons between report card and provincial achievement results
require careful consideration and contextualization prior to drawing
conclusions or attempting to draw parallels between these different sources
of student learning data. That said, rich opportunities for triangulation
between these sources support CBE in identifying at a high-level, key
strengths and areas of growth. Refer to Appendix Il | Additional Data Sets
by Indicator, Indicator 2, sections A, B, C and D for report card results by
stem and course.

Given the focus of the PAT on reading and writing, an examination of
results on the reading and writing report card stems for indicator 4 against
the standard of excellence on the PAT was undertaken to determine
alignment.

For the All Students cohort, 21.1 per cent met the standard of excellence on
the ELA 6 PAT. In the 2021-22 report card results, 26.5 per cent Grade 6
students had an indicator of 4 on the reading stem (Stem 1) and 17.9 per
cent on the writing stem (Stem 2). At the grade 9 level, 15.7 per cent of
students met the standard of excellence on the ELA 9 PAT. This compares
to 26.1 per cent of Grade 9 students with an indicator of 4 on the reading
stem and 22.3 per cent on the writing stem. For ELA we see a strong
alignment between report card and PAT results at grade 6.

ELA 30-1 report card results had 47.6 per cent of students achieving a final
mark between 80-100%, whereas 13.9 per cent met the standard of
excellence on the ELA 30-1 diploma examination. The corresponding
results for ELA 30-2 was 20.1 per cent with a mark in the range of 80-100%
and 15.8 per cent at the standard of excellence on the diploma examination.
ELA 30-2 had stronger alignment between report card and diploma
examination results.

For Mathematics, 14.3 per cent of students met the standard of excellence
on the Math 6 PAT. On the report card, 31.8 per cent of Grade 6 students
had an indicator of 4 on the number stem (Stem 1), 29.3 per cent on the
patterns and relation stem (Stem 2) and 28.7 per cent on the shape and
space stem (Stem 3). Math 9 PAT results saw 21.4 per cent of students
meeting the standard of excellence. Whereas the report card results for
grade 9 were 28.4 per cent for Stem 1, 26.9 per cent for Stem 2 and 26.2
per cent for Stem 3. There was greater alignment at grade 9 between the
PAT and report card results.

The percentage of Mathematics 30-1 and 30-2 achieving the standard of
excellence on the diploma examination was 24.4 per cent and 15.1 per cent
respectively. Report card results for the 80-100% range were 57.0 per cent
for Mathematics 30-1 and 28.2 per cent for Mathematics 30-2.
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Celebrate

Over 20 per cent of the All Students cohort achieved the standard of
excellence in English Language Arts 6, Mathematics 9, Mathematics 30-
1 provincial assessments.

19.1 per cent of the English Language Learner cohort achieved the
standard of excellence in Mathematics 30-1

Areas for Growth

67.4 per cent of Mathematics 6 All Students cohort and 59.0 per cent of
Mathematics 9 All Students cohort achieved the acceptable standard.
66.5 per cent of Mathematics 30-1 All Students cohort and 68.1 per cent
of Mathematics 30-1 All Students cohort achieved the acceptable
standard.

The number of PATs where 80 per cent of the identified cohort met the
acceptable standard is as follows:

= All Students — one of six

= English Language Learners — zero of six

» Students who Self-Identity as Indigenous — zero of six

» Students with Identified Special Education Needs — zero of six

The number of diploma examinations where 80 per cent of the identified
cohort met the acceptable standard is as follows:

= All Students — two of four

= English Language Learners — zero of four

= Students who Self-ldentity as Indigenous — one of four

» Students with Identified Special Education Needs — one of four

Building Capacity

The following is the list of next steps based on the analysis.

Professional Learning

Interested K-9 teachers will have the opportunity to participate in the
Highest Level of Achievement (HLAT) Network to deepen professional
understanding of the writing process and build collective knowledge and
confidence in using professional judgement when assessing the
complexities of written student work.

Designated Mathematics teachers will continue to have opportunities to
enhance their understanding of MathUP resources to improve teacher
practice and student achievement.

K-6 Mathematics teachers will engage in multiple professional learning
sessions (both from the system and within their schools) aimed at
improving teacher understanding of Mathematics instruction in relation
to the new K-6 Mathematics curriculum.

Interested middle school literacy teachers will have the opportunity to
take part in Improving Reading for Older Students (IROS) course
focused on learning how to improve literacy outcomes for older students
who are reading below grade level.

High School Learning Leaders are participating in a professional
learning series to deepen their understanding of equitable assessment
practices and to deepen their understanding of learning outcomes to
ensure consistency and coherence in assessment practices.
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High school administrators are participating in a professional learning
series to lead outcomes-based assessment ensuring consistency and
coherence in assessment practices to support system wide
implementation of outcomes-based assessment in all high schools.
High school teachers are invited to participate in the IROS course to
build knowledge of research-based practice in reading.

Teachers, including those who are novice, will build their capacity to
utilize the Revised Alberta K-12 ESL Proficiency Benchmarks to collect
baseline data, inform instructional practice, assess for student growth
and report language acquisition achievement through face-to-face and
on-line professional learning sessions.

English language learner teacher designate from each school will
engage in ongoing professional learning, focused on enhancing,
monitoring and accelerating English as a Second Language
programming, using timely and appropriate explicit language instruction
to enhance academic success.

Inclusive Education will engage in literacy professional learning to
enhance literacy experiences for students with specialized learning
needs

Structures & Processes

Further develop and implement professional learning, with Core
Curriculum and other service units to support teachers in applying the
Alberta Programs of Study content through a language lens within the
K-12 Literacy and Mathematics Frameworks, leading with the new
curriculum.

Provide multiple modes of on-line and in-person professional learning to
support teaching focusing on the following areas: vocabulary
development, supporting language proficiency level 1 (LP1) and LP2
students, culturally responsive and trauma-informed classrooms and
supporting beginner English language learners.

Support school leaders in implementing a coherent approach to leading
a professional learning model across the system that infuses English
language learner pedagogy in Mathematics, literacy and new
curriculum.

Resources

Update Scope and Sequence documents for grades one to nine
curriculum to support teacher teams in collaborative planning for
instruction.

Further develop and refine Assessment and Reporting Guides to
support high school English Language Arts teachers in task design,
assessment and reporting, focused on outlining criteria from the
program of study and describing what students demonstrate at each
level of proficiency.

Continue to implement the K-12 Mathematics Framework to support
teachers’ understanding and application of teaching and assessment
practices and foster positive mathematical learning environments,
effective instruction and achievement across all CBE schools.

Further develop and refine Assessment and Reporting Guides to
support high school Mathematics teachers in task design, assessment
and reporting, focused on outlining criteria from the program of study
and describing what students demonstrate at each level of proficiency.
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= Invite high school teachers to participate in the IROS course to build
knowledge of research-based practice in reading.

= Update classroom resources for responsive intervention, informed by
diagnostic data results.

= Continuously update the Brightspace by D2L English Language Learner
(ELL) Toolbox as the common repository of ELL resources, including
recorded professional learning sessions, high-impact strategies and
current research.

4. Student results in each of Career & Technology Foundations/Studies
(CTF/CTS), Fine and Performing Arts (FPA), French Language Arts,
Languages, Physical Education, Science and Social Studies; as measured by
student report cards disaggregated by division and level of achievement.

Legend |

Division 1 — Grades 1 to 3
Division 2 — Grades 4 to 6
Division 3 — Grades 7t0 9
Division 4 — Grades 10 to 12

The remainder of this page is intentionally blank.
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4.1 All Students

Student report card results as a mean
Subject ‘ Division ‘ 2018-19 ‘ 2019-20 ‘ 2020-21 2021-22
1 n/a n/a n/a n/a
2 (CTF) 3.03 3.05 3.17 3.16
CTF/ICTS
3(CTF) 2.99 3.08 3.10 3.04
4 (CTS) 82.1 83.7 83.7 81.8
1 2.86 2.98 3.08 3.09
Fine and 2 2.94 3.06 3.13 3.12
Performing
Arts 3 3.02 3.09 3.13 3.21
4 82.5 84.3 81.2 82.6
1 2.91 3.03 3.05 3.09
French 2 2.91 3.01 3.09 3.08
Language
Arts 3 2.99 3.04 3.11 3.02
4 75.7 79.3 79.7 79.9
1 2.73 2.97 3.06 3.05
2 2.82 291 3.02 3.02
Languages
3 2.94 3.09 3.11 3.10
4 85.0 87.0 86.1 85.2
1 2.93 3.07 3.17 3.18
Physical 2 3.04 3.15 3.24 3.23
Education 3 3.05 3.08 3.16 3.11
4 82.0 83.5 79.9 81.4
1 2.79 291 3.03 3.05
2 2.81 2.90 2.96 2.96
Science
3 2.80 2.86 2.87 2.84
4 73.8 76.7 76.0 74.3
1 2.74 2.87 2.98 2.99
ol 2 2.78 2.87 2.93 2.92
Studies 3 2.81 2.88 2.1 2.88
4 71.6 73.7 73.0 72.3

M Calgary Board 4-40
of Education

Page 40 | 107



Calgary Board
of Education

Analysis of Cohort

For the All Students cohort, division 3 consistently achieved the highest
average results in Languages for the four years while the division results
within other subjects were varied over time:

= CTF/CTS & Physical Education: division 2 maintained the highest
performance for most years with only one exception.

= Fine and Performing Arts & French Language Arts: division 3 kept the
highest results for three years but division 1 had the highest results in
French Language Arts in 2021-22 and divisions 2 & 3 showed the
highest performance in 2020-21 in Fine and Performing Arts.

= Science: division 1 kept the highest mean for the last three years with
division 2 being the highest in 2018-19.

= Social Studies: division 1 achieved the highest results for the last two
years while division 3 was the strongest in 2018-19 and 2019-20.

Students in division 4 saw results at or above 80% across all years in CTS,
Fine and Performing Arts, Languages and Physical Education (except
2020-21). Results in French Language Arts, Science and Social Studies
were in the 70s for the four years, with the range in 2021-22 being 72.3 to
79.9.

Only division 1 showed continuous improvements across all subjects
(except Languages) for the four years while increasing patterns can also be
observed in other divisions for some subjects:

= Languages & Science in division 2
= Fine and Performing Arts in division 3
= French Language Arts in division 4

Compared with 2020-21 results, most division results showed decreased

means in 2021-22. The most noticeable declines were in division 3 French
Language Arts and division 4 results in CTF and Science.
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4.2 English Language Learners

Student report card results as a mean
Subject ‘ Division ‘ 2018-19 ‘ 2019-20 ‘ 2020-21 2021-22
1 n/a n/a n/a n/a
2 (CTF) 2.90 2.96 3.08 3.26
CTF/ICTS
3(CTF) 2.85 2.95 2.94 2.91
4 (CTS) 79.6 81.3 80.6 77.6
1 2.75 2.86 2.95 2.97
Fine and 2 2.86 2.97 3.01 3.03
Performing
Arts 3 2.85 2.92 2.96 3.02
4 78.7 79.7 74.8 76.1
1 2.80 2.95 2.75 2.99
French 2 2.87 2.93 3.00 2.96
Language
Arts 3 2.92 2.95 3.02 2.83
4 73.2 72.6 69.6 70.7
1 2.82 2.98 3.11 3.11
2 2.78 2.89 3.02 3.03
Languages
3 2.85 2.99 3.04 2.94
4 85.6 86.2 83.5 83.5
1 2.80 2.94 3.03 3.04
Physical 2 2.95 3.06 3.14 3.13
Education 3 2.94 2.96 3.05 3.00
4 78.3 80.7 75.2 77.6
1 2.62 2.77 2.87 2.85
2 2.70 2.81 2.84 2.83
Science
3 2.65 2.72 2.71 2.70
4 70.4 73.7 71.1 69.0
1 2.59 2.74 2.83 2.80
ol 2 2.68 2.77 2.81 2.80
Studies 3 2.64 2.72 2.74 272
4 68.0 69.8 67.9 68.1
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Analysis of Cohort

For the English Language Learners cohort, division 2 was the division with
the highest report card means in CTF/CTS, Fine and Performing Arts and
Physical Education from 2018-19 to 2021-22 across divisions 1 to 3. In
other subjects, the divisions achieving the highest results were varied over
time:

= Languages, Science & Social Studies: division 1 had the highest mean
in the last two years with other divisions being the highest from 2018-19
and 2019-20. (division 3 in Languages and division 2 in Science and
Social Studies)

= French Language Arts: division 1 reported the highest result in 2021-22
while division 3 kept the highest performance in the previous years, with
division 1 tying for highest in 2019-20.

Overall, students in division 2 had higher results as compared to divisions 1
and 3.

Students in division 4 saw results at or above 80% for the seven subjects
across the four years in seven of 28 cases. The majority of results were in
the seventies with six of the 28 cases under 70%.

Over the four years, continuous increases could be observed in:

= division 1 students in Fine and Performing Arts, Languages & Physical
Education

= division 2 students in CTF/CTS, Fine and Performing Arts & Languages

= division 3 students in Fine and Performing Arts

In comparison to the previous three-year average results, the 2021-22

decreases in CTF/CTS (division 4), French Language Arts (division 3),
Languages (division 3) and Science (division 4) were statistically significant.
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4.3 Students who Self-ldentify as Indigenous

Student report card results as a mean
Subject ‘ Division ‘ 2018-19 ‘ 2019-20 ‘ 2020-21 2021-22
1 n/a n/a n/a n/a
2 (CTF) 2.85 2.74 2.83 2.91
CTF/ICTS
3(CTF) 2.60 271 2.70 2.66
4 (CTS) 76.6 78.4 78.3 74.6
1 2.56 2.68 2.72 2.78
Fine and 2 2.66 2.76 2.81 2.82
Performing
Arts 3 2.72 2.80 2.74 2.88
4 72.6 4.7 70.1 70.2
1 2.74 2.93 2.80 2.98
French 2 2.84 2.89 2.80 2.93
Language
Arts 3 2.78 2.63 3.02 2.72
4 72.7 73.8 75.0 80.1
1 2.36 2.60 2.82 2.63
2 2.53 2.57 2.58 2.56
Languages
3 2.53 2.50 2.64 2.65
4 75.4 78.5 73.7 73.1
1 2.64 2.70 2.76 2.86
Physical 2 2.68 2.78 2.91 2.86
Education 3 2.67 2.68 2.78 2.80
4 71.1 71.6 65.9 66.6
1 2.32 2.41 2.46 2.54
2 2.30 2.39 2.44 2.43
Science
3 2.20 2.28 2.30 2.24
4 65.1 68.1 63.8 62.2
1 2.29 2.40 2.41 2,51
ol 2 2.30 2.38 2.43 2.42
Studies 3 2.26 2.31 2.36 2.34
4 61.5 63.9 61.1 59.4
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Analysis of Cohort

For the Students who Self-Identify as Indigenous cohort, the divisions with
the highest report card means were varied across subjects over time:

CTF/CTS, Physical Education & Science: One division maintained the
highest record for the four years. Division 2 in CTF/CTS, division 2
Physical Education (though division 1 tied in 2021-22) and division 1 in
Science.

Fine and Performing Arts: division 3 kept the highest results from 2018-
19 to 2019-20 and 2021-22 while division 2 achieved the highest results
in 2020-21 school year.

French Language Arts & Social Studies: The highest-achieving division
changed every year and division 1 had the highest result in both
subjects in 2021-22.

Languages: The division achieving the highest result in 2021-22 was
different from those in previous three years. Division 3 got the highest
mean in 2021-22.

Students in division 4 saw results at or above 80% for the seven subjects
across the four years in one of 28 cases. The majority of results were in the
seventies with 10 of the 28 cases under 70%.

Across the four years, year-over-year increases could be seen in:

division 1 in Fine and Performing Arts, Physical Education, Science &
Social Studies

division 2 in Fine and Performing Arts

division 3 in Physical Education

division 4 in French Language Arts

In addition, the results in division 4 French Language Arts improved
significantly as compared to the previous three-year performance. The
decrease in CTF/CTS in division 4 was statistically significant.
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4.4 Students with Identified Special Education Needs

Student report card results as a mean
Subject ‘ Division ‘ 2018-19 ‘ 2019-20 ‘ 2020-21 2021-22
1 n/a n/a n/a n/a
2 (CTF) 2.80 2.82 2.91 2.83
CTF/ICTS
3(CTF) 2.70 2.83 2.86 2.81
4 (CTS) 78.2 80.2 79.9 77.6
1 2.50 2.63 2.71 2.72
Fine and 2 2.64 2.79 2.85 2.86
Performing
Arts 3 2.75 2.88 2.86 2.95
4 77.3 79.5 76.0 78.3
1 2.43 2.60 2.64 2.62
French 2 2.49 2.67 2.83 2.75
Language
Arts 3 2.72 2.77 2.87 2.69
4 70.0 74.8 74.1 74.9
1 2.28 2.53 2.53 2.49
2 2.47 2.57 2.66 2.63
Languages
3 2.57 2.73 2.70 2.74
4 78.6 80.0 79.7 79.2
1 2.57 2.73 2.82 2.78
Physical 2 2.77 2.91 3.02 3.02
Education 3 2.79 2.84 2.95 2.90
4 76.8 78.4 73.5 75.7
1 2.41 2.49 2.62 2.59
2 2.43 2.54 2.61 2.62
Science
3 2.39 2.46 2.47 2.47
4 67.7 70.7 69.0 67.3
1 2.33 2.44 2.53 2.49
ol 2 2.37 2.50 2.56 2.55
Studies 3 2.40 2.48 251 251
4 65.7 68.0 66.7 65.8
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= Analysis of Cohort

For the Students with Identified Special Education Needs cohort, division 3
kept the highest report card results in Fine and Performing Arts and
Languages across divisions 1 through 3 for the four years. For other
subjects, the highest-performing divisions over time were:

= CTF/CTS & Science: division 2 maintained the highest level for most of
years with one exception for the four years.

= French Language Arts, division 2 became the highest-achieving division
in 2021-22 for the first time while division 3 kept the highest results from
2018-19 to 2020-21.

= Physical Education & Social Studies: division 2 had the highest mean
for all but 2018-19 when division 3 had the highest mean.

Overall, division 2 students had higher results as compared to division 1
and 3.

Students in division 4 saw results at or above 80% for the seven subjects
across the four years in two of 28 cases. The majority of results were in the
seventies with seven of the 28 cases under 70%.

Over the four years, division 1 in Fine and Performing Arts and division 2 in
Fine and Performing Arts, Physical Education as well as division 2 and
division 3 in Science kept a general upward trend. Similar to other cohorts,
most of division results in 2021-22 showed year-over-year decreases.
Moreover, division 4 students showed statistically significant declines in
CTS and Science in the 2021-22 school year.

M Calgary Board 4-47 Page 47 | 107
of Education



Calgary Board
of Education

4.5 Summary

CTFI/CTS All Students ELL ‘ Indigenous ‘ Special Ed ‘
Division 1 n/a n/a n/a n/a
Division 2 3.16 3.26 291 2.83
Division 3 3.04 291 2.66 281
Division 4 81.80 77.64 74.57 77.62
e | agenous | socci e
Division 1 3.09 2.97 2.78 2.72
Division 2 3.12 3.03 2.82 2.86
Division 3 3.21 3.02 2.88 2.95
Division 4 82.56 76.06 70.16 78.31
Division 1 3.09 2.99 2.98 2.62
Division 2 3.08 2.96 2.93 2.75
Division 3 3.02 2.83 2.72 2.69
Division 4 79.88 70.70 80.14 74.93
Division 1 3.05 3.11 2.63 2.49
Division 2 3.02 3.03 2.56 2.63
Division 3 3.10 2.94 2.65 2.74
Division 4 85.19 83.45 73.13 79.19
Physical Education ELL ‘
Division 1 3.18 3.04 2.86 2.78
Division 2 3.23 3.13 2.86 3.02
Division 3 3.11 3.00 2.80 2.90
Division 4 81.35 77.63 66.63 75.66
Division 1 3.05 2.85 2.54 2.59
Division 2 2.96 2.83 243 2.62
Division 3 2.84 2.70 2.24 2.47
Division 4 74.27 69.01 62.15 67.25
Division 1 2.99 2.80 251 2.49
Division 2 2.92 2.80 242 2.55
Division 3 2.88 2.72 2.34 251
Division 4 72.30 68.09 59.40 65.75
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Note | for additional information, refer to Appendix Il | Summary Tables
Indicators 1 to 5 and Appendix Il | Additional Data Sets by Indicator.

Targets for 2021-22
No targets were set for 2021-22 school year.

Interpretation

Across different subjects, the following results were consistent for all four
cohorts across all four divisions over time:

= CTF/CTS, Fine and Performing Arts, Languages and Physical
Education results were higher than Science and Social Studies results.
= French Language Arts results were higher than Social Studies results.

To provide a different view of the data in support of next steps, Appendix IlI
results were examined. The percentage of the All Students cohort receiving
an indicator 3 or 4 or achieving a mark that was at or above 65 was used
for analysis purposes.

In 2021-22, division 3 consistently showed the lowest 3s and 4s
percentages for most of subjects except for Languages where division 1
showed the lowest percentage. Meanwhile, division 2 had the highest
percentage of students getting an indicator of 3 or 4 in Fine and Performing
Arts, Physical Education and French Language Arts with division 1 being
the highest division in Science and Social Studies and division 3 the best-
achieving division in Languages, respectively.

Across different grades, Grade 8 showed the lowest-performing percentage
in most of subjects except for Languages where Grade 6 students received
the lowest result.

In division 4, CTF saw 80 per cent of students with marks at or above 65%.
Within Fine and Performing Arts, Languages and Physical Education, The
highest percentage of marks in the 65-100% range by subject at the 30-
level. Division 4 French Language Arts dash 1 courses had over 90 per cent
of students with a final mark at or above 65%.

With regards to the Science division 4 courses, Biology, Chemistry and
Physics courses had at least 76 per cent of students at or above 65%.
Whereas, Science courses (10, 14, 10-4, 20, 20, 24, 20-4, 30) had between
43.2 per cent and 69.8 per cent of students in the 65-100% range.

For high school Social Studies courses, 30-level courses presented the
highest results with 85.8 per cent achieving a 65% or higher final mark.
Students enrolled in dash 1 Social Studies courses achieved the highest
number of report card grades above 65 per cent compared to dash 2 and
dash 4 courses. For dash 1 the range was 83.1 per cent to 85.8 per cent
and for dash 2 & dash 4 courses the range was 36.6 per cent to 62.0 per
cent.
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Celebrate

Overall achievement on report cards in CTF/CTS, Fine and Performing
Arts, Languages and Physical Education.

Areas for Growth

Overall achievement on report cards in Science and Social Studies.
Division 4 achievement in Social Studies dash 2 and 4 courses as well
as Sciences outside of Biology, Chemistry and Physics.

Overall achievement in grade 8 across courses.

Building Capacity
The following is the list of next steps based on the analysis.

Professional Learning

Middle years teachers and school administrators are participating in
system-wide professional learning sessions with a focus on middle level
learner identity that include both the science and social studies
disciplines through the lens of disciplinary literacy and interdisciplinary
work in to deepen their understanding of the social studies and science
disciplines.

High School Learning Leaders are participating in a professional
learning series to deepen their understanding of equitable assessment
practices and learning outcomes to ensure consistency and coherence
in assessment practices.

High school administrators are participating in a professional learning
series to lead outcomes-based assessment ensuring consistency and
coherence in assessment practices to support system wide
implementation of OBA in all high schools.

K-12 teachers will engage in professional learning to enhance their
understanding of how to implement the student Well-Being Framework
to support School Development Plan well-being goals. This will include
'drive-in' workshops, on-line learning opportunities and embedding
components into K-6 new curriculum and middle/junior Friday
professional learning sessions.

Well-being facilitators and interested staff from each school will engage
in monthly professional learning opportunities aimed at deepening their
understanding of the components of Comprehensive School Health,
including the CHS online Building Healthy School Communities course
for leaders.

K-12 leaders and teachers will learn how to better support their
community’s well-being through attending well-being learning sessions
centered on leadership, families and caregivers.

Designated certificated staff from each K-9 school site will participate in
Go To Educator Training to increase their understanding in identifying
mental health challenges that may arise in students and processes for
seeking further support.

K-6 teachers will understand how to support their students’ learning
within the new Physical Education and Wellness Curriculum.

Teachers will engage in on-line sessions to support the implementation
of the new K-6 Physical Education and Wellness Curriculum.

Teachers will continue to participate in bi-monthly ‘drive-in’ workshops
to support physical education and wellness.
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= Middle school teachers (4-9) will engage in system professional learning
designed to focus on improving student well-being through effective
instructional practises.

= Teachers will increase their skill and ability to leverage technology into
student-community engagement and curriculum integration in
incorporating Minecraft Education Edition for learning through the
Minecraft: Education Edition Design Challenge, Level up, Calgary!
Community Reimagined, Reconfigured, Revitalized in collaboration with
Microsoft, The City of Calgary, and the Calgary Public Library (CPL).

= CTS specialists will offer ongoing professional learning opportunities for
all teachers involved in the BasicBot (tBB) robotics pilot.

= Complementary Curriculum specialists and team will support an
essential complementary emergency equipment fund in order to
minimize the impact of broken or malfunctioning CTS or CTF
equipment.

= CTS specialists will establish the CTS Professional Learning Network
Series in order to provide opportunity for targeted professional
development in specialized CTS areas.

= CTS, CTF and Unigue Pathways specialists coordinate skilled trades
exploration and information for girls at Southern Alberta Institute of
Technology (SAIT) through Jill of All Trades day at SAIT.

= CTS and CTF specialists establish a supported and cohesive method
for helping teachers support career exploration in CTF and CTS courses
using myBlueprint.

= CTF and fine arts specialists will continue to provided guidance and
examples of how to successfully and meaningfully intergrade CTF and
Fine Arts in middle school.

= CTS and CTF specialists will provide multiple professional development
opportunities for teachers and administrators to engage in the Design
Thinking process though Design The Shift.

= CTF specialist will establish a summer construction training program for
CTF construction teachers to develop foundational knowledge, skills
and safe practices for teaching construction courses in middle school.

= CTS specialist in collaboration with CTS LLs and assessment team will
establish a common combined outcomes assessment method for single
credit CTS courses to bring consistency of approach, language and
assessment method that better aligns with current CBE assessment
expectations.

Structures & Processes

= Hire a social studies specialist and a science specialist to support
system work related to new curriculum, middle years learner identity,
high impact strategies, and outcomes-based assessment, focused
specifically on these two subject disciplines.

= Middle years teachers and school administrators utilize system-created
professional learning content packages and resources that include
social studies and science outcomes related to high impact strategies to
deepen their understanding of learnings.

= Meet regularly with CBE’s Well-Being Stewardship Group in order to
leverage the working sub-groups, which are focused on creating
coherence and effective strategies for advancing a culture of well-being.
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= Build upon established well-being professional learning network of
teachers in order to support the implementation of the Comprehensive
School Health components at their school.

= Implement the revised Three-Year Technology Planning template and
collaborative support structures to support schools in the appropriate
selection and management of technology tools to meet curricular
outcomes.

= Facilitate teacher working groups to update and renew locally
developed courses in order to support specific student and/or
community needs.

= Bring CTS teachers together twice a year with others teaching similar
courses and in similar occupational clusters to share with the goal of
improving practice. Locations are distributed throughout various CBE
high schools and will rotate each time, providing opportunities for CTS
teachers to experience different physical spaces as well as to develop
strong professional relationships with their piers.

= Provide teacher professional development and support through food
safety training opportunities.

= Collaborating on Level Up Calgary to produce an authentic, engaging,
and curricular-aligned design challenge that tasks students with
imagining Calgary's future in Minecraft. Students will interview field
experts, navigate recognizable downtown landmarks and public art, and
explore Indigenous resources. These interactions inform the builds they
will ultimately submit for consideration by a panel of City of Calgary
experts.

= Facilitate teacher and school administration working groups to update
scheduling document for Jr/Middle settings to better facilitate consistent
CTF and FPA programming.

= Construction teaching staff in CTF will attend a week long training
session in August at SAIT, delivered by a Red Seal SAIT construction
instructor.

Resources

= Present CBE’s student Well-Being Framework to create a common
understanding of how to improve our culture of well-being in CBE.

= Complete and release CBE’s student Well-Being Companion Guide to
further support schools in achieving their School Development Plan
well-being goals.

= |dentify and recommend foundational resources to support K-6 teachers
as they implement the new Physical Education and Wellness
Curriculum.

= Update and create digital citizenship guiding documents to meet the
needs of current technology trends and usage to support student well-
being.

= Continuing to create documentation and develop structures for the
sharing of large and small Career and Technology equipment and tools
between schools to ensure stewarding of resources.

= Creating a scope and sequence from CTF to CTS using myBlueprint, to
develop digital portfolios, career exploration and pathways to high
school success, with the understanding of current use in both Health
and CALM.
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= Teachers will be provided with a challenge to explore the Design
Thinking process and rubric that reflects best assessment practices in
CTF. This challenge can be used as a model to produce other design
thinking challenges in various CTF courses.

= Created a CTF Newsletter to keep teachers and administrators informed
of the various opportunities to collaborate, attend professional
development and get inspired by industry experts.

5. The Measure Evaluations of the French Language Arts, Sciences and Social

Studies Provincial Achievement Tests (All Students Enrolled) and Diploma
Examinations; as measured in the Alberta Education Assurance Measures.

Legend |

Acc — Acceptable Standard
Ex — Standard of Excellence

Note | Province-wide security breaches occurred over the last few days of the
2021/22 PAT administration window. This would have affected CBE’s Science
9 results. To maintain the validity and comparability of provincial results,
students most likely impacted by these security breaches have been excluded
from the provincial cohort by Alberta Education. However, all students have
been included in school and school authority reporting. Caution should be used
when interpreting these results.

The remainder of this page is intentionally blank.
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5.1 All Students

A. Percentage of students who achieved the standards on Provincial
Achievement Tests

Provincial 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Achievement
Test Acc ‘ Ex ‘ Acc Ex Acc Ex ‘ Acc Ex

FLA CBE | 93.2 | 19.0 n/a n/a n/a n/a 85.3 8.8

6 Prov | 87.7 | 157 | nla | nfa | nia | nia | 76.9 | 10.6

Science CBE | 81.2 | 31.0 n/a n/a n/a n/a 77.2 | 26.9

6

Prov | 77.6 | 28.6 n/a n/a n/a n/a 715 | 23.7

Social CBE | 83.0 | 29.3 | n/a n/a n/a nla | 74.1 | 22.0
Studies
6 Prov | 76.2 | 24.4 n/a n/a n/a n/a 67.8 | 20.1

FLA CBE | 82.3 | 10.1 n/a n/a n/a n/a 74.6 8.9

9 Prov | 829 | 123 | nfa | nla | nla | nla | 735 | 9.9
Science CBE | 75.8 | 27.4 n/a n/a n/a n/a 69.9 | 26.0
9 Prov | 75.2 | 26.4 n/a n/a n/a n/a 68.0 | 22.6
Science CBE | 51.6 | 10.3 n/a n/a n/a n/a 55.1 9.2

9 K&E Prov | 61.7 | 10.7 n/a n/a n/a n/a 57.8 | 11.0

Social CBE | 71.9 | 21.8 | n/a n/a n/a nla | 65.8 | 18.4
Studies
9 Prov | 68.7 | 20.6 n/a n/a n/a n/a 60.8 | 17.2

Social CBE | 525 | 11.5 n/a n/a n/a n/a 59.6 | 14.9
Studies
9 K&E Prov | 55.9 | 15.0 | n/a n/a n/a na | 53.2 | 14.1
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Percentage of students who achieved the standards on Diploma
Examinations

2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Diploma
Examination

Acc ‘ Ex ‘ Acc EXx Acc Ex ‘ Acc Ex

FLA CBE | 94.9 | 18.9 n/a n/a n/a n/a 92.3 5.8
30-1

Prov | 91.5 | 10.1 n/a n/a n/a n/a 91.9 6.8

Social | CBE | 90.7 | 241 | nla | nla | nla | nla | 88.0 | 245
Studies
30-1 Prov | 86.6 | 17.0 n/a n/a n/a n/a 81.5 | 15.8

Social CBE | 83.6 | 194 | n/a n/a n/a nla | 80.2 | 23.8
Studies
30-2 Prov | 77.8 | 12.2 n/a n/a n/a n/a 725 | 13.2

CBE | 87.8 | 45.9 n/a n/a n/a n/a 82.9 | 37.9

Biology
30 Prov | 839 | 355 | nfa | nla | nla | nla | 743 | 25.2
Chemistry CBE | 894 | 53.3 | nla n/a n/a nfa | 85.8 | 43.1
30 Prov | 857 | 425 | nla | nla | nla | nla | 771 | 311
Physics CBE | 90.8 | 56.2 | n/a n/a n/a nfa | 86.9 | 47.9
30 Prov | 875 | 435 | nla | nla | nla | nla | 785 | 34.6
Science CBE | 85.8 | 33.1 n/a n/a n/a n/a 80.0 | 21.9
30

Prov | 85.7 | 31.2 n/a n/a n/a n/a 75.7 | 17.2

Analysis of Cohort

The range students in this cohort who wrote French Language Arts, science
and social studies provincial assessments were as follows:

=  K&E PATSs: 94 to 98
= Non-K&E PATSs: 571 to 9568
= Diploma Examinations: 155 to 2346

Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

When CBE and provincial PAT results for 2021-22 are compared for the All

Students cohort, CBE consistently had a higher percentage of students at

the acceptable standard as compared to the province, with one exception

(Science 9 K&E).

Moreover, CBE also demonstrated strong achievement results at the
standard of excellence in 2021-22, outperforming the province in five of
eight PATS. The provincial results at this standard were higher than CBE’s
in French Language Arts and Science 9 K&E.
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When comparing the three subjects, Grade 6 and 9 CBE students achieved
stronger results in French Language Arts at the acceptable standard and in
Science at the standard of excellence.

As compared to the last results (2018-19), the results in 2021-22 are
significantly lower for all but the two K&E PATS. At the acceptable standard,
for the six PATs that saw decreases, the results were 4.0 to 8.9 percentage
points lower than in 2018-19.

Similar to our district’s PAT results, CBE students had higher diploma
examination results in 2021-22 when compared to the provincial results,
with one exception (French Language Arts 30-1 standard of excellence).
The positive differences between CBE and provincial results ranged from
0.4 to 13.3 percentage points. French Language Arts and the Sciences
diploma examination results showed stronger results in the acceptable
standard when compared to diploma results in Social Studies. Of note, 37.9
per cent of Biology 30, 43.1 per cent of Chemistry 30 and 47.9 per cent of
Physics 30 CBE students met the standard of excellence.

When the 2021-22 results at the acceptable standard were compared to the
previous results (2018-19) both CBE and provincial results were lower, with
one exception (province FLA 30-1). Of the six examinations where results
were lower, at the acceptable standard, the provincial results dropped more
than CBE’s all six examinations. CBE’s Science 30 had the largest
decrease as compared to the previous result; however, 80 per cent still met
the acceptable standard.
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5.2 English Language Learners

A. Percentage of students who achieved the standards on Provincial
Achievement Tests

Provincial 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22

Achievement
Test Acc ‘ Ex ‘ Acc EXx Acc Ex ‘ Acc Ex

FLA CBE | 89.3 | 16.1 n/a n/a n/a n/a 75.8 7.6

6 Prov | 89.5 | 215 n/a n/a n/a n/a 74.0 | 11.6
Science CBE | 78.0 | 26.0 n/a n/a n/a n/a 74.7 | 23.1
6 Prov | 76.4 | 23.5 n/a n/a n/a n/a 720 | 21.0
Social CBE | 80.0 | 24.9 | n/a n/a n/a nla | 72.2 | 185
Studies
6 Prov | 74.8 | 20.5 n/a n/a n/a n/a 68.4 | 17.9
FLA CBE | 77.8 | 15.9 n/a n/a n/a n/a 64.7 7.1
9 Prov | 79.1 | 13.9 n/a n/a n/a n/a 64.0 | 10.1
Science CBE | 66.1 | 17.7 n/a n/a n/a n/a 61.4 | 16.7
9 Prov | 66.0 | 181 | nfa | nla | nla | nla | 55.8 | 13.7
Seiemes CBE | 50.0 0.0 n/a n/a n/a n/a 61.9 4.8
9 K&E

Prov | 61.1 6.0 n/a n/a n/a n/a 52.3 2.8

Social CBE | 61.2 | 13.3 | n/a n/a n/a na | 53.5 | 10.5
Studies
9 Prov | 59.6 | 14.1 n/a n/a n/a n/a 545 | 12.6

Social CBE | 50.0 | 125 | n/a n/a n/a nla | 84.2 | 15.8
Studies
9 K&E Prov | 57.7 | 12.3 n/a n/a n/a n/a 64.1 | 11.7

Calgary Board 4-57 Page 57 | 107
of Education



B. Percentage of students who achieved the standards on Diploma
Examinations

Diploma 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22
Examination Acc ‘ Ex ‘ Acc Ex Acc  Ex ‘ Acc  Ex
FLA CBE | 100.0 | 25.0 n/a n/a n/a n/a * *
30-1

Prov | 93.0 | 20.9 n/a n/a n/a n/a 93.8 | 125

Social | CBE | 829 | 129 | n/a | nla | nla | nla | 75.0 | 11.7
Studies
30-1 Prov | 79.1 9.6 n/a n/a n/a n/a 68.7 9.0

Social CBE | 74.1 | 11.9 n/a n/a n/a n/a | 68.0 | 13.9
Studies
30-2 Prov | 65.7 7.5 n/a n/a n/a n/a 55.6 7.1

CBE | 80.2 | 31.2 n/a n/a n/a n/a 68.8 | 30.7

Biology
30 Prov | 76.6 | 247 | nia | nfa | nia | n/a | 61.0 | 18.0
Chemistry CBE | 79.8 | 448 | nla n/a n/a nfa | 76.9 | 335
30 Prov | 78.8 | 34.6 n/a n/a n/a n/a 67.9 | 235
Physics CBE | 85.6 | 476 | n/a n/a n/a na | 75.6 | 40.2
30 Prov | 79.3 | 323 | nia | nfa | nia | nia | 63.1 | 26.4
Science CBE | 78.0 | 19.5 n/a n/a n/a n/a 58.2 | 12.7
30

Prov | 78.3 | 21.8 n/a n/a n/a n/a 59.7 | 11.8

= Analysis of Cohort

The range students in this cohort who wrote French Language Arts, science
and social studies provincial assessments were as follows:

= K&E PATs: 19to 21
= Non-K&E PATSs: 66 to 2967
= Diploma Examinations: 79 to 375

Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

CBE’s English Language Learners cohort had higher results as compared
to the province on the French Language Arts, Science and Social Studies
PATSs, except for FLA 6 & 9 at the standard of excellence and Social
Studies 9 at both standards.

When comparing the three subjects (excluding K&E), Grade 6 and 9 CBE
students achieved stronger results in French Language Arts at the
acceptable standard and in Science at the standard of excellence.
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As compared to the last results (2018-19), the results in 2021-22 are
significantly lower for all but the two K&E PATS. At the acceptable standard,
for the six PATSs that saw decreases, the results were 3.3 to 13.5
percentage points lower than in 2018-19.

CBE students had higher diploma examination results in 2021-22 when
compared to the provincial results, with one exception (Science 30
acceptable standard). The positive differences between CBE and provincial
results ranged from 0.9 to 13.8 percentage points. Of note, 30.7 per cent of
Biology 30, 33.5 per cent of Chemistry 30 and 40.2 per cent of Physics 30
CBE students met the standard of excellence.

When the 2021-22 results at the acceptable standard were compared to the
previous results (2018-19) both CBE and provincial results were lower. The
provincial results dropped more than CBE’s, with the exception of Science
30.

5.3 Students who Self-Identify as Indigenous

A. Percentage of students who achieved the standards on Provincial

Achievement Tests

Provincial 2018-19 2019-20 2020-21 2021-22
Achievement — ——

Test Acc ‘ Ex ‘ Acc Ex Acc Ex ‘ Acc Ex
FLA CBE | 76.9 0.0 n/a n/a n/a n/a 86.7 | 13.3

6 Prov | 813 | 66 | nia | nia | nia | nia | 63.7 | 6.4
Science CBE | 51.2 8.2 n/a n/a n/a n/a 51.2 | 105
6

Prov | 59.2 | 11.9 n/a n/a n/a n/a 51.2 9.7

Social CBE | 56.9 | 9.4 n/a n/a n/a nla | 456 | 6.6
Studies
6 Prov | 57.7 8.9 n/a n/a n/a n/a 46.8 7.3

FLA CBE | 54.5 0.0 n/a n/a n/a n/a 46.2 0.0

9 Prov | 67.7 5.4 n/a n/a n/a n/a 53.3 5.2
Science CBE | 38.7 6.2 n/a n/a n/a n/a 35.9 5.8
9 Prov | 52.8 | 102 | n/a | nia | nia | nia | 493 | 85
Science CBE | 304 | 4.3 n/a n/a n/a na | 444 | 0.0
9 K&E

Prov | 56.2 6.1 n/a n/a n/a n/a 53.3 9.7

Social | CBE | 366 | 5.1 nla | na | nla | nla | 331 | 56
Studies
9 Prov | 44.7 6.8 n/a n/a n/a n/a 34.7 4.1

Social CBE | 39.1 | 4.3 n/a n/a n/a nfa | 31.8 | 0.0
Studies
9 K&E Prov | 53.9 | 12.9 n/a n/a n/a n/a 41.3 9.1
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Percentage of students who achieved the standards on Diploma
Examinations

Diploma 2018-19 ‘ 2019-20 2020-21 ‘ 2021-22
Examination Acc ‘ Ex ‘ Acc Ex Acc  Ex ‘ Acc  Ex
FLA CBE n/a n/a n/a n/a n/a n/a n/a n/a
30-1

Prov n/a n/a n/a n/a n/a n/a n/a n/a

Social | CBE | 879 | 121 | n/a | nla | nla | nla | 828 | 10.3
Studies
30-1 Prov | 77.3 7.6 n/a n/a n/a n/a 72.5 7.4

Social CBE | 78.1 | 8.6 n/a n/a n/a nla | 73.6 | 8.3
Studies
30-2 Prov | 70.1 5.8 n/a n/a n/a n/a 66.0 5.4

CBE | 83.0 | 20.8 n/a n/a n/a n/a 67.6 | 235

Biology
30 Prov | 72.6 | 178 | nia | nfa | nia | n/a | 58.9 | 11.5
Chemistry CBE | 80.6 | 41.7 | nla n/a n/a nfa | 82.4 | 17.6
30 Prov | 72.9 | 23.7 n/a n/a n/a n/a 62.5 | 154
Physics CBE | 91.7 | 33.3 | n/a n/a n/a n/a | 90.0 | 40.0
30 Prov | 741 | 259 | nia | nfa | nia | nia | 68.6 | 25.2
Science CBE | 87.0 | 21.7 n/a n/a n/a n/a 91.7 0.0
30

Prov | 84.1 | 19.5 n/a n/a n/a n/a 70.0 7.2

Analysis of Cohort

The range students in this cohort who wrote French Language Arts, science
and social studies provincial assessments were as follows:

=  K&E PATs: 18 to 22
= Non-K&E PATs: 1310 410
= Diploma Examinations: 10 to 72

Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

CBE’s Students who Self-Identify as Indigenous cohort mostly showed
lower PAT results than the province. However, more CBE students
achieved the acceptable standard in French Language Arts 6 and at
standard of excellence in French Language Arts 6 and Science 6 in the
2021-22 school year.

When comparing the three subjects (excluding K&E), Grade 6 and 9 CBE
students achieved stronger results in French Language Arts at the
acceptable standard and in FLA 6 and Science 9 at the standard of
excellence.
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As compared to the last results (2018-19), the results in 2021-22 are
significantly lower for five of the eight PATs at the acceptable standard. For
the five PATs that saw decreases, the results were 2.8 to 11.3 percentage
points lower than in 2018-19.

CBE students had higher diploma examination results in 2021-22 when
compared to the provincial results, with one exception (Science 30 standard
of excellence). The positive differences between CBE and provincial results
ranged from 2.2 to 21.7 percentage points. Of note, 90 percent of students
achieved the acceptable standard in Physics 30 and 91.7 in Science 30.

When the 2021-22 results at the acceptable standard were compared to the
previous results (2018-19) both CBE and provincial results were lower with
two exceptions (Chemistry 30 and Science 30). The provincial results
dropped more than CBE’s, with the exception of Science 30.

5.4 Students with Identified Special Education Needs

A. Percentage of students who achieved the standards on Provincial

Achievement Tests

Provincial 2018-19 2019-20 2020-21 2021-22

Achievement
Test

FLA CBE | 86.5 5.2 n/a n/a n/a n/a 69.7 2.8

6 Prov | 718 | 55 | nia | nia | nia | nia | 585 | 2.5
Science CBE | 62.3 | 17.2 n/a n/a n/a n/a 55,5 | 15.6
6

Prov | 54.4 | 13.1 n/a n/a n/a n/a 47.4 | 10.9

Social CBE | 64.6 | 146 | nla n/a n/a nfa | 50.1 | 10.2
Studies

6 Prov | 51.3 9.8 n/a n/a n/a n/a 42.1 7.4

FLA CBE | 66.7 3.0 n/a n/a n/a n/a 58.3 1.9

9 Prov | 647 | 52 | nia | nia | nia | nia | 521 | 1.5

Science CBE | 575 | 14.3 n/a n/a n/a n/a 48.4 | 12.9

9 Prov | 51.3 | 11.5 n/a n/a n/a n/a 43.0 8.5

Science CBE | 52.6 | 13.7 n/a n/a n/a n/a 53,5 | 11.3
9 K&E

Prov | 60.4 | 10.8 n/a n/a n/a n/a 56.0 | 12.3

Social CBE | 52.0 | 11.6 | n/a n/a n/a nla | 427 | 7.9
Studies
9 Prov | 43.5 8.6 n/a n/a n/a n/a 36.9 6.4

Social | CBE | 52.1 | 10.6 | n/a | n/a n/a nla | 52.2 | 13.4
Studies
9 K&E Prov | 52.7 | 12.6 n/a n/a n/a n/a 496 | 13.6
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Percentage of students who achieved the standards on Diploma
Examinations

2018-19 ‘ 2019-20

Diploma wn maz

Examination

ELA CBE | 96.8 | 22.6 n/a n/a n/a n/a 92.0 4.0
30-1

Prov | 84.4 | 125 n/a n/a n/a n/a 87.5 2.5

Social CBE | 89.3 | 16.3 | n/a n/a n/a nla | 82.6 | 18.4
Studies
30-1 Prov | 83.1 | 125 n/a n/a n/a n/a 76.6 | 13.3

Social CBE | 80.8 | 12.7 | nla n/a n/a nfa | 73.7 | 184
Studies
30-2 Prov | 69.7 7.1 n/a n/a n/a n/a 63.5 9.4

CBE | 83.9 | 31.2 n/a n/a n/a n/a 755 | 26.1

Biology
30 Prov | 765 | 235 | nla | nla | nla | nla | 650 | 17.4
Chemistry CBE | 84.0 | 39.3 n/a n/a n/a n/a 815 | 31.5
30 Prov | 80.4 | 336 | nla | nla | nla | nla | 75.4 | 24.0
Physics CBE | 86.4 | 45.8 n/a n/a n/a n/a 79.6 | 38.9
30 Prov | 831 | 338 | nla | nla | nla | nla | 68.3 | 27.0
Science CBE | 820 | 314 n/a n/a n/a n/a 81.6 | 18.4
30

Prov | 79.5 | 224 n/a n/a n/a n/a 75.1 | 16.7

Analysis of Cohort

The range students in this cohort who wrote French Language Arts, science
and social studies provincial assessments were as follows:

= K&E PATs: 6710 71
=  Non-K&E PATs: 103 to 1935
= Diploma Examinations: 25 to 483

Small cohorts are susceptible to changes in the composition of the cohort.
In these groups, there will be more fluctuations year over year. As such,
caution must be used in interpreting these results.

For the Students with Identified Special Education Needs cohort, CBE’s
results were higher than those of the province on the French Language

Arts, Science and Social Studies PATSs, except for Science 9 K&E at the
acceptable standard and Social Studies 9 at the standard of excellence.

When comparing the three subjects (excluding K&E), Grade 6 and 9 CBE
students achieved stronger results in French Language Arts at the
acceptable standard and in Science at the standard of excellence.

As compared to the last results (2018-19), the results in 2021-22 are
significantly lower for all but the two K&E PATS. At the acceptable standard,
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for the six PATSs that saw decreases, the results were 6.8 to 16.8
percentage points lower than in 2018-19.

CBE had higher diploma examination results in 2021-22 when compared to
the provincial results at both standards. The positive differences between
CBE and provincial results ranged from 1.7 to 11.9 percentage points. Of
note, 31.5 per cent of Chemistry 30 and 38.9 per cent of Physics 30 CBE
students met the standard of excellence.

When the 2021-22 results at the acceptable standard were compared to the
previous results (2018-19) both CBE and provincial results were lower. The
provincial results dropped more than CBE’s, with the exception of French
Language Arts 30-1 and Social Studies 30-1 & 30-2.
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5.5 Summary

Achievement Tests

A. Percentage of students who achieved the standards on Provincial

FIéA All Students ‘ ELL ‘ Indigenous ‘ Special Ed ‘
Acc 85.3 75.8 86.7 69.7
Ex 8.8 7.6 13.3 2.8
Acc 77.2 74.7 51.2 55.5
Ex 26.9 231 10.5 15.6
Acc 74.1 72.2 45.6 50.1
Ex 22.0 18.5 6.6 10.2
F;A ELL ‘ Indigenous
Acc 74.6 64.7 46.2 58.3
Ex 8.9 7.1 0.0 1.9
Sci(;nce ELL ‘ Indigenous
Acc 69.9 61.4 35.9 48.4
Ex 26.0 16.7 5.8 12.9
Sgckegtl:ze ELL ‘ Indigenous
Acc 55.1 61.9 44 .4 53.5
Ex 9.2 4.8 0.0 11.3
Social 9Studies - ‘ indigenous
Acc 65.8 53.5 331 42.7
Ex 18.4 10.5 5.6 7.9
SocigIKSg:lédies ELL ‘ Indigenous
Acc 59.6 84.2 31.8 52.2
Ex 14.9 15.8 0.0 13.4
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Percentage of students who achieved the standards on Diploma

Examinations

§|6A1 All Students ELL Indigenous Special Ed
Acc 92.3 * n/a 92.0
Ex 5.8 * n/a 4.0
Acc 88.0 75.0 82.8 82.6
EXx 24.5 11.7 10.3 18.4
Acc 80.2 68.0 73.6 73.7
Ex 23.8 13.9 8.3 18.4
Acc 82.9 68.8 67.6 75.5
Ex 37.9 30.7 23.5 26.1
Acc 85.8 76.9 82.4 81.5
Ex 431 335 17.6 315
Acc 86.9 75.6 90.0 79.6
Ex 47.9 40.2 40.0 38.9
Acc 80.0 58.2 91.7 81.6
Ex 21.9 12.7 0.0 18.4

Note | for additional information, refer to Appendix Il | Summary Tables
Indicators 1 to 5 and Appendix Il | Additional Data Sets by Indicator.

Targets for 2021-22

No targets were set for 2021-22 school year.

Interpretation

Like report card grades, PATs and diploma examinations are designed to
capture summative assessment across many learning outcomes in the
programs of study. This is achieved through a single assessment
experience at the end of a yearly learning cycle, instead of being informed
by a diverse and rounded body of assessment evidence over time.
Provincial assessments span as many of the learning outcomes in the
program of study as are possible within the parameters of the provincial
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assessment format. As such, there are learning outcomes not assessed on
PATSs or diploma examinations that still inform report card grades.
Examples include assessment data for outcomes related to skills such as
listening, speaking and the front matter (i.e., values, attitudes, skills,
processes) of the curriculum, which can only be assessed in a classroom
environment.

These differences are included to support understanding why direct
comparisons between report card and provincial achievement results
require careful consideration and contextualization prior to drawing
conclusions or attempting to draw parallels between these different sources
of student learning data. That said, rich opportunities for triangulation
between these sources support CBE in identifying at a high-level, key
strengths and areas of growth. Refer to Appendix Il | Additional Data Sets
by Indicator, Indicator 4, sections E, F, K, L, M and N for report card results
by stem and course.

When French Language Arts 6 and 9 PAT achievement results were
considered together with report card data, differences in achievement
results surfaced in 2021-22 for the All Students cohort. For example, 8.8 per
cent of grade 6 students and 8.9 per cent of grade 9 students achieved the
Standard of Excellence on the French Language Arts PAT whereas 27.0
per cent of grade 6 and 29.8 per cent of grade 9 students achieved an
indicator of 4 in French Language Arts on their report card. For diploma
examinations, although only 5.8 percent of students achieved the standard
of excellence on the French Language Arts 30-1 diploma examination, 66.3
per cent of grade 12 students achieved a FLA 30-1 mark between 80-100%.
Although a direct comparison isn’t possible between these data, high school
results echo similar differences as grade 6 and 9 between report card and
provincial assessment results in 2021-22 and possibly for similar reasons.

These differences make sense within the context of assessment policies.
Differences in exam versus class scores are explained in a second
language context by the fact that, while only reading and writing skills are
assessed by PATs and Diplomas, the program of studies requires teachers
in the classroom to assess speaking and listening skills in addition to
reading and writing. The former two are typically the stronger strands,
whereas the latter two are typically the weaker ones.

It is also possible that more diverse and robust assessment opportunities
were offered in class over time, explaining the higher achievement on report
cards as opposed to one provincial assessment that would have been
highly dependent on specific French language skills with no opportunity to
explain understanding verbally.

More students enroll in CBE French Immersion than the other three metro
boards combined. Additionally, CBE offers large Late French Immersion
(studies beginning in Grade 7) programming. Taken together, CBE
prioritizes access to language programming for a broad student body.

When Science 6 and 9 PAT achievement results are considered together
with report card data, strong alignment between report card means and
PAT results were evident in 2021-22. For example, 26.9 percent of CBE
students achieved excellence on the Science 6 PAT while 23.6 percent of
CBE students achieved a report card indicator of 4 in 2021-22. Given that a
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report card grade of 4 indicates excellent understanding of Science program
of study learning outcomes, these data together suggest approximately one
guarter of grade 6 students are achieving excellent understanding of
Science 6 learning outcomes. Similarly, 26.0 percent of CBE students
achieved the standard of excellence on the Science 9 PAT and 25.9 per
cent of CBE students in grade 9 achieved an indicator of 4 on their final
report card. Despite not being directly comparable data sources, these data
triangulate and align to validate that approximately one quarter of CBE
students in grades 6 and 9 demonstrated excellent comprehension of
Science concepts in 2021-22.

The percentage of students who achieved the standard on excellence on
the Science 30 diploma was 21.9 per cent, whereas 34.5 per cent of
students achieved a mark in the 80-100% range on their report card. The
percentage of students that achieved the standard of excellence in Biology,
Chemistry and Physics 30 diploma examinations was 37.9, 43.1 and 47.9
respectively. While the percentage of students who received a report card
mark in the 80-100% range in Biology, Chemistry and Physics 30 courses in
2021-22 was 55.2, 61.9 and 65.1 respectively.

The high school science program foundations are as follows:

= Foundation 1 Attitudes — Students will be encouraged to develop
attitudes that support the responsible acquisition and application of
scientific and technological knowledge to the mutual benefit of self,
society and the environment.

= Foundation 2 Knowledge — Students will construct knowledge and
understandings of concepts in life science, physical science and
Earth and space science, and apply these understandings to
interpret, integrate and extend their knowledge.

= Foundation 3 Science, Technology and Society (STS) — Students
will develop an understanding of the nature of science and
technology, the relationships between science and technology, and
the social and environmental contexts of science and technology.

= Foundation 4 Skills — Students will develop the skills required for
scientific and technological inquiry, for solving problems, for
communicating scientific ideas and results, for working
collaboratively and for making informed decisions.

(Retrieved Dec. 10, 2022 from https://education.alberta.ca/science-10-
12/programs-of-studyy/).

One of the reasons for the discrepancy between the report card and
diploma exam results may be because of the challenge of assessing all of
the outcomes in the science programs of study tied to these program
foundations using multiple choice and numerical response questions (PAT
and diploma examination structure). Examples include assessing the ability
to create and test a hypothesis through a scientific experiment or assessing
the development of attitudes.

When Social Studies 6 and 9 PAT achievement results were considered
together with report card data, strong alignment surfaced for Social Studies
6 results. The percentage of grade 6 students that achieved the standard of
excellence on the Social Studies PAT was 22.0 per cent and the
percentage of students that achieved an indicator of 4 on their report card
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was 23.0 per cent, a difference of only one percentage point. These data
provide strong support to suggest that over 20 percent of grade 6 students
demonstrated excellent understanding of Social Studies concepts in 2021-
22. The percentage of grade 9 students that achieved the standard of
excellence on the Social Studies 9 PAT was 18.4 per cent while the number
of students who achieved an indicator of 4 on their report was 25.6 per cent
in 2021-22. Diploma examination results for Social Studies 30-1 and 30-2
showed that 24.5 per cent of students achieved the standard of excellence
in Social Studies 30-1 and 23.8 per cent achieved this same standard in
Social Studies 30-2. High school report card data had 56.8 per cent of
Social Studies 30-1 students and 29.3 per cent of Social Studies 30-2
students achieving a final mark in the 80-100% range.

The high school Social Studies program assesses outcomes meant to
develop the values and attitudes, knowledge and understanding and skills
and processes “necessary for students to become active and responsible
citizens, engaged in the democratic process” (Retrieved Dec. 12, 2022 from
https://education.alberta.ca/media/3386090/program-of-study-grade-
12.pdf).

The discrepancy between report card and diploma results may be due to
difficulties assessing the breadth and depth of outcomes included in the
Social Studies program through multiple choice questions and two written
responses assignments (Part A & B of the diploma examination structure).
For example, the skills and processes outcomes associated with developing
research capacity or critical thinking can be assessed more holistically
within the classroom than through an examination. The more diverse and
varied assessment practices offered at the classroom level may account for
the higher achievement on report cards than on the diploma examination.

Celebrate

= The percentage of CBE students in 2021-22 meeting the acceptable
standard in the identified provincial assessments was higher than those
of the province within each cohort in 46 of 57 cases or 80.7 per cent of
the time.

= 86.7 per cent of the Students who Self-Identify as Indigenous cohort
met the acceptable standard on French Language Arts 6, 82.8 per cent
met this standard on Social Studies 30-1, 82.4 per cent on Chemistry
30, 90 per cent on Physics 30 and 91.7 per cent on Science 30.

= The percentage of the Students with Identified Special Education Needs
cohort meeting the acceptable standard on FLA 30-1 was 92.0 per cent,
Social Studies 30-1 was 82.6 per cent, Chemistry 30 was 81.5 per cent
and Science 30 was 81.6 per cent.

Areas for Growth

= Less than 60 per cent of the All Student cohort met the acceptable
standard on Science and Social Studies K&E PATSs.

= Less than 52 per cent of the Students who Self-1dentify as Indigenous
cohort and 56 per cent of the Students with Identified Special Education
Needs cohort met the acceptable standard on their science and social
studies PATSs.

= 58.2 per cent of the English Language Learners cohort met the
acceptable standard on the Science 30 diploma examination.
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= The number of PATs where 80 per cent of the identified cohort met the
acceptable standard is as follows:
= All Students — one of eight
» English Language Learners — zero of eight
= Students who Self-Identity as Indigenous — one of eight
» Students with Identified Special Education Needs — zero of eight
= The number of diploma examinations where 80 per cent of the identified
cohort met the acceptable standard is as follows:
= English Language Learners — one of seven
= Students who Self-ldentity as Indigenous — three of seven
= Students with Identified Special Education Needs — four of seven

= Building Capacity
The following is the list of next steps based on the analysis.

Professional Learning

= Middle years teachers and school administrators are participating in
system-wide professional learning sessions with a focus on middle level
learner identity that include both the science and social studies
disciplines through the lens of disciplinary literacy and interdisciplinary
work in to deepen their understanding of the social studies and science
disciplines.

= Social studies and science high school learning leaders are engaging in
a professional learning series to deepen their understanding of
assessment practices and learning outcomes.

= Teachers will develop their understanding of computational thinking to
implement the new K-6 Science curriculum and enhance cross-
curricular learning outcomes.

= Staff will learn and share at the April 2023 CBE Languages Symposium
focused on best practices and new research in second languages
education.

= Language teachers will receive training on the use of Language
benchmark tools. K-6 teachers and school administrators are
participating in system-wide professional learning sessions with a focus
on new curriculum that includes concepts from both the science and
social studies disciplines through the lens of disciplinary literacy and
interdisciplinary work in to deepen their understanding of the social
studies and science disciplines.

Structures & Processes

= Hire a social studies specialist and a science specialist to support
system work related to new curriculum, middle years learner identity,
high impact strategies, and outcomes-based assessment, focused
specifically on these two subject disciplines.

= K-6 teachers and school administrators utilize system-created
professional learning content packages and resources that include
social studies and science content related to deepen their
understanding of learning outcomes.

= Middle years teachers and school administrators utilize system-created
professional learning content packages that include social studies and
science outcomes related to high impact strategies to deepen their
understanding of learning outcomes.
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= Implement a centralized 30-level language course challenge process to
allow all CBE high school students an opportunity to gain course credits
for different language skills. Increase opportunities for students in
bilingual and immersion programs, focused on extending their language
and culture learning beyond the classroom. For example:
* intensive language camps or experiences — elementary/middle
school
= reciprocal exchange program with French speaking students in
Quebec — junior high school
» reciprocal exchange program in a country of the target language or
with school learning the target language — high school
= Establish a CBE Languages program evaluation process to provide
school leaders with data and pathways on how to improve school
language programs.
= Develop partnerships with international organizations whose mandate is
to support language and culture learning (e.g., Instituto Cervantes,
Alliance Francaise, Hanban, Goethe Institute) for authentic student
learning experiences.
= Develop a reciprocal international homestay program to support the
international or national language and culture experience for students in
bilingual and immersion programs.
= Expand post-secondary partnerships in order to provide more dual
credit programming for students.
= Expand programming with our existing partners to include a minimum of
four more dual credit program cohorts and two more exploratory
program cohorts, as well as building out industry connections for
potential internships.

Resources

= Update benchmarking tools for French Language Arts grades four to
nine to support teachers in providing consistent outcome-based
assessment.

= Develop a language course challenge information manual for internal
and external audiences to support administrators and families in
navigating the course challenge process.
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Targets |

Targets are identified where the Chief Superintendent sees an opportunity for
growth or where the Board of Trustees identifies an area of concern or exception.

While we are returning to ‘normal’ in 2022-23, increased illness in both student and
staff populations from late October to late November has impacted continuity of
learning to date. This means that the work to improve student learning will likely not
be significantly reflected in the particular Results 2 indicators for the 2022-23
school year. We do expect to see incremental growth with respect to many of the
measures on School Development Plans and are closely monitoring these
measures at each school.

It is for these reasons no targets have been set for 2022-23 in this report.

APPENDIX

Appendix I: Responding to COVID-19 | Monitoring and Addressing Learning Gaps
Appendix Il: ~ Summary Tables Indicators 1 to 5

Appendix Il Additional Data Sets by Indicator

Appendix IV: Distribution of Codes

ATTACHMENT

Attachment |:  Criteria for High School Completion Categories
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1 |. Responding to COVID-19 | Monitoring and Addressing
‘ appendlx ‘ Learning Gaps

DEMOGRAPHIC

= AEAM High School Completion rates

= Attendance

= Class size (SIS CSIS Verification
Report)

= Cohorts (e.g., ELL, Indigenous,
Special Education)

= Credential requirements progress

= Enrollments (e.g., course, grade,
proaram)

SYSTEM/SCHOOL PROCESS PERCEPTION

= Assessment policy
= Attendance monitoring practice = AE Assurance Survey
= Collaborative Response = CBE Student Survey
= Common course structures = Dialogue Framework
= Credential requirements = Focus groups
tracking

N . = Interviews
* Curriculum mapping = Local school surveys
= Instructional strategies STUDENT LEARNING » OUrSCHOOI Siirvev

= Checklists

= Classroom assessments

= Common course assessments

= Critical thinking tools

= Diagnostic, formative, summative

= ELL indicator tracking tool

= EYE-TA results

= Observations, conversations, products

= Performance tasks

= Pre and post assessments

= Provincial assessments (SLA, PAT,
Dip)

= Rating scales

School data fall into four categories.

= Demographic Data: establish the characteristics of the school population.

= Perception Data: tell us what students, staff, parents are thinking about the
learning organization.

= Student Learning Data: provide evidence of student achievement against
learning outcomes.

= School Process Data: are the actions taken to achieve the purpose of the
school.

As illustrated in the figure above, the four types of data overlap and by examining
results across multiple types of data allows schools to identify “what they are doing
to get the results they are getting now, what is working, what is not working and
how data elements relate to each other to impact results” Bernhardt, V. L. (2018).
Data analysis for continuous school improvement. New York, NY: Routledge.
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School Development Planning

Each year, with input from internal and external stakeholders, the schools

prepare development plans. 2021-22 was the second year of a three-year school
development plan (SDP) that included a literacy, Mathematics and well-being goal.
SDPs include data-informed student goals, instructional actions, resources, key
outcomes, and measures (including baseline data for each measure).

School improvement is about looking at last year’s data through the lens of the
work done by the school, in order to determine the impact on student learning. It is
also about considering the students’ learning needs in the context of the teachers’
capacity to address these needs. School improvement goals are set based on
these gaps.

Despite the pandemic, schools continued to monitor student progress in each of
their classrooms. Multiple measures of student achievement, including actions and
processes, provided schools with information needed to improve teaching and
learning for all students. Processes implemented across our system ensured the
actions administrators and teachers took identified gaps and improved student
learning and achievement.

System Guiding Documents

CBE developed and updated K-10 English Language Arts and Mathematics
Assessment and Reporting Guides and CBE Understanding Grade Level Reading
and Writing documents and accompanying checklists, were used by teachers to
assess student understanding based on high impact teaching strategies. These
measures supported teachers in identifying gaps and deciding what targeted,
intentional teaching strategies to implement next as they reviewed student work
and set new targets.

Professional Learning Communities

At a school level, the professional learning community (PLC) meetings occurred
regularly and was the context in which teachers identified learning gaps and
planned instruction in learning cycles (sprints) to address the identified gaps. This
was a common school process outlined in the SDP. Notes from these PLC
meetings become evidence used to track each team’s progress towards results. In
these meetings, teachers analysed student work based on the programs of study in
order to determine student results. Teachers brought student work samples and
assessment tools (e.g., pre- and post-assessments, screening tools such as
Mathematics Intervention/Programming Instrument, Mathematics and reading
running records, teacher created quizzes and tests, common writing tasks and
other performance tasks that include success criteria).

Team Meetings

Team meetings are a school process where teachers plan tasks collaboratively,
with a focus on content that may or may not be included in the SDP. Teachers met
to review learning outcomes, teaching strategies and assessment tools that would
identify the extent to which students were learning the outcomes in the programs of
study.
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School-Based Professional Learning

Schools also engaged in professional learning to build teacher capacity in
implementing high impact strategies and assessment practices that will close gaps
and result in continuous improvement. Opportunities such as learning from
colleagues to improve the collective wisdom of the teams, teacher mentoring,
reading articles, exploring webinars and text resources, working with the system
specialists, and learning from the Assessment and Reporting Champion at each
school all contributed to continuous improvement.

Early Years Evaluation - Teacher Assessment (EYE-TA)

The EYE assessment is a system process based on a local measure used to
assess all kindergarten students across the system. Each kindergarten teacher
completed an early year’s evaluation (EYE) assessment in October. Following the
assessment, schools met with the area strategist to review each student’s results in
order to identify gaps and plan strategies to address these gaps. This may have
included providing additional support from speech and language, occupational and
physical therapists, and psychologists.

English Language Learning (ELL) Proficiency Benchmarks

Multiple times a year, teachers use Alberta Education’s K-12 ESL Proficiency
Benchmarks to determine language proficiency levels for our ELL learners. These
data, which included indicators in reading, writing, speaking and listening, informed
the school, area and system on the need for intentional supports and effective
instruction for language acquisition.

Attendance Tracking

Tracking attendance is another important school process that ensures the gap in
student achievement does not widen. When schools identified concerns with
attendance, they contacted CBE’s Attendance team, who worked collaboratively
with schools and families to positively influence student’s attendance.

School Learning Team (SLT)

When students are not demonstrating success, the next step is for teachers to
bring the students forward to the school learning team. Schools may assign
members of the school learning team such as the principal, assistant principal,
resource teacher, team teachers and learning leaders. The school learning team
met to review student strengths and areas for growth, the effectiveness of
strategies implemented and then plan actions that will support students. After a
period of implementation, the school learning team reviewed the actions to
determine next steps in addressing gaps.

Response to Intervention (RTI)

RTI is a multi-tier approach to assist in early identification of students who require
targeted supports for continued intellectual, social and emotional development, and
was informed by multiple perspectives and continuous data collection.
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Area Learning Team (ALT)

Students who, after intentional support and intervention, were still struggling were
brought forward to their area learning team where strategists, specialists,
psychologists, under the direction of the system principal and education directors,
met to plan interventions and action plans.

Each area had a team that supports schools. Access to the area learning team
required schools to share their school learning team process and included a
continuum of supports, starting at what we would see as support in every
classroom for every child (tier 1) to targeted supports for some of the students
some of the time (tier 2) and individualized school supports (tier 3).

Examples of supports that could be accessed by a referral to the area learning
team included: school based mental health counsellor; psychological assessment;
vision; audiology; ELL strategists; diversity & learning support advisor; Community
Outreach of Pediatrics and Psychiatry in Education; inclusive education strategists;
area behaviour support worker; speech language pathologist; occupational
therapy; physiotherapy; Multi Agency School Support Team; Youth at Risk
Development Program; John Howard Society; YMCA alternative to suspension;
and Children’s’ Services.
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Il. Summary Tables Indicators 1to 5

Indicator 1
Rate CBE Prov CBE Prov CBE Prov CBE Prov
All All ELL ELL Indig Indig | SpEd SpEd
3-Year 83.0 | 83.2 67.3 | 785 48.8 | 59.5 69.4 | 68.9
4-Year 86.5 | 87.1 80.4 | 86.4 56.8 | 68.6 741 | 76.3
5-Year 86.6 | 87.1 79.9 | 86.1 50.7 | 68.0 755 | 75.1

3-Year

Measure CBE
Evaluation

Achievement
Improvement

Overall

All

Indicator 2

Prov
All

ELL

CBE

Prov

SpEd SpEd

A. Student report card results as a mean within English Language Arts

Division All Students ELL ‘ Indigenous Special Ed
Division 1 2.96 2.82 2.37 2.45
Division 2 2.95 2.82 2.45 2.61
Division 3 2.92 2.76 2.37 2.57
Division 4 70.9 66.9 58.8 65.1

B. Student report card results as a mean within Mathematics

Division All Students Indigenous Special Ed
Division 1 3.10 2.93 2.51 2.58
Division 2 3.00 2.92 2.37 2.64
Division 3 2.87 2.76 2.19 2.46
Division 4 72.4 69.7 60.6 65.4
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Indicator 3

A. Percentage of students who achieved the standards on Provincial
Achievement Tests

ELA 6 All Students ELL Indigenous Special Ed ‘

Acc 80.7 78.1 57.9 59.9

Ex 211 16.8 8.3 8.2

Acc 67.4 66.1 354 42.8

Ex 14.3 14.4 2.9 5.9

Acc 72.5 62.0 39.1 49.8

Ex 15.7 8.3 3.7 54

Acc 57.3 74.1 39.1 50.6

Ex 4.3 0.0 0.0 3.7

Acc 59.0 50.6 21.0 31.9

Ex 214 15.8 2.2 7.3

Acc 55.1 60.0 30.0 50.9

Ex 13.8 8.6 3.3 8.9
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B. Percentage of students who achieved the standards on Diploma
Examinations

ELA 30-1  [WAIRSi{ile[cTa)&S ELL Indigenous Special Ed
Acc 81.6 60.5 79.6 76.1
Ex 13.9 2.0 2.0 11.2
Acc 81.9 66.2 85.7 85.1
Ex 15.8 2.6 9.5 17.3
Acc 66.5 50.0 41.2 57.9
Ex 24.4 191 5.9 19.9
Acc 68.1 58.6 75.9 64.6
Ex 15.1 8.3 6.9 13.2
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Indicator 4

CTFI/CTS All Students ELL ‘ Indigenous ‘ Special Ed ‘
Division 1 n/a n/a n/a n/a
Division 2 3.16 3.26 291 2.83
Division 3 3.04 291 2.66 281
Division 4 81.80 77.64 74.57 77.62
e | agenous | socci e
Division 1 3.09 2.97 2.78 2.72
Division 2 3.12 3.03 2.82 2.86
Division 3 3.21 3.02 2.88 2.95
Division 4 82.56 76.06 70.16 78.31
Division 1 3.09 2.99 2.98 2.62
Division 2 3.08 2.96 2.93 2.75
Division 3 3.02 2.83 2.72 2.69
Division 4 79.88 70.70 80.14 74.93
Division 1 3.05 3.11 2.63 2.49
Division 2 3.02 3.03 2.56 2.63
Division 3 3.10 2.94 2.65 2.74
Division 4 85.19 83.45 73.13 79.19
Physical Education ELL ‘
Division 1 3.18 3.04 2.86 2.78
Division 2 3.23 3.13 2.86 3.02
Division 3 3.11 3.00 2.80 2.90
Division 4 81.35 77.63 66.63 75.66
Division 1 3.05 2.85 2.54 2.59
Division 2 2.96 2.83 243 2.62
Division 3 2.84 2.70 2.24 2.47
Division 4 74.27 69.01 62.15 67.25
Division 1 2.99 2.80 251 2.49
Division 2 2.92 2.80 242 2.55
Division 3 2.88 2.72 2.34 251
Division 4 72.30 68.09 59.40 65.75
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Indicator 5

Achievement Tests

FLA

A. Percentage of students who achieved the standards on Provincial

6 All Students ‘ ELL ‘ Indigenous ‘ Special Ed ‘
Acc 85.3 75.8 86.7 69.7
Ex 8.8 7.6 13.3 2.8
Acc 77.2 74.7 51.2 55.5
Ex 26.9 231 10.5 15.6
Acc 74.1 72.2 45.6 50.1
Ex 22.0 18.5 6.6 10.2
F;A ELL ‘ Indigenous
Acc 74.6 64.7 46.2 58.3
Ex 8.9 7.1 0.0 1.9
Sci(;nce ELL ‘ Indigenous
Acc 69.9 61.4 35.9 48.4
Ex 26.0 16.7 5.8 12.9
Sgci;gc&e ELL ‘ Indigenous
Acc 55.1 61.9 44 .4 53.5
Ex 9.2 4.8 0.0 11.3
Social 9Studies - ‘ indigenous
Acc 65.8 53.5 331 42.7
Ex 18.4 10.5 5.6 7.9
SocigIKSg:lédies ELL ‘ Indigenous
Acc 59.6 84.2 31.8 52.2
Ex 14.9 15.8 0.0 134
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Percentage of students who achieved the standards on Diploma

Examinations

FLA

30-1 All Students ELL Indigenous Special Ed
Acc 92.3 * n/a 92.0
Ex 5.8 * n/a 4.0
Acc 88.0 75.0 82.8 82.6
EXx 24.5 11.7 10.3 18.4
Acc 80.2 68.0 73.6 73.7
Ex 23.8 13.9 8.3 18.4
Acc 82.9 68.8 67.6 75.5
Ex 37.9 30.7 23.5 26.1
Acc 85.8 76.9 82.4 81.5
Ex 431 335 17.6 315
Acc 86.9 75.6 90.0 79.6
Ex 47.9 40.2 40.0 38.9
Acc 80.0 58.2 91.7 81.6
Ex 21.9 12.7 0.0 18.4
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lll. Additional Data Sets by Indicator

Indicator 1: Percentage of students completing high school within three, four or
five years of starting grade 10; as measured in the Alberta Education Assurance
Measures.

Measure CBE CBE

Evaluation Indigenous Special Ed

Achievement
3-Year

Improvement

Overall

Measure CBE CBE
Evaluation Indigenous Special Ed

Achievement
4-Year

Improvement

Measure CBE CBE CBE CBE
Evaluation All ELL Indigenous Special Ed

Achievement
5-Year

Improvement

Overall
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Number of students within each completion category

Note | see Attachment | for the criteria for each completion category.

Compare 2018-19 2019-20 2020-21 2021-22
High School Diploma 6251 6240 6888 7180
High School Equivalency Diploma 0 0 0 1
Certificate of High School
Achievement ’ 6 83 99 90
3-year
Post-Secondary Attendance 21 21 23 22
Apprenticeship 1 2 1 2
Academic Standing 128 137 60 41
High School Diploma 6374 6681 6673 7212
High School Equivalency Diploma 2 2 1 2
e 1o Sehed s | e | wm | o
4-year
Post-Secondary Attendance 66 79 66 46
Apprenticeship 9 12 7 6
Academic Standing 48 51 30 20
High School Diploma 6779 6569 6903 6852
High School Equivalency Diploma 9 12 6 1
00 | 00 | e | us
5-year
Post-Secondary Attendance 106 97 102 94
Apprenticeship 23 14 13 13
Academic Standing 26 22 29 12
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Indicator 2: Student results in English Language Arts and Mathematics; as
measured by student report cards disaggregated by division and level of
achievement.

A. Student results by level of achievement within English Language Arts as
measured by student report card stems 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level
expectations.

3 — The student has demonstrated good achievement of grade level
expectations.

2 — The student has demonstrated basic achievement of grade level
expectations.

1 — The student is not meeting grade level expectations.

ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the
student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against

the stem.
Stem 1. Reads to explore, construct and extend understanding
Level of Achievement Percentages by Grade

1 2021-22 29.2 25.8 20.2 12.5 10.0 2.3
2 2021-22 321 29.3 17.3 10.1 7.5 3.7
3 2021-22 324 331 17.9 6.7 54 4.6
4 2021-22 30.2 38.2 17.8 4.1 4.1 5.6
5 2021-22 275 39.8 20.0 3.8 3.1 5.8
6 2021-22 26.5 39.9 23.2 29 2.2 54
7 2021-22 23.6 41.9 26.3 31 1.8 34
8 2021-22 24.8 41.4 26.3 31 1.6 29
9 2021-22 26.1 39.8 26.1 4.3 1.6 21
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Stem 2: Writes to develop, organize and express information and ideas

Level of Achievement Percentages by Grade

Grade Year
1 2021-22 18.7 33.1 26.2 9.8 9.8 25
2 2021-22 17.3 354 26.7 9.0 7.5 4.2
3 2021-22 16.6 37.7 27.8 6.6 5.5 5.8
4 2021-22 16.5 40.3 27.1 4.8 4.2 7.1
5 2021-22 17.7 40.9 26.6 3.9 3.2 7.6
6 2021-22 17.9 41.0 29.1 3.2 2.2 6.7
7 2021-22 18.5 42.0 29.9 3.3 1.8 44
8 2021-22 20.5 41.1 29.5 3.6 1.6 3.7
9 2021-22 22.3 41.5 27.3 4.5 1.6 2.7

Stem 3: Manages and evaluates information and ideas

Level of Achievement Percentages by Grade

Grade Year
1 2021-22 | 213 41.7 26.7 2.8 5.9 15
2 2021-22 | 209 435 26.2 3.2 4.3 2.0
3 2021-22 | 225 41.6 26.8 3.4 3.3 2.3
4 2021-22 | 221 45.4 24.6 2.6 2.6 2.6
5 2021-22 | 220 43.9 26.9 2.5 18 2.9
6 2021-22 | 218 43.2 27.7 2.8 13 3.1
7 2021-22 | 227 43.2 28.3 3.2 0.8 1.7
8 2021-22 | 239 42.1 28.0 3.4 0.8 18
9 2021-22 | 249 40.7 27.9 3.9 1.0 15
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Stem 4: Constructs meaning and makes connections through speaking

Level of Achievement Percentages by Grade

Grade Year
1 2021-22 24.6 44.5 21.0 1.3 5.9 2.8
2 2021-22 25.8 45.0 21.3 1.2 3.6 3.0
3 2021-22 27.8 45.2 21.0 11 2.6 2.2
4 2021-22 26.9 48.1 19.8 1.1 2.3 1.8
5 2021-22 25.7 47.2 22.4 1.2 1.9 1.6
6 2021-22 24.2 47.2 24.8 1.2 13 13
7 2021-22 23.1 47.9 25.8 1.6 1.0 0.5
8 2021-22 23.1 47.6 25.6 1.9 1.1 0.7
9 2021-22 26.9 45.2 23.5 29 1.0 0.5

Stem 5: Constructs meaning and makes connections through listening

Level of Achievement Percentages by Grade

Grade Year
1 2021-22 | 252 43.7 22.6 16 5.3 16
2 2021-22 | 262 45.4 21.7 1.4 3.3 2.0
3 2021-22 | 29.4 43.3 22.1 13 2.3 16
4 2021-22 | 285 46.4 20.7 1.2 2.0 1.2
5 2021-22 27.8 45.7 22.4 14 1.6 1.1
6 2021-22 | 289 44.6 22.8 1.4 1.2 1.2
7 2021-22 | 279 44.8 24.1 18 1.0 0.4
8 2021-22 | 286 44.0 23.8 2.1 1.0 0.5
9 2021-22 | 309 42.4 22.5 3.0 0.9 0.3
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Stem 6: Represents ideas and creates understanding through a variety of media
Level of Achievement Percentages by Grade
Grade Year
1 2021-22 20.6 45.6 26.7 2.2 3.8 11
2 2021-22 21.8 47.2 25.1 2.3 2.6 1.0
3 2021-22 23.9 46.2 24.2 2.1 2.2 1.4
4 2021-22 23.4 49.1 23.2 1.6 1.6 11
5 2021-22 24.1 47.2 24.5 1.7 1.2 1.3
6 2021-22 23.7 45.9 26.4 1.7 0.9 13
7 2021-22 24.8 45.3 26.5 24 0.5 0.6
8 2021-22 26.2 43.3 26.0 31 0.7 0.7
9 2021-22 29.5 41.1 23.3 4.9 0.6 0.5
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B. Student results by level of achievement within Mathematics as measured by
student report card stems 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level
expectations.

3 — The student has demonstrated good achievement of grade level
expectations.

2 — The student has demonstrated basic achievement of grade level
expectations.

1 — The student is not meeting grade level expectations.

ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the
student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against
the stem.

Ste_m 1_: Develops number sense and applies strategies for computation and
estimation
Level of Achievement Percentages by Grade
Grade Year
1 2021-22 34.8 37.3 20.5 54 1.1 0.8
2 2021-22 31.9 384 21.6 6.2 0.6 1.2
3 2021-22 33.6 37.8 20.6 55 0.6 2.0
4 2021-22 31.7 39.3 21.0 4.9 0.3 2.8
5 2021-22 31.9 37.9 21.1 53 0.2 3.7
6 2021-22 31.8 36.9 22.0 5.2 0.1 3.9
7 2021-22 26.2 385 274 55 0.2 2.3
8 2021-22 29.1 374 25.7 5.8 0.1 1.8
9 2021-22 28.4 345 27.1 7.5 0.3 2.2
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Stem 2: Uses algebraic reasoning to represent patterns and relationships

Level of Achievement Percentages by Grade

Grade Year
1 2021-22 36.1 41.5 19.0 2.0 0.9 0.4
2 2021-22 325 43.5 19.6 29 0.8 0.6
3 2021-22 32.0 40.3 21.6 4.1 0.7 1.4
4 2021-22 29.9 42.3 22.0 3.6 0.4 1.8
5 2021-22 28.3 41.0 23.7 4.4 0.3 2.3
6 2021-22 29.3 37.8 25.2 4.9 0.2 2.6
7 2021-22 29.2 35.2 26.6 7.0 0.2 1.8
8 2021-22 28.6 33.7 274 8.3 0.2 1.7
9 2021-22 26.9 34.0 27.6 9.2 0.3 2.0

Stem 3: Applies spatial reasoning and measurement to make sense of the natural
world

Level of Achievement Percentages by Grade

Grade Year
1 2021-22 34.0 44.3 18.2 1.9 1.3 0.4
2 2021-22 32.0 46.5 18.0 2.1 1.0 0.5
3 2021-22 31.1 42.5 215 2.9 0.7 1.2
4 2021-22 30.6 435 21.4 2.5 0.5 1.4
5 2021-22 28.3 42.7 23.1 3.5 0.4 2.0
6 2021-22 28.7 39.5 25.3 4.1 0.3 2.1
7 2021-22 25.8 38.1 28.0 6.4 0.2 1.5
8 2021-22 274 36.1 28.2 6.7 0.2 1.3
9 2021-22 26.2 36.9 26.8 8.0 0.5 1.7
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Stem 4: Uses data to make predictions and answer questions

Level of Achievement Percentages by Grade

Grade Year
1 2021-22 n/a n/a n/a n/a n/a n/a
2 2021-22 29.9 45.6 204 2.3 1.3 0.6
3 2021-22 29.1 43.2 225 2.8 1.1 1.3
4 2021-22 30.0 44.1 21.3 25 0.7 13
5 2021-22 n/a n/a n/a n/a n/a n/a
6 2021-22 n/a n/a n/a n/a n/a n/a
7 2021-22 n/a n/a n/a n/a n/a n/a
8 2021-22 n/a n/a n/a n/a n/a n/a
9 2021-22 n/a n/a n/a n/a n/a n/a

Stem 5: Uses probability and data to make predictions and answer questions

Level of Achievement Percentages by Grade

1 2021-22 n/a n/a n/a n/a n/a n/a
2 2021-22 n/a n/a n/a n/a n/a n/a
3 2021-22 n/a n/a n/a n/a n/a n/a
4 2021-22 n/a n/a n/a n/a n/a n/a
5 2021-22 32.2 43.8 19.2 2.6 0.5 1.7
6 2021-22 28.0 40.7 25.0 3.9 0.3 21
7 2021-22 25.6 39.1 26.6 6.9 0.3 1.5
8 2021-22 29.7 374 26.0 54 0.2 1.2
9 2021-22 28.3 375 26.9 54 0.6 1.4
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C. Student results by level of achievement within English Language Arts as
measured by student report cards 2021-22: high school courses.

Level of Achievement Percentages by Course
Course Year

80-100%  65-79%  50-64% 0-49%
10-1 2021-22 43.2 375 16.9 25
10-2 2021-22 13.7 29.1 41.7 15.5
10-4 2021-22 12.0 28.9 42.5 16.6
20-1 2021-22 43.7 36.6 16.8 2.8
20-2 2021-22 14.6 31.3 44.4 9.8
20-4 2021-22 12.6 344 44.3 8.7
30-1 2021-22 47.6 335 14.8 4.1
30-2 2021-22 20.1 38.5 33.3 8.1
30-4 2021-22 13.3 26.6 49.3 10.8

D. Student results by level of achievement within Mathematics as measured by
student report cards 2021-22: high school courses.

Level of Achievement Percentages by Course
Course Year

80-100%  65-79% 50-64% 0-49%
10C 2021-22 48.5 23.3 20.8 7.5
10-3 2021-22 26.9 26.6 33.2 13.2
10-4 2021-22 22.1 24.7 33.3 19.9
20-1 2021-22 50.9 23.9 18.5 6.6
20-2 2021-22 16.6 311 404 11.9
20-3 2021-22 22.6 27.9 39.1 104
20-4 2021-22 24.8 27.9 32.9 14.4
30-1 2021-22 57.0 21.6 154 6.0
30-2 2021-22 28.2 321 294 10.3
30-3 2021-22 215 26.8 404 11.2
31 2021-22 75.9 16.1 6.5 15
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Indicator 4: Student results in each of Career & Technology
Foundations/Studies, Fine and Performing Arts, French Language Arts,
Languages, Physical Education, Science and Social Studies; as measured by
student report cards disaggregated by division and level of achievement.

A. Student results by level of achievement within Career & Technology

Foundations as measured by student report cards 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level

expectations.

3 — The student has demonstrated good achievement of grade level

expectations.

2 — The student has demonstrated basic achievement of grade level

expectations.

1 — The student is not meeting grade level expectations.

ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the
student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against

the stem.
Level of Achievement Percentages by Grade
Grade Year
5 2021-22 32.8 51.4 12.3 0.1 3.1 0.3
6 2021-22 23.9 64.0 11.8 0.3 0.0 0.1
7 2021-22 28.6 50.5 18.5 2.4 0.0 0.0
8 2021-22 29.5 42.9 24.1 35 0.0 0.0
9 2021-22 36.6 39.6 19.4 4.3 0.2 0.0
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B. Student results by level of achievement within Career & Technology Studies
(CTS) as measured by student report cards 2021-22: high school courses.

Legend |

The CTS Programs of Study are organized into five clusters:

= BIT — Business, Administration, Finance & Information Technology
= HRH — Health, Recreation & Human Services
= MDC - Media, Design & Communication Arts

= NAT — Natural Resources
= TMT - Trades, Manufacturing & Transportation

Cluster

Year

80-100%

65-79%

50-64%

Level of Achievement Percentages by Cluster

0-49%

BIT 2021-22 71.9 15.9 9.7 2.5

HRH 2021-22 68.7 16.4 10.4 4.4

MDC 2021-22 69.5 16.8 10.1 3.5

NAT 2021-22 62.3 21.3 131 3.4

T™MT 2021-22 63.1 23.3 11.0 2.6
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C. Student results by level of achievement within Fine and Performing Arts as
measured by student report cards 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level
expectations.

3 — The student has demonstrated good achievement of grade level
expectations.

2 — The student has demonstrated basic achievement of grade level
expectations.

1 — The student is not meeting grade level expectations.

ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the
student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against
the stem.

Level of Achievement Percentages by Grade
Grade Year
1 2021-22 25.9 53.7 18.7 0.7 0.7 0.3
2 2021-22 28.2 53.8 16.7 0.5 0.4 0.3
3 2021-22 28.2 534 17.3 0.5 0.4 0.3
4 2021-22 29.1 53.9 16.1 0.5 0.3 0.2
5 2021-22 30.0 51.7 17.1 0.8 0.2 0.2
6 2021-22 32.6 49.7 16.6 0.9 0.1 0.1
7 2021-22 39.0 42.3 16.9 1.8 0.0 0.0
8 2021-22 375 41.2 18.4 2.8 0.0 0.2
9 2021-22 45.2 36.4 15.7 2.7 0.0 0.0

D. Student results by level of achievement within Fine and Performing Arts as
measured by student report cards 2021-22: high school courses.

Level of Achievement Percentages by Level

80-100% 65-79% 50-64% 0-49%
10 2021-22 66.8 17.2 11.4 4.6
20 2021-22 74.8 14.6 8.4 2.2
30 2021-22 81.6 10.1 6.8 1.4
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E. Student results by level of achievement within French Language Arts as
measured by student report cards 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level
expectations.

3 — The student has demonstrated good achievement of grade level
expectations.

2 — The student has demonstrated basic achievement of grade level
expectations.

1 — The student is not meeting grade level expectations.

ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the
student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against

the stem.
Level of Achievement Percentages by Grade
Grade Year
1 2021-22 34.8 40.5 19.5 4.9 0.0 0.4
2 2021-22 36.6 40.7 17.3 4.7 0.0 0.7
3 2021-22 29.2 41.6 23.0 4.2 0.0 2.0
4 2021-22 274 49.5 18.3 2.2 0.0 2.7
5 2021-22 32.0 50.6 15.2 11 0.0 1.1
6 2021-22 27.0 49.2 20.1 15 0.0 2.2
7 2021-22 29.7 48.7 18.9 2.2 0.0 0.6
8 2021-22 30.0 40.6 26.0 2.8 0.0 0.6
9 2021-22 29.8 41.8 25.6 24 0.0 04

F. Student results by level of achievement within French Language Arts as
measured by student report cards 2021-22: high school courses.

Level of Achievement Percentages by Course
Course Year =TT

80-100%  65-79%  50-64% 0-49%

10-1 2021-22 56.9 34.2 8.4 0.5

10-2 2020-21 n/a n/a n/a n/a

20-1 2021-22 61.1 30.1 8.6 0.2

20-2 2021-22 34.4 28.1 31.3 6.3

30-1 2021-22 66.3 28.1 5.6 0.0

30-2 2021-22 51.0 33.8 14.6 0.6
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G. Student results by level of achievement within Languages as measured by
student report cards 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level
expectations.

3 — The student has demonstrated good achievement of grade level
expectations.

2 — The student has demonstrated basic achievement of grade level
expectations.

1 — The student is not meeting grade level expectations.

ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the
student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against

the stem.
Level of Achievement Percentages by Grade
Grade Year

1 2021-22 32.8 44.3 18.3 4.0 0.2 0.2
2 2021-22 32.2 43.7 19.8 3.3 0.1 0.9
3 2021-22 28.5 451 24.3 1.4 0.1 0.6
4 2021-22 26.1 49.7 21.4 1.3 0.6 0.9
5 2021-22 26.2 51.5 19.9 0.8 0.8 0.6
6 2021-22 23.9 49.2 24.6 0.9 0.5 0.9
7 2021-22 35.2 41.3 21.2 1.9 0.1 0.2
8 2021-22 31.3 44.2 215 24 0.0 0.6
9 2021-22 37.9 40.2 19.3 2.0 0.0 0.6

H. Student results by level of achievement within Languages as measured by
student report cards 2021-22: high school courses.

Level of Achievement Percentages by Level

80-100%  65-79%  50-64%  0-49%
10 2021-22 71.8 15.5 8.9 3.8
20 2021-22 | 763 15.0 7.2 16
30 2021-22 | 847 113 3.4 0.6
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Student results by level of achievement within Physical Education as measured
by student report cards 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level
expectations.
3 — The student has demonstrated good achievement of grade level
expectations.
2 — The student has demonstrated basic achievement of grade level
expectations.
1 — The student is not meeting grade level expectations.
ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the

student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against
the stem.

Level of Achievement Percentages by Grade
Grade Year
1 2021-22 28.6 56.4 13.9 0.6 0.1 0.4
2 2021-22 32.3 54.5 12.3 0.5 0.1 0.4
3 2021-22 32.8 54.0 12.3 0.6 0.0 0.4
4 2021-22 35.8 51.8 11.7 0.5 0.0 0.2
5 2021-22 37.0 50.4 11.7 0.3 0.3 0.2
6 2021-22 35.6 50.2 13.4 0.7 0.0 0.1
7 2021-22 29.5 535 15.9 1.0 0.0 0.1
8 2021-22 29.6 51.6 17.4 1.4 0.0 0.1
9 2021-22 331 48.4 16.3 1.8 0.3 0.1

J. Student results by level of achievement within Physical Education as measured
by student report cards 2021-22: high school courses.

Course

80-100%

65-79%

50-64%

0-49%

Level of Achievement Percentages by Course

10 2021-22 70.1 17.6 8.9 3.4
20 2021-22 70.3 16.5 9.5 3.7
30 2021-22 72.2 16.4 8.0 3.4
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K. Student results by level of achievement within Science as measured by student
report cards 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level
expectations.

3 — The student has demonstrated good achievement of grade level
expectations

2 — The student has demonstrated basic achievement of grade level
expectations

1 — The student is not meeting grade level expectations

ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the
student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against
the stem.

Level of Achievement Percentages by Grade
Grade Year
1 2021-22 25.3 48.4 20.7 1.3 3.6 0.8
2 2021-22 26.3 48.4 20.5 1.4 2.6 0.9
3 2021-22 25.3 47.0 22.9 1.8 2.0 1.0
4 2021-22 25.1 49.1 21.7 1.6 1.6 0.9
5 2021-22 25.1 46.5 24.0 21 1.2 1.0
6 2021-22 23.6 45.1 26.6 2.6 0.8 1.2
7 2021-22 20.6 44.5 29.5 3.8 0.9 0.7
8 2021-22 22.1 42.1 29.6 5.0 0.6 0.7
9 2021-22 25.9 39.9 27.1 5.6 0.8 0.6
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Student results by level of achievement within Science as measured by student
report cards 2021-22: high school courses.

Level of Achievement Percentages by Course

Course
80-100% | 65-79%  50-64% 0-49%
Science 10 2021-22 431 26.7 234 6.8
Science 14 | 2021-22 23.2 28.0 36.0 12.9
Science 10-4 | 2021-22 20.6 22.6 39.5 17.3
Biology 20 2021-22 49.6 26.5 20.0 3.9
Chemistry 20 | 2021-22 54.6 23.9 15.9 5.5
Physics 20 2021-22 54.2 25.2 15.9 4.7
Science 20 | 2021-22 21.6 324 38.7 7.3
Science 24 2021-22 24.3 29.6 35.4 10.7
Science 20-4 | 2021-22 22.7 27.3 39.8 10.2
Biology 30 2021-22 55.2 24.0 15.3 55
Chemistry 30 | 2021-22 61.9 21.9 13.1 31
Physics 30 2021-22 65.1 20.9 10.4 3.6
Science 30 2021-22 34.5 324 25.8 7.3
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M. Student results by level of achievement within Social Studies as measured by
student report cards 2021-22: Grades 1-9.

Legend |

4 — The student has demonstrated excellent achievement of grade level
expectations.

3 — The student has demonstrated good achievement of grade level
expectations.

2 — The student has demonstrated basic achievement of grade level
expectations.

1 — The student is not meeting grade level expectations.

ELL — The student’s language proficiency level impacts the evaluation of
achievement. This indicator is used only when a student self-identified as
English Language Learners cannot be assessed against the stem.

IPP — Achievement of this report card outcome is reported through the
student’s Individual Program Plan (IPP). This indicator is used only when a
student with identified special education need cannot be assessed against
the stem.

Level of Achievement Percentages by Grade
Grade Year
1 2021-22 22.4 48.2 22.8 1.4 4.2 1.0
2 2021-22 234 47.7 22.8 1.8 3.0 1.2
3 2021-22 235 46.3 24.4 2.2 24 1.3
4 2021-22 24.1 47.1 23.7 2.1 1.9 1.1
5 2021-22 22.6 46.2 25.6 2.5 1.6 1.4
6 2021-22 23.0 44.0 27.5 2.9 1.1 1.6
7 2021-22 225 43.8 28.6 31 1.0 1.0
8 2021-22 235 41.5 29.0 3.9 0.9 1.2
9 2021-22 25.6 41.0 26.4 51 1.0 0.9
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N. Students results by level of achievement within Social Studies as measured by
student report cards 2021-22: high school courses.

Level of Achievement Percentages by Course
Course Year

80-100%  65-79%  50-64% 0-49%
10-1 2021-22 50.3 32.8 15.0 1.9
10-2 2021-22 16.4 26.4 41.5 15.7
10-4 2021-22 14.0 22.6 45.2 18.2
20-1 2021-22 54.8 29.8 13.3 21
20-2 2021-22 20.7 30.5 38.1 10.6
20-4 2021-22 16.4 34.0 34.0 15.6
30-1 2021-22 56.8 29.0 12.0 2.3
30-2 2021-22 29.3 32.7 31.3 6.7
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IV.Distribution of Codes

Grades 1-12: 118 122 students

Code N
301 - English as a Second Language - Foreign Born
LP1 | 6.9% |LP2 | 16.3% | LP3[27.0% |LP4 |32.6% |LP5 |17.3% 14098
302 - English as a Second Language - Non-funded
LP1 [3.9% |LP2 | 10.0% |LP3[27.6% |LP4 |42.0% |LP5 | 16.5% 490
303 — English as a Second Language - Canadian Born
LP1 | 2.5% |LP2 | 11.4% |LP3 |27.8% |LP4 |38.0% |LP5 | 20.3% 14207
Total 28795
Percent of the Students in Grades 1-12  24.4%
Code N
331 — Aboriginal Student - Status First Nations 2469
332 — Aboriginal Student - Non-Status First Nations 999
333 — Aboriginal Student — Métis 1414
334 — Aboriginal Student — Inuit 59
Total 4941
Percent of the Students in Grades 1-12 4.2%
Code N
41 — Severe Cognitive Disability 30
42 — Severe Emotional/Behavioural Disability 3184
43 — Severe Multiple Disability 281
44 — Severe Physical or Medical Disability 3476
45 — Deafness 89
46 — Blindness 31
51 — Mild Cognitive Disability 1016
52 — Moderate Cognitive Disability 183
53 — Emotional/Behavioural Disability 1727
54 — Learning Disability 6567
55 — Hearing Disability 180
56 — Visual Disability 46
57 — Communication Disability 1927
58 — Physical/Medical Disability 7613
59 — Multiple Disability 2217
80 — Gifted and Talented 2412

Total unique student 24 427
Percent of the Students in Grades 1-12  20.7%
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‘ attachment ’ . Alberta’s Criteria for High School Completion Categories

High School Diploma

High School Equivalency Diploma
Certificate of High School Achievement
Post-Secondary Attendance
Apprenticeship

Academic Standing

Tmoow>

>

High School Diploma
Guide to Education: ECS to Grade 12 | 2021-2022 p. 107

The requirements indicated below are the minimum requirements for a student
to attain an Alberta High School Diploma. The requirements for entry into post-
secondary institutions and workplaces may require additional and/or specific
courses.

100 credits including the following:

= English Language Arts — 30-level (English Language Arts 30-1 or 30-2)

= Social Studies — 30-level (Social Studies 30-1 or 30-2)

= Mathematics — 20-level (Mathematics 20-1, Mathematics 20-2 or
Mathematics 20-3)

= Science — 20-level® (Science 20, Science 24, Biology 20, Chemistry 20 or
Physics 20)

= Physical Education 10 (3 credits)®

= Career and Life Management (3 credits)®

= 10 credits in any combination from:
= Career and Technology Studies (CTS) courses

Fine and Performing Arts courses

Second Languages courses

Physical Education 20 and/or 30

Knowledge and Employability courses

Registered Apprenticeship Program courses

Locally developed courses in CTS, fine arts, second languages or

Knowledge and Employability occupational courses

= 10 credits in any 30-level course (in addition to a 30-level English Language
Arts and a 30-level Social Studies course as specified above)®. These
courses may include:

30-level locally developed courses

advanced level (3000 series) in Career and Technology Studies courses

30-level Work Experience course®

30-level Knowledge and Employability courses

30-level Registered Apprenticeship Program courses

30-level Green Certificate Specialization courses

Special Projects 30
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© The science requirement — Science 20 or 24, Biology 20, Chemistry 20 or

Physics 20 — may also be met with the 10-credit combination of Science 14

and Science 10.

See information on exemption from the physical education requirement.

See information on exemption from the CALM requirement.

30-level English Language Arts or 30-level social studies courses from a

different course sequence may not be used to meet the 30-level course

requirement.

© Students may earn a maximum of 30 credits in Work Experience, but only
15 credits may be used to meet the 100-credit requirement for the Alberta
High School Diploma.

o000

Further Notes:

= Courses that are identified using a post-secondary institution (PSI) course
code may be used to meet the diploma requirements of “10 credits in any
combination from Career and Technology Studies (CTS) courses” and “10
credits in any 30-level course Advanced level (3000 series) in Career and
Technology Studies courses.”

= For 30-level courses that have a diploma examination, the final course mark
consists of a blend of the school-awarded mark (70%) and the diploma
examination mark (30%).

B. High School Equivalency Diploma
Guide to Education: ECS to Grade 12 | 2021-2022 p. 105
There are two options for achieving a High School Equivalency Diploma.

= Option 1 — A person 18 years or older as of September 1 of the current
school year who is deficient in the credits needed for an Alberta High
School Diploma, who has been out of school for at least 10 consecutive
months and who wishes to obtain a High School Equivalency Diploma,
should apply to the principal of a senior high school in the community. The
principal will first confirm that the candidate has achieved 60 credits through
classroom instruction in a school or other institution accredited by or
acceptable to the Minister. For out-of-province students, refer to the
Evaluation of Out-of-province/Out-of-country Educational Documents
section.

The 60 credits will include:

= a high school course in Mathematics (5 credits)

= a high school course in science (3 credits)

= English Language Arts 30-1 or 30-2 (5 credits) or Frangais 30-1 or 30-2
(5 credits)

= one other 30-level course, other than English Language Arts (5 credits)

= additional high school courses (42 credits)
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If the student has met all of the requirements above, the principal will apply
additional credits. Additional credits can be awarded in Provincial Approach
to Student Information (PASI) for the following:

= additional high school courses

= a maximum of 15 credits for approved adult education courses offered
by recognized agencies (e.g., public colleges, institutes of technology,
extension divisions of universities, adult evening classes)

= a maximum of 15 credits for age, according to the following scale:
= age 21-24 (inclusive) 5 credits
= age 25-29 (inclusive) 10 credits
= age 30 and over 15 credits

= amaximum of 5 credits for extensive travel

= a maximum of 5 credits for extensive reading

The student will be awarded the credential if the number of additional
credits added to the minimum 60 credits gained through classroom
instruction totals at least 100.

Copies of all necessary documents should be retained by the principal in
accordance with school authority requirements.

Note | the credits for adult education, age, extensive travel and extensive
reading cannot be used toward meeting the 100-credit requirement for the
Alberta High School Diploma.

= Option 2 — A person 18 years or older who has been out of school for at
least 10 consecutive months and who passes all five tests in the General
Educational Development (GED) test battery with a minimum standard
score of 450 or better on each test will be granted a High School
Equivalency Diploma.

C. Certificate of High School Achievement
Guide to Education: ECS to Grade 12 | 2021-2022 p. 111

The requirements indicated in this chart are the minimum requirements for a
student to attain a Certificate of High School Achievement. The requirements
for entry into post-secondary institutions and workplaces may require additional
and/or specific courses.

80 credits® including the following:

English Language Arts 20-2 OR 30-4
Mathematics 10-3 OR 20-4

Science 14 OR 20-4

Social Studies 10-2 OR 20-4

Physical Education 10 (3 credits)®

= Career and Life Management (3 credits)®
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= 5creditsin:
= 30-level Knowledge and Employability occupational course, or
= advanced level (3000 series) in Career and Technology Studies
courses®, or
= 30-level locally developed course with an occupational focus
AND
5 credits in:
= 30-level Knowledge and Employability Workplace Practicum course, or
30-level Work Experience course®, or
= 30-level Green Certificate course®, or
= Special Projects 30
OR
5 credits in a 30-level Registered Apprenticeship Program (RAP) course®.

© To qualify for a Certificate of High School Achievement, students must
successfully complete a minimum of one academic Knowledge and
Employability course or be identified as a Knowledge and Employability
student (710 code) within the 12 months previous to the awarding of the
Certificate.
See information on exemption from the physical education requirement.
See information on exemption from the CALM requirement.
Courses that are identified using a post-secondary institution (PSI) course
code may be used to meet the certificate requirement of “5 credits in
Advanced level (3000 series) in Career and Technology Studies courses.”
© Refer to the Off-campus Education Handbook for additional information.
O Refer to the Alberta Education website for additional Green Certificate
information.
@ Refer to the Off-campus Education Handbook for additional information.

0%

D. Post-Secondary Attendance

Student Outcomes Measures Based on the Grade 10 Cohort | Methodologies
for Rates Calculation p. 11

Students enrolled in a credit program in an Alberta post-secondary who have
not achieved completion status through a High School Diploma, High School
Equivalency Diploma, or Certificate of Achievement are considered non-
credentialed high school completers. The information on post-secondary
enrolments incorporates post-secondary Classification of Instructional
Programs (CIP) coding to better identify students enrolled in programs not
deemed to be post-secondary level (e.g., academic upgrading). Students in
these programs are not considered completers for the purpose of this measure.
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E. Apprenticeship

Student Outcomes Measures Based on the Grade 10 Cohort | Methodologies
for Rates Calculation p. 11

Students registered in an apprenticeship program who have not achieved
completion status through a High School Diploma, High School Equivalency
Diploma, or Certificate of Achievement and are no longer registered in school
are considered non-credentialed high school completers. The Alberta Student
Number is used to match students from the Grade 10 Cohort with the
apprentices in Alberta Advanced Education’s apprenticeship information
system (ATOMS). Students in a Registered Apprenticeship Program (RAP) are
excluded because they are still in high school. Students identified as both
attending a post-secondary institution and having registered in an
apprenticeship program are reported as attending a post-secondary institution.

. Academic Standing

Student Outcomes Measures Based on the Grade 10 Cohort | Methodologies
for Rates Calculation p. 11

Students who have not achieved completion status through a High School
Diploma, High School Equivalency Diploma, or Certificate of Achievement have
achieved academic standing if they have passed a minimum of five Grade 12
courses including a Language Arts diploma exam course and three other
diploma exam courses. These students may be eligible for post-secondary
entrance and some may be attending a post-secondary institution out of
province.
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o CHIEF SUPERINTENDENT CERTIFICATION
Monitoring report for the

school year 2021-22 With respect to Operational Expectations 8: Communicating and Engaging with the
Public, the Chief Superintendent certifies that the proceeding information is
Report date: accurate and complete.

December 13, 2022
In Compliance.

[J In Compliance with exceptions noted in the evidence.
1 Not in Compliance.

Chcs Vol

Signed: Date: December 13, 2022

Christopher Usih, Chief Superintendent

BOARD OF TRUSTEES ACTION

With respect to Operational Expectations 8: Global Operational Expectations, the
Board of Trustees:

[ Finds the evidence to be compliant
[ Finds the evidence to be compliant with noted exceptions
[0 Finds evidence to be not compliant

Summary statement/motion of the Board of Trustees:

Signed: Date:
Chair, Board of Trustees

M Calgary Board
of Education
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OE - 8: Communicating and Engaging with the Public

Executive Summary

The Board of Trustees believes that working with our communities is a critical
component to building relationships that support student success, the Calgary
Board of Education and public education. Communities include students,
parents, school councils, staff, members of the public, corporate and community
partners, and all levels of government. We value relationships based on mutual
respect, courtesy, honesty, freedom of information and protection of privacy.

This Operational Expectation establishes the values and expectations of the Board
of Trustees for the Calgary Board of Education regarding communicating and
engaging with the public.

The Chief Superintendent’s reasonable interpretation and indicators for OE 8:
Communicating and Engaging with the Public were approved on October 10, 2017.
The Board of Trustees last monitored OE 8 on January 25, 2022. This report
includes data available from the 2021-22 school year and contains evidence to
support the following findings:

Policy Statement Indicator Finding
8.1 8.1.1 Compliant
8.1 8.1.2 Compliant
8.1 8.1.3 Compliant
8.2 8.2.1 Compliant
8.2 8.2.2 Compliant
8.2 8.2.3 Compliant
8.2 8.24 Compliant
8.3 8.3.1 Compliant
8.3 8.3.2 Compliant
8.4 8.4.1 Compliant
8.4 8.4.2 Non-compliant
8.4 8.4.3 Compliant
8.4 8.4.4 Compliant
8.4 8.4.5 Compliant
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OE - 8: Communicating and Engaging with the Public

The Board of Trustees believes that working with our communities is a critical
component to building relationships that support student success, the Calgary
Board of Education and public education. Communities include students,
parents, school councils, staff, members of the public, corporate and community
partners, and all levels of government. We value relationships based on mutual
respect, courtesy, honesty, freedom of information and protection of privacy.

Board-approved Interpretation |

In the course of our work it is important to build positive relationships with various
stakeholders that are characterized by:

clearly stated roles, responsibilities and contributions;

clear and understood decision-making processes where voice is valued;
and

collective support for student success.

The Chief Superintendent interprets:

communities to mean stakeholders that share a commonality as it relates to
CBE business.

corporate and community partners to mean organizations or individual
members of the public that provide support and/or services that contribute
to student success.

all levels of government to mean representatives of municipal, provincial
and federal ministries and/or departments.

mutual respect to mean clearly stated roles and responsibilities between
CBE authorities and participants.

courtesy to mean the interactions with the public are open, respectful and
cooperative.

honesty to mean communicating information clearly, candidly and in a
timely manner.
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OE - 8: Communicating and Engaging with the Public

freedom of information and protection of privacy to mean the sharing of
information as appropriate in compliance with relevant legislation.

The Chief Superintendent shall:

8.1

Ensure the timely flow of information, appropriate input, and
strategic two-way dialogue between the organization and its
communities to build understanding and support for

o Compliant
organizational efforts.

Engaging with our public is a critical component to building relationships that
support public education and student success.

The Chief Superintendent interprets:

timely to mean promptly once administration becomes aware of and has
validated information.

flow to mean provision and/or distribution.

appropriate input to mean perspective, ideas, comment and opinion sought
from public with clear expectations for how the input will be used.

strategic to mean in consideration of the vision, plans and challenges facing
the organization as a whole.

two-way dialogue to mean sharing, informing, listening, exchange of ideas
and responding.

understanding to mean fact-based knowledge about the organization.

support to mean agreement with the vision, values and work of the
organization.

Board-approved Indicators and Evidence of Compliance |
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1. 100 per cent of system-level communications will enable
feedback or provide the public with the ability to ask Compliant

guestions.

The organization is compliant with this indicator.

Evidence statement

During the 2021-22 school year, 100% of system-level communication included at
least one of the following: CBE website address and/or contact information of the
system, department, school or individual responsible for content. Our corporate
website has a number of dedicated email feedback mechanisms including a budget
feedback form. Examples include: webmaster@cbe.ab.ca,
cbecommunications@cbe.ab.ca, dialogue@cbe.ab.ca, transportation@cbe.ab.ca,
partnerships@cbe.ab.ca,and schoolcouncils@cbe.ab.ca.

2. The Dialogue Framework is being used with affected

stakeholders to help inform decision-making. Compliant

The organization is compliant with this indicator.

Evidence statement

Launched in 2016, the Dialogue Framework guides community engagement
activities across the organization. School and service unit leaders use the
framework on an ongoing basis and reach out to Communication and
Engagement Services for support, when appropriate. There is a toolkit of
engagement resources available on Insite to support leaders in their engagement
activities as well as additional videos and resources for our online engagement
platform.

These resources are updated on an ongoing basis. Training sessions are held
throughout the school year to build leaders’ understanding of the Dialogue
Framework and engagement best practices. Four virtual sessions were held in
2021-22 with staff to support successful engagements.
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mailto:transportation@cbe.ab.ca
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System-led engagements conducted in the 2021-22 school year include:

School Planning engagement (which includes school development plans,
school budgets and school fee;

Louise Dean School engagement to prepare the recommendation for
consideration of closure for the purpose of relocation to the Board of
Trustees;

Proposed Discovering Choices location moves;

2022-23 Designation for Grade 9 Students Living in Auburn Bay,
Mahogany and Seton;

input gathered from non-school-based employees to inform the
development of a hybrid work program;

input gathered from students, parents and staff to inform the
development of the Sustainability Framework 2030; and

Conducted an Employee Well-Being Pulse Survey.

Additional details are outlined in indicator 8.4.1

3. Ninety per cent of public enquiries received at the

system level by voice mail and email are acknowledged | Compliant
within two business days.

The organization is compliant with this indicator.

Evidence statement

Of the service units that have direct interaction with the public, 100% reported that
public enquiries were acknowledged within two business days.

Evidence demonstrates all indicators in subsection 1 are in compliance.

8.2

Ensure that school councils are supported in performing
their mandated role.

Compliant
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Involved and informed school communities have the potential to make a significant
impact on student success.

The Chief Superintendent interprets:
= school councils to mean a collective association of individuals as
identified by Alberta Education in each school, working collaboratively
with the principals and school community.

= mandated role to mean serving in an advisory capacity to the principal
and Board of Trustees respecting matters related to the school.

Board-approved Indicators and Evidence of Compliance |

1. Available school council resources are accessed through the

corporate website. Compliant

The organization is compliant with this indicator.

Evidence statement

The corporate website includes dedicated pages with a variety of resources for
school councils. These include:

= the School Council Handbook, which is reviewed and updated regularly

= links to the Community of School Councils (COSC) meeting materials
and resources;

= links to Alberta School Councils’ Association (ASCA) resources;

= relevant Administrative Regulations;

= templates for school council annual reports and sample agendas
minutes, bylaws and other important checklists; and

= social media guidelines for school councils.

The Key Communiqué newsletter was sent monthly during September to June to
all school councils with important information and updates for school councils and
school communities. A separate page on the corporate website is dedicated to
resources for parent societies.
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In the 2021-22 school year, the following resources were accessed:

School Council Handbook: 1,378 downloads

School Councils page: 2,723 page views

Administrative Requlation 5001: 1,120 downloads: 1,120 downloads
Social Media Guidelines for School Councils: 325 downloads

2. Information is shared on a timely basis with school
councils. Compliant

The organization is compliant with this indicator.

Evidence statement

In 2021-22, ten Key Communigué newsletters were emailed to school council
chairs, principals, Area offices and trustees. School council chairs, in turn, share
these with their individual school communities. The newsletter is also published on
the CBE website. This newsletter includes timely information for school councils
and communities such as key system updates, ASCA resources and other items of
interest to school communities.

Four COSC (Council of School Council) virtual meetings were held in the 2021-22
school year. A range of 85-150 people RSVP'd for each meeting. Meetings
generally included key system updates, presentations, breakout rooms and Q&A
with superintendents and trustees. Topics included:

Meeting your trustee;
COVID-19 updates;

School council workshops;
K-6 curriculum;

Results monitoring;

Budget planning; and
ASCE grants to name a few.

Electronic meeting evaluations were received from participants who attended the
meetings. These surveys were made available during the meeting, and a link was
sent out to all participants following the meeting. Responses ranged from 11-26 per
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meeting survey. Some questions were specific to certain meetings.

Question

Respondents Agreed or
Strongly Agreed

This meeting provided me with useful
information or attending this meeting was
valuable.

96-100% (across 4 meetings)

I will share this information with my
school.

96-100% (across 4 meetings)

The online format of the meeting worked
well for me.

93% (September meeting)

ASCA workshops were helpful.

60% (September meeting)

I had an opportunity to share my
feedback/ask questions.

69-100% (January, March
and June meetings)

The breakout rooms were worthwhile.

83-100% (January, March
and June meetings)

| enjoyed the opportunity to meet trustees.

96% (January meeting)

| enjoyed the opportunity to hear directly
from the chief superintendent and his
team.

87% (January meeting)

| would prefer in-person meetings.

36.4% (March meeting)

Next year, | prefer COSC meetings to be
online only.

58% (June meeting)

Next year, | prefer COSC meetings to be
in-person only.

4% (June meeting)

Next year, | prefer COSC meetings to
alternate between in-person and online.

16.7% (June meeting)

Next year, | prefer COSC meetings to be
hybrid.

20.8% (June meeting)

3. Principals confirm that school councils are offered
opportunities to provide input and feedback on the school
development plan.

Compliant
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The organization is compliant with this indicator.

Evidence statement

During the 2021-22 school year, 100% of principals who have school councils
confirmed that they provided school council with the opportunity to receive
information and provide feedback regarding school development plans using the
Dialogue toolkit. Four schools indicated they do not have a school council. All
schools publish their school development plans on their website.

It is important to note that in the 2021-22 school year, a school-led engagement
initiative was launched to gather feedback from parents on the school development
plan, the school budget and fees. It was the first year that a combined "school
planning engagement”" was made available.

Schools gathered input and feedback from parents on school planning using a
toolkit developed by Communication and Engagement Services. Schools shared
information and gathered feedback at school council meetings and through online
surveys. Resources available to schools in the toolkit included an online survey
template, presentation template, meeting evaluation template, meeting invitation
template and materials for posting information on school websites.

As part of the change to school planning engagement, the time of year for active
engagement was adjusted. This allowed schools to provide families with
information on the progress of their school development plan as well as what
families value in terms of school-based budget priorities and setting fees.

To guide this engagement, an internal project team was established including
representatives from School Improvement, Finance and Communication and
Engagement Services. In addition, discussions were held with education directors,
principal associations and the cross-functional internal Fee Committee.

Given this was a new approach, feedback was gathered through an online survey
and discussions at the Area principal meetings in April and May. This feedback
provided us with clear direction for the next year in three areas:

Timing for active engagement - 241 out of 258 responses in Area
meetings support the February/March timing. Going forward, timing will be
adjusted to reflect this feedback.

Copy, Paste & Send Template — 186 out of 232 responses in Area
meetings indicated support for an online survey template that does not

M Calgary Board
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require customization.

Language Translation — 214 out of 227 in Area meetings indicated that
language translation is important, so survey templates will continue to be
created using Zencity Engage (formerly Civil Space) where translation is
available in 27 languages.

4. Principals confirm that school councils are offered
opportunities to provide input and feedback on the school Compliant
based budget.

The organization is compliant with this indicator.

Evidence statement

During the 2021-22 school year, 100% of principals who have school councils
confirmed that they have provided school council with the opportunity to receive
information and an opportunity to provide feedback regarding school based
budgets using the dialogue toolkit.

As noted above, school budget feedback is collected as part of school planning
engagement.

Schools gathered input and feedback from parents on school budget, school fees
and school development plans February 1 — March 16, 2022 using a toolkit
developed by Communication and Engagement Services. This toolkit asked
schools to provide opportunities for feedback at school council meetings and
through online surveys in February and March.

Resources available to schools in the toolkit included an online template,
presentation template, meeting evaluation template, meeting invitation template
and materials for posting information on school websites.

Evidence demonstrates all indicators in subsection 2 are in compliance.
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8.3 | Effectively handle complaints and concerns. Compliant

Contributing to the success of an effective organization is the provision for a
process, which addresses concerns and complaints.

The Chief Superintendent interprets:

= effectively to mean reviewed and responded to within reasonable or
posted time frames utilizing existing mechanisms and processes.
= complaints and concerns to mean a formal expression of discontent:
= about the values, customs or regulations of the CBE;
= within the context of their relationship with the CBE; and
= requiring a response.

Board-approved Indicators and Evidence of Compliance

1. Ninety per cent of concerns and complaints received at
the Area and system level are responded to within the Compliant
stated time frames as outlined in AR 5007.

The organization is compliant with this indicator.

Evidence statement

All Area offices and service units who deal with the public reported that 100% of
concerns and complaints received were responded to within expected timelines.
Administrative Regulation 5007 — Concerns and Complaints outlines expected
timelines that escalate through levels if not addressed. Each level has timelines
specific to that level of concern or complaint.
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2. Principals and system leaders confirm the approved
concerns and complaints process is used.

Compliant

The organization is compliant with this indicator.

Evidence statement

100% of principals and system leaders confirmed, when applicable, parents were
directed to utilize the Concerns and Complaints process. This usually occurs if a
parent feels their concerns are not being addressed at the school or system level.

Evidence demonstrates all indicators in subsection 3 are in compliance.

8.4

Reasonably include people in decisions that affect them.

Compliant

Better decisions are made when people work together to solve problems and find
solutions.

The

Chief Superintendent interprets:

= reasonably include to mean sensible, fair and appropriate opportunities
are offered to provide feedback to the decision-making process.

= decisions that affect them to mean those choices that are made that

directly impact individuals.

Board-approved Indicators and Evidence of Compliance |
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1. One hundred per cent of community engagement
processes are organized for reasonable and appropriate
participation in decision-making as identified in the
Dialogue Framework.

Compliant

The organization is compliant with this indicator.

Evidence statement

The Dialogue Framework guides the CBE’s engagement activities. More details on
engagements conducted in 2021-22 school year are outlined below.

= School Planning engagement (which includes school development
plans, school budgets and school fees);

= Louise Dean School engagement on implementation of
recommendation to the Board of Trustees for consideration of closure
for the purpose of relocation;

= Proposed Discovering Choices Location Moves;

= 2022-23 Designation for Grade 9 Students Living in Auburn Bay,
Mahogany and Seton;

= Development of a hybrid work program: input gathered from non-school-
based employees;

= Sustainability Framework 2030: input gathered from students, parents
and staff informed development of the plan; and

= Employee Well-Being Pulse Survey conducted.

School Planning Engagement

This is an annual engagement that is facilitated and organized centrally by
Communication and Engagement Services, School Improvement and Finance
Services. Though it is organized centrally, it is designed to provide the resources
and tools principals need to engage their communities in a consistent manner that
still allows for customization that is appropriate to each school community.
Principals play the lead role in gathering input and feedback from their parents and
school councils.

A system toolkit is developed each year for principals to gather input and feedback
from parents and school councils. In 2021-22, this included an online survey
template, presentation templates, a session evaluation template, templates for
sharing back engagement results and more. The toolkit asks principals to gather
input in two ways:
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1. Online survey
2. School council of special parent meeting

In 2021-22, CBE schools had 13,868 views or partial completions of the online
surveys and session evaluations and 6,565 full survey/evaluation completions.

The school planning engagement process continues to be refined including
opportunities to build leaders’ understanding of its purpose, sharing best practices
and streamlining how feedback is gathered.

Engagement in Support of Implementation Considerations for the Proposed
Move of Louise Dean School

In May — June 2022, CBE Administration gathered feedback from members of the
Louise Dean School (LDS) community and the Jack James High School (JJHS)
community about implementation considerations should a recommendation to
move LDS to JJHS be approved by the Board of Trustees. This feedback was
gathered through online surveys, virtual sessions and in-person sessions. All of the
perspectives gathered were posted on the CBE website and shared with the Board
of Trustees in presenting the Recommendation to Commence Public Input to
Consider the Closure of Louise Dean School for the Purpose of Relocation Report
to the Board of Trustees on September 27, 2022.

Proposed Discovering Choices Location Moves

In March 2022, CBE Administration shared a recommendation to move two
locations of the Discovering Choices Program. This recommendation was to move
the current Discovering Choices Bowness location to Robert Thirsk High School,
and to move the Westbrook Discovering Choices location to Alternative High
School. Feedback was gathered through online surveys, virtual sessions and in-
person sessions. The perspectives gathered were posted on the CBE website and
shared with the Board of Trustees in presenting the Recommendation to
Commence Public Input to Consider the Closure of Start Outreach — Bowness and
Westbrook Outreach Programs for the Purpose of Relocation in a public board
meeting on April 26, 2022.

2022-23 Designation of Grade 9 Students Living in Auburn Bay, Mahogany
and Seton

In December 2021, the CBE confirmed a plan for adjusted boundaries and
designations for the communities of Auburn Bay, Mahogany, and Seton. At that
time, we confirmed that the Auburn Bay second elementary school (i.e. Bayside
School), Auburn Bay middle school (i.e. Lakeshore School), and Mahogany School
were expected to open in September 2022, allowing students living in those
communities to attend school closer to home. At that time, the CBE also indicated it
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would gather feedback from families with students currently in Grade 8 about the
schools they would prefer to attend for the 2022-23 school year.

Families in Auburn Bay, Seton and Mahogany with students currently in Grade 8
had the opportunity to provide feedback on the options for 2022-23 school
designations from December 15, 2021 to January 5, 2022. The majority of
respondents (70%) indicated they would prefer to complete Grade 9 close to home.
Based on this result, the decision was made to offer Grade 9 at the Auburn Bay
middle school in 2022-23. Families who were interested in remaining at the schools
students attended in Grade 8 had the option to remain at that school if they wished.

Development of a Hybrid Work Program for Non-School-Based Employees

In the spring of 2022, the CBE was considering possibilities for a hybrid work
program for some CBE employees starting in the 2022-23 school year. Non-school-
based employees had the opportunity to share their thoughts and perspectives on
a hybrid work program. Discussions took place in small groups of supervisors, staff
and colleagues within each service unit using a common discussion guide in April
to June 2022. This input helped inform the development of the hybrid work program
that launched in September 2022.

Sustainability Framework 2030

In fall 2021, the CBE began sharing plans to update the organization’s
sustainability framework with students, staff, parents and community members. In
November 2021, online surveys were launched and some engagement sessions
took place in schools. The input gathered through these sessions informed the
development of Sustainability Framework 2030, which describes the strategic
framework that will enable the CBE to continue being a leader in sustainability
planning, education, and action. The 2030 Framework was presented to the Board
of Trustees in April 2022.

Employee Well-Being Pulse Survey

In June 2022, an employee well-being pulse survey was circulated to all CBE
employees to better understand their experiences. Approximately 7,900 employees
answered one or more questions in the survey. The perspectives gathered will help
the CBE to develop appropriate strategies to improve employee well-being into the
future.
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2. Sixty per cent of participants responding to the post '
engagement evaluation indicate satisfaction with their Non-compliant
involvement in the individual engagement meeting.

This indicator is non-compliant for the 2021-22 school year.
Evidence statement

Due to health measures in place, system engagements conducted in 2021-22
focused on online surveys rather than in-person meetings. This means that there is
no system level post-engagement data to report on.

For the school-based engagements on school development plans and school
budget and fees, principals were asked to share evaluation surveys with
participants of virtual meetings. The results of these surveys are evaluated and
considered at a school level. Principals are encouraged to share any feedback from
these evaluations with Communication and Engagement Services if the feedback is
related to the system toolkit materials. Going forward, we will explore being able to
collate school-based evaluation feedback and report on this at a system level.

A post-session survey evaluation is part of the Dialogue Toolkit and leaders are
encouraged, where appropriate, to offer participants an opportunity to evaluate in-
person sessions.

3. The percentage of parents indicating agreement with the
suite of questions from the CBE Annual Parental
Involvement results, as determined by Alberta Education’s | Compliant
Accountability Pillar Survey will be maintained plus or
minus two percentage points.

The organization is compliant with this indicator.

Evidence statement

Note | The Alberta Education’s Assurance Survey replaced Alberta Education’s

M Calgary Board Accountability Pillar Survey in the 2020-21 school year.
of Education
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An average of 4,894 parents responded to the suite of questions tied to Parent
Involvement in 2021-22 as compared to 2020-21 when an average of 5,712
responded. In 2021-22, this represented approximately 17% of parents who had
the opportunity to complete the Assurance Survey.

Previous reporting erroneously included the results from all stakeholders, instead of
the results for parents only. The results of parents responding positively regarding
the suite of questions tied to Parental Involvement for the past five years are as
follows:

2017-18 2018-19 @ 2019-20 2020-21

In 2021-22 the all-stakeholder result was 77.3% compared to 76.6% in 2020-21; an
increase of 0.7 percentage points.

The 2021-22 parent-only result of 70.9% is an increase of 2.2 percentage points
over the 2020-21 result of 68.7%, a significant improvement.

The indicator speaks to +/- 2% to be compliant, CBE administration exceeded this
target and have indicated compliance.

In examining the data, the increase was tied to one question in particular; i.e.,
parent level of satisfaction with the extent in which they were involved in decisions
at their child’s school. This question saw an increase in satisfaction of 9 percentage
points.

4. Principals confirm staff involvement in school decisions as

: . Compliant
required by collective agreements.

The organization is compliant with this indicator.
Evidence statement

During the 2020-2021 school year, 100% of principals confirm they offered staff
opportunities to be involved in school decisions. Administrative Regulation 1004.1 —
Role of the Principal requires the principal to provide an opportunity for input of
those affected when planning significant organizational changes.
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5. The Chief Superintendent will provide opportunities for

; : P C liant
school based staff to provide feedback on identified issues. omptian

The organization is compliant with this indicator.
Evidence statement

The chief superintendent has ensured multiple opportunities for school-based staff
to provide feedback on identified issues such as systems that support schools in
their day-to-day work, school culture, and visibility and connection.

Identified topics and issues:

System and school culture

= The CBE has a number of new/ongoing councils and working groups with
staff and leaders from a cross-section of schools and service units.
Examples include:
= the Teacher Advisory Group
=  Technology Council
= Transportation Advisory Council
= New Schools Project Planning committee
= Employees and leaders were brought together in the 2021-22 school year
to provide feedback to continuously improve processes such as the high
school transfer process and moving the School Information Handbook
online.

Visibility and connection

= Chief Superintendent visited approximately 43 schools during the school
year (in person or virtually).

= The twice-monthly employee newsletter (Link Online) and direct all-staff
emails were provided to share important system information.

= Monthly virtual meetings were held with the chief superintendent/senior
leaders and union/association executive to discuss issues that matter to
staff.

= Meetings with the chief superintendent, senior leaders and staff were held
at various schools and areas. Topics include achievement, equity and well-
being, ways to continuously improve, and other emergent topics.
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Capacity and learning

Principals and assistant principals collaborated during monthly Area
Leadership meetings to advance their School Development Plan
achievement goals.

Teachers across all schools participated in champion model professional
learning sessions (literacy, humeracy, assessment) to build content
knowledge and leadership skills to improve research-informed teaching
practice.

Quarterly Career and Technology Studies (CTS) Learning Leader meetings
and specific sub-committees were implemented that focused on identifying
specific needs, developing long-range CTS priorities and strengthening
system-wide CTS connections (e.g., PowerSchool outcomes for CTS
modules, CTS Professional Learning Networks.

Collaborated monthly with school-based unique pathways contacts (off-
campus coordinators, guidance counsellors, administrators) to discuss
programming opportunities available for students in support of high school
completion.

Participated in regular meetings of CBE’s Health and Wellness Committee
(CBE management, representatives from all our union and association
groups — Alberta Teachers’ Association, Canadian Union of Public
Employees, The Calgary Board of Education’s Staff Association and
Trades) to discuss opportunities to focus on and prioritize the health and
wellness of CBE employees.

Evidence demonstrates 5 of the 5 indicators in subsection 4 are in
compliance.
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GLOSSARY - Developed by the Board of Trustees

Board: The Board of Trustees

Operational Expectations: These policies define both the nonnegotiable expectations and the clear
boundaries within which the Chief Superintendent and staff must operate. They articulate the actions
and decisions the Board would find either absolutely necessary or totally unacceptable.

Monitoring Report: The Board wants to know that its values have driven organizational performance.
The Chief Superintendent will present to the Board, for its evaluation, a report that summarized how
either compliance has been achieved on Operational Expectations or how reasonable progress has
been made in Results. Each monitoring report requires: a re-statement of the full policy, by section; a
reasonable interpretation of each section; data sufficient to prove compliance or reasonable progress;
and a signed certification from the Chief Superintendent of the status.

Reasonable Interpretation: Once the Board has stated its values in policy, the Chief Superintendent is
required to “interpret” policy values, saying back to the Board, “here is what the Board’s value means to
me.” The Board then judges whether this interpretation is reasonable. In other words, does the Chief
Superintendent “get it?” This reasonable interpretation is the first step required in monitoring
compliance on Operational Expectations and monitoring reasonable progress on Results.

Compliance: Evidence or data that allow the Board to judge whether the Chief Superintendent has met
the standard set in the Operational Expectations values.

Non-compliance: In gathering evidence and data to prove to the Board that its Operational
Expectations values have been adhered to, there may be areas where the standards were not met. The
policy or subsection of the policy would be found to be “non-compliant.” The Chief Superintendent
would identify the capacity-building needed to come into compliance and the Board would schedule this
section of policy for re-monitoring.
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Chief Superintendent’s Update
Board of Trustees
Date January 17, 2023
Meeting Type Regular Meeting, Public Agenda
To Board of Trustees
Erom Christopher Usih
Chief Superintendent of Schools
Purpose Information
Governance Policy OE-2: Learning Environment/Treatment of Students
Reference OE-3: Instructional Program
OE-8: Communicating and Engaging with the Public
OE-9: Facilities
1| Recommendation

This report is being provided for information for the Board. No decision is required at this
time.

2 | Issue

As the Board of Trustees’ chief executive officer, the Chief Superintendent is
accountable for meeting the expectations set by the Board. These expectations are
stated in Results and Operational Expectations policies.

OE-2: Learning/Environment/Treatment of Students states that “it is essential to
establish and maintain a learning environment that is welcoming, caring, safe,
respectful and conducive to effective learning for each student.” With other reports
submitted to the Board of Trustees, this update meets the requirement of providing
safe and positive learning conditions for each student that fosters a sense of
belonging and a respect for diversity.

OE-3: Instructional Program states that “providing high quality programming for all
students is essential for student success, as defined in the Results”. With other reports
submitted to the Board of Trustees, this update meets the requirement of OE-3 in
planning for and providing challenging, relevant and high quality programming
opportunities that consider the educational needs of students.

M Calgary Board Page 1|3
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OE-8: Communicating and Engaging with the Public states that “working with our
communities is a critical component to building relationships that support student
success.” With other reports submitted to the Board of Trustees, this update meets
the requirement of OE-8 in reasonably including people in decisions that affect them.

OE-9: Facilities states that “in order to meet the needs of the entire organization, the
responsible stewardship of resources requires effective and efficient use of funding
for real property”. With other reports submitted to the Board of Trustees, this update
meets the requirement of OE-9 in the effective and efficient use of capital funding
and demonstrates responsible stewardship of resources.

3| Timely information

Learning Excellence | Winter Solstice

For the third consecutive year, the Indigenous Education Team offered Equinox and
Solstice Teachings to CBE students and staff. During the Winter Solstice on December 21,
Saa’kokoto offered teachings about Winter Solstice being a time of new beginnings,
reflection, storytelling, gathering and gratitude. A Winter Solstice provocation shared asked
CBE staff and students to consider, “What are we grateful for this Winter Solstice? All past
Equinox and Solstice videos can be found on the Indigenous Education stream channel.

Collaborative Partnerships | Elder Advisory Council

The Chief Superintendent Elder Advisory Council held its second gathering on November
30. In circle, the Elders and Knowledge Keepers provided important advice and guidance
on how the CBE can work to improve relationships with Indigenous parents and caregivers.
This included offering advice to families on how to contact schools/teachers, inviting them
to engage in school activities like fieldtrips, and share resources that will support them with
overcoming barriers and engaging in cultural activities. Most important is that teachers and
school staff need to invest in knowing each student to ensure understanding of the
strengths they bring and the challenges they may experience due to trauma. Elders
reminded the CBE to be intentional to celebrate and showcase the success of Indigenous
students, families and community. The Elders requested that the CBE look back at their
work with them to remember what they have already shared and that they be accountable
to include their advice when engaging in reconciliACTION. They also asked how the CBE is
building consistency across all schools to support implementation of the Holistic Lifelong
Learning Framework and offered their time and knowledge to support working together.

Strategic Resourcing | LEED Gold Certification: Sibylla Kiddle School, Northern
Lights School, and Dr. Freda Miller School

In November 2022, the CBE was thrilled to be notified by the Canada Green Building
Council on November 8, 2022 that Sibylla Kiddle School, Northern Lights School, and Dr.
Freda Miller School were awarded LEED Gold Certification.

Sibylla Kiddle School, Northern Lights School, and Dr. Freda Miller School are identical
school facilities. They each have a 587 student capacity with a grade K-5 configuration. All
three schools opened in September 2020 and are located in the communities of Cranston,
Coventry Hills, and Evergreen respectively. The construction of the schools was managed
by Alberta Infrastructure Capital Projects Division and involved close collaboration with the
CBE. Including this latest group, CBE now has 18 LEED Silver Certified schools and 18
LEED Gold Certified schools, for a total of 36 LEED certified schools.
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Leadership in Energy and Environmental Design (LEED) is an evaluation tool and a rating
system that is recognized as the international mark of excellence for green buildings in over
160 countries. The LEED Rating System is based on a performance credit system that aims
to allocate points from seven categories, "based on the potential environmental impacts and
human benefits of each credit." LEED certification is granted by the Green Building
Certification Institute (GBCI), which handles third-party verification of a project's compliance
with the design and construction requirements.

Green buildings create a healthier indoor environment for the students, staff, and visitors.
They are designed and built with natural daylight, better ventilation and furnished with
materials that enhance indoor air quality. They are engineered to conserve energy,
decrease water consumption, minimize indoor noise pollution and create better thermal
comfort through increased insulation and improved temperature control. Staff and students
who live, learn and work in these buildings have been found to be more productive, higher
performing and healthier.

People Excellence | Introduction to Indigenous Education Holistic Lifelong Learning
Framework Sessions

The Indigenous Education Team facilitated an online learning session for all CBE school
staff (teachers, leaders and support staff) to build their introductory understanding about the
CBE Indigenous Education Holistic Lifelong Learning Framework and Companion Guide for
Schools. During the session, a brief introduction of upcoming professional learning and
resources specific to the Spirit-To Be domain were also shared. Four repeat sessions were
offered between November 25" and January 13t™. Following the January 13" session, a
recording of the introductory session will be posted on the Indigenous Education Insite
page. Future sessions will focus on the Spirit-To Be domain. Since all domains are
interconnected, the Heart-To Belong, Body-To Do, and Mind-To Know domains will also be
explored

CHRISTOPHER USIH
CHIEF SUPERINTENDENT OF SCHOOLS

GLOSSARY - Developed by the Board of Trustees

Board: Board of Trustees

Governance Culture: The Board defined its own work and how it will be carried out. These policies clearly state
the expectations the Board has for individual and collective behaviour.

Board/Chief Superintendent Relationship: The Board defined in policy how authority is delegated to its only point of
connection — the Chief Superintendent — and how the Chief Superintendent’s performance will be evaluated.

Operational Expectations: These policies define both the nonnegotiable expectations and the clear boundaries
within which the Chief Superintendent and staff must operate. They articulate the actions and decisions the Board
would find either absolutely necessary or totally unacceptable.

Results: These are our statements of outcomes for each student in our district. The Results policies become the

Chief Superintendent’s and the organization’s performance targets and form the basis for judging organization and
Chief Superintendent performance.
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EducationMatters Financial Statements as at October 31, 2022

Date |  January 17, 2023
Meeting Type |  Regular Meeting, Public Agenda

To | Board of Trustees

From Patricia Minor
Corporate Secretary

Purpose | Information

Originator \ Craig Reardon, Director, Finance and Administration, EducationMatters

Governance Culture
GC-3: Board Job Description

Governance Policy
Reference

1| Recommendation

= The financial report for EducationMatters is provided for Board information.

2 | Background

The Board of Trustees has requested quarterly reporting from EducationMatters.
The attached report is provided in response to this request.

Appendix |: Education Matters Financial Statements as at October 31, 2022
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Statement of Financial Position
As at October 31, 2022

$'000
(unaudited)
As At

Oct 31/22
ASSETS (unaudited)
Cash and cash equivalents 679
Investments 8,013
Accounts receivable -
Prepaid expenses 5
Capital assets -
Total assets 8,697
LIABILITIES
Accounts payable 16
Deferred Contributions 341
Total liabilities 357
FUND BALANCES
Endowment funds 5,784
Flow through funds 1,746
Operating funds 812
Total fund balances 8,341
Total liabilities and fund balances 8,697

Copy of BS Oct 2022

As At
Dec 31/21

(audited)

388
9,872
1

10,261

38
401

439

7,081
1,811
931

9,823

10,261

9-19

1/10/2023



EducationMatters

Statement of Operations
Year to Date to October 31, 2022

$'000
(unaudited) (audited)
Endowment Flow-Thru Operating Total Dec 31/21
$ $ $ $ $

REVENUES
Contributions 19 1,958 5 1,982 2,001
CBE grants 570 570 600
Cdn, Emergency Wage Subsidy 0 0 0 0 -
Gains/losses on investments (1,096) 13 (95) (1,178) 570
Interest & fees 82 82 127
Total revenue (1,078) 1,971 563 1,456 3,298
GRANTS
Grants issued 144 2,036 2,180 1,245
EXPENSES
Salaries & benefits 539 539 586
Consulting & professional fees 39 39 39
Administrative expenses 80 102 182 229
Advertising & communications 1 1 -
Total expenses 80 682 762 854
FUND BALANCES
Change during the period (1,302) (65) (119) (1,481) 1,199
Beginning balance 7,081 1,811 931 9,823 8,624
Balance, end of period 5,784 1,746 812 8,341 9,823

Total contributions since inception ($'000):
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2022 1982

2021 2001
2020 1706
2019 1547
2018 1618
2017 1847
2016 1662
2015 1266
2014 1903
2013 1244
2012 2279
2011 1288
2010 862
2009 733
2008 1197
2007 641
2006 865
2005 786
2004 612
2003 356

26395
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EducationMatters
Budget and Forecasted Operating Cash Position
as at October 31, 2022

Operating expenses by function:
Salaries and employee benefits
Events
Fund Development & Communication
Organizational Administration

Total Expenses

Operating Cash on Hand - October 31
Less Accounts Payable

Operating Cash Expected (CBE)
Less Spending thru Dec 2022

Estimated Operating Net Carry Forward to 2023

Copy of Cash Budget Report Oct 2022 V2

$'000
(unaudited)
BUDGET | Actuals Spending | Forecast
2022 to Oct 31 thru Dec to Dec 31
618 539 98 637
13 8 2 10
189 123 54 177
$ 820 670 | $ 154 | § 824
1,491
(16)
(154)
1,321
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